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reface 



The course, Psychology 330, as provided in this 
self-instractional package is equivalent to the course 
provided at Central Michigan University in the Depart- 
ment of Psychology and provides the same number of credit 
hours. The seven units of study are: 

1- Introduction To The Field of Social Psychology 

2. Socialization and Its Consequences 

3. Interpersonal Behavior 

4- Attitudes and Attitude Change 

5. Influencing and Helping Others 

6- Groups and Organizations 

7. Aggression and Collective Behavior 



NOTE: In many instances throughout the manual, 
either pronoun "he" or "she" may be used alone, for 
succinctness, and are intended to refer to both females 
and males. 
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An Explanation of 
Self-Instructional Materials 



Students receive a student manual to explain the 
instructional procedures, a study guide to direct them 
to appropriate study material , and a textbook. The 
textbook is the primary instructional resource for the 
course , with the study guide serving as an aide in 
studying the textbook material. Students can attain 
all performance objectives for the course through proper 
use of these materials - 

After studying the Student Manual r the learner reads 
the incroduction to the course in the Study Guide where 
the procedures for success in the course are explained 
in detail- In reading the Study Guide , the students 
also learn about the sequence of learning which is de- 
signed into the course and observe a "study map" in the 
introduction to the course . 

The procedure for completing each unit is best ex- 
plained by the map on page three (also found in the 
Study Guide for student use) . 

The following procedure should be followed by the 
student in completing each unit- First he should ex- 
amine the performance objectives for the unit - If he 
thinks he has enough of an understanding of an objective 
to pass the end-of-unit test for that objective, he 
should attempt the pretest item for that objective and 
check his answer with that provided in the pretest 
answer key in the Study Guid e to determine the correct- 
ness of his answer- If he answers the item satisfactorily, 
he need not study the materials for that objective- If 
his answer is not satisfactory, he should use the Study 
Directory for each unit, which keys both textbook and 
study guide materials to specific objectives- However, 
regardless of his performance on the pretest, he will be 
expected to complete all items on an end-of-unit test- 
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The student's time will be utilized most efficiently 
if he reads the objectives, then attempts to answer only 
those items on the pretest which he is reasonably sure he 
can answer correctly . Since answering a pretest item 
correctly only assists the student in identifying sections 
of the material which need not be studied, or which need 
not be studied as carefully as material for other objec- 
tives, he will gain little from devoting a lot of time 
attempting to answer questions over objectives which are 
new to him. 

If the student, after examining the objectives and 
pretest, believes he knows little of the material, he can 
use the pretest as a study guide. He should read enough 
of the keyed material to answer each pretest question 
in order. By checking his answers and restudying 
appropriate materials, he should be able to proceed 
through the unit with little difficulty. 

When the student completes the study of a unit, he 
is directed to take the unit self -diagnostic test. He 
should not take the self-diagnostic test until he feels 
sure he has studied all materials for the unit sufficiently. 
If he iTiisses any item on the self -diagnostic test , he 
should use the Study Directory to restudy the material 
for that objective. Test items on both the pretest 
and the self-diagnostic test are numbered to correspond 
to the list of objectives at the beginning of each unit, 
as well as to the objective numbers in the Study Directory, 
so the student should have no difficulty locating relevant 
materials for each objective. 

If the student uses the self-diagnostic exam 
correctly, he should be able to pass the formal end-of- 
unit examination. Therefore, instructors should remind 
those who fail unit exams or do poorly on them to take 
self -diagnostic exams only when they feel sure they 
can pass them. Students frequently use these exams as 
exercises for practice and this pattern spoils the 
self -diagnostic value of the excims . 
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UNIT STUDY MAP 



1 , Read 

Overview 



2. Read 

Obj ectives 



6b. Consult 
Study Directory 
to locate needed 
materials 



7, Read 


Study 


Suggestions in 


Unit Study 


Guide 





No 



ii 



8. Use 
Supplemental 
materials, if 
necessary 







9. Take Self- 
diagnostic Test 






10. Check 
Answers 




Know 
any 
Objectives 



Yes 



4. Attempt 
pretest items 
over any 
objectives you 
think you know 







5. Che 
An£ 


ick 
jwers 




Yes 



i 



6a. Additional 
study probably 
not needed on 
that objective 
before taking 
end-of -unit 
Posttest 



12. Take End-of-Unit Test 
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ossible Problem Areas in the Course 



The following comments are concerned with specific 
portions of the course to forewarn the tutor 
possible problem areas for students. The tutor 
is expected to report further problems to the Institute 
for Personal and Career Development at the time he or she 
submits evaluation reports . 

INTRODUCTION TO THE COURSE 

1. Format: The student reads the "How to Use" 
section in the Study Guide , which explains the 
procedure for progressing through the course , 
and sees a Unit Study Map and general descrip- 
tions of Unit Goals. 

2 . Possible problems : 

a. The student may fail to read the Student 
Manual prior to starting the Study Guide . 
This will deprive the student of some insight 
to the format and how to use materials. 

b. The student may fail to read the "How to 
Use" section of the Study Guide . If the 
student does not understand the material in 
this section, he or she will have difficulty 
completing the course . 

c . Occasionally a student will be confused by 
the flow chart called the Unit Study Map. 
The tutor who gets phone calls about 

this problem should ask the student to look 
at tho map in his or her Study Guide while 
the tutor directs the student through 
the problem solving process, as indicated 
by arrows, and explains each step. 
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POSSIBLE PROBLEM AREAS 



UNIT I. INTRODUCTION TO THE FIELD 
OF SOCIAL PSYCHOLOGY 



1- Format: Study Guide and textbook 
2. Possible problems: 

a. Students who have never experienced a self- 
instructional course will be learning to use one 
in Unit I. They may try skipping material or 
skimming when it is more appropriate to diligently 
study by following the designed sequence . 

b. Poor readers may miss important instructions. 

c- Students may disregard the importance of the 
performance objectives unless they have pre- 
viously experienced having them provided for 
study purposes. After they experience the Self- 
diagnostic Examination and then the formal 
examination for Unit I, they should realize the 
importance of objectives in specifying areas of 
emphasis for study. 

d. Many learners will misuse the Self-diagnostic 
Examination. They'll try to write the exam 
before really being prepared. This action then 
spoils the diagnostic benefit of the exam for 
pinpointing the last few details the learner must 
work on before trying to write the formal ex- 
amination. This inappropriate use of the Self- 
diagnostic Examination is called, "using it as 
practical exercises." Although practical exer- 
cises are useful in the learning process, they 
do not serve the same purpose as the Self- 
diagnostic Examination. This misuse may occur 
at any point in the course and will become 
apparent when students do poorly on the formal 
examination . 
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e. Objectives 7 and 8 may be difficult for students 
without previous experience with statistical 
concepts. If problems develop this would be a 
good time to remind the student to use the Study 
Guide wherever supplemental materials are pro- 
vided. The text discussion of each statistical 
term is given further explanation and sample 
problems are presented. Tutors might inquire 
whether the student attempted the sample problems 
and checked their answers with those given in 
the Study Guide . These should be particularly 
helpful for those confronting statistical concepts 
for the first time . 



UNIT II. SOCIALIZATION AND ITS CONSEQUENCES 



1. Format: Study Guide and textbook 



2. Possible problems; 



a. Students may find the material in this unit 
somewhat tedious. There are at least two 
possible reasons for this. First, part of the 
unit reviews some basic concepts and terms 
usually covered in introductory psychology 
courses. Some students may be familiar with 
these and not interested in going over them 
again. A second reason concerns the rather 
abstract concepts taken up, especially in the 
language and personality chapters- It may be 
helpful to again point out the value of the 
supplemental materials in the Study Guld^ since 
these provide background and additional ex- 
planation on the text treatment. This is 
especially important for the more difficult or 
abstract concepts (for example. Objectives 7 and 
14-19 in this unit) . Where the student reports 
having difficulty, suggest that she take each 
objective separately and carefully read both 
text and supplemental material. 
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b. On objectives 2, 3, and 4 tutors could point 
out that if the student is familiar with the 
material and finds the pretest questions easy 
he may want to skim this part and go on to 
Objective 5 . 

Tutors may need to explain that when the 
word "or" is used in an objective (for example. 
Objective 1 — "Identify agents of, or character- 
istics which result from, the process of socializa- 
tion.") it means that both aspects are included 
and should be studied. Examination questions 
may deal with either part, or both parts. 

If students seem to be confused by the time they 
work on Unit II, tutors should check with 
them about their use of the study materials to 
assure they understand the format and are 
following it . 

UNIT III. INTERPERSONAL BEHAVIOR 

1. Format: Study Guide and textbook 

2. Possible problems: 

a. Objectives 9, 14, and 15 require the student 
to apply a principle to a concrete example. 
The text discussion may be too brief for 
grasping the basic principles and because of 
this we have provided more extensive discussion 
in the Study Guide alonq with practice problems. 
If students report difficulty, ask them to read 
the relevant Study Guide material along with the 
text until they can handle the practice problems 
with ease. 

b. By this point in the course students should have 
adapted to the study procedure and should be 
reporting fewer problems with the material. 
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UNIT lY. ATTITUDES AND ATTITUDE CHANGE 



1 . Format : Study Guide and textbook 



2. Possible problems: 

a. Objectives 10 and 12, dealing with dissonance 
theory, may be difficult to grasp at first. 
Students could be reminded that the Study Guide 
provides further explanation, as well as practic 
questions with explanatory answers. They should 
not attempt the End-of-Unit Test until they 
understand the practice questions. 



UNIT V. INFLUENCING AND HELPING OTHERS 

1. Format: S tudy Guide and textbook 

2. Possible problems: 

a. There are no special difficulties with this 
unit, however it may be necessary to remind 
students to refer to the Performance Objectives 
and the correlated materials in the Study Guide . 
Performance Objectives provide a focus for study 
Rather than vaguely attempting to learn "every- 
thing," the student should concentrate on 
proficiency with the stated objectives. 
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UNIT Yl. GROUPS AND ORGANIZATION 

1. Format: Stud y Guide and textbook 

2. Possible problems; 

a. This is probably the most difficult unit in the 
course and it would be appropriate to forewarn 
the student. The unit involves extensive read- 
ing (three relatively long chapters) and twenty- 
three performance objectives. It is important 
that students al.low themselves adequate study 
time. Two or tliree weeks would not be unreason- 
able unless they have unlimited time available 
for intensive study. By taking one chapter at 

a time and concentrating on the Performance 
Objectives and Study Guide , students should be 
able to master the material. 

b. You might also point out that cramming may be 
ineffective since a number of the concepts are 
related and may be confused when studied together 
in a long session. Better learning and recall 
should result from distributing study sessions 
over a period of days or even weeks. 

c. Objective 16 involves several pages of reading 
for a single objective. Rereading several times 
may be necessary for most students, as well as 
noting carefully what is required in the 
objective . 



UNIT Yll. AGGRESSION AND 
COLLECTIVE BEHAVIOR 



1. Format: Study Guide and textbook 

2. Possible problems: There are no special probl 
with this unit. 
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The Tutor: Roles, Tasks and Functions 



The tutor assures proper student use of materials 
for successful completion of the course. To do this, the 
tutor must be familiar- with the materials, the format, 
the learning sequence and all of the options available to 
students for attaining performance objectives for each unit. 

Tutors may not change the course in any manner. The 
course content, instructional sequence, instructional 
strategies and evaluation instruments will be changed 
only by the professional developers. Because of the ob- 
jective nature of learning criteria for this course, the 
tutor has almost -no interpretive role to perform. 



TUTOR/STUDENT CONTACTS 

Each student receives all materials necessary for 
the course in one package. If the students understand 
the proper use of Course materials ^ the tutor may only 
hear from them when they request assistance. 

Tutor/student contacts should he recorded and the 
problem explained for course evaluation purposes. The 
tutor shou] d submit explanations for instructional inef- 
fectiveness to the Institute for Personal and Career 
Development as explained under Evaluation Procedures and 
Materials. Eventually, when the course has been revised 
to satisfy learner needs, the tutor/student contacts 
should be minimal. 



EKLC 



15 



THE INSTRUCTOR 



SCHEDULES AND SCHEDULING 

The course can be completed in the time ordinarily 
devoted to a three semester hour university course. Only 
special circumstances should be considered as reasons 
for students to require more than six months to complete 
it. 
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EVALUATION PROCEDURES AND MATERIALS 

The student is required to take seven unit examina- 
tions. No comprehensive final examination is required. 
The end-of-unit examinations should be taken in sequence. 
No repeat exams are provided for in the course. If a 
student scores under 80% on a given end-of-unit examina- 
tion, he should be strongly encouraged to review the unit 
and to especially restudy those objectives for which he 
was not able to answer posttest items correctly in 
order to improve his chances of success on the later units. 

Items on the end-of-unit examinations are numbered 
to correspond with the objectives for the unit. Both 
the pretest and the self -diagnostic test are equivalent 
to the end-of-unit examination. 

Whenever a student fails a formal unit exam, the 

tutor should admonish that student to use the mate- 
rials--especially Sel f -diagnostic Examinat\ons— as they 

are designed - 

Monitors are responsible for strict securitv of 
examinations so evaluation results are true indicators 
of learning effectiveness. Reports of examination re- 
sults by unit should be made to the Institute for 
Personal and Career Development with, comments concerning 
difficulties encountered by the learner- 



GRADES AND GRADING 

Each end-of-unit examination is objectively scored 
with one point allowed for each correct answer. Only 
numerical scores will be assigned to end-of-unit ex- 
aminations. Therefore the highest possible score on 
each end-of-unit examination will be : 



UNIT HIGHEST POSSIBLE SCORE 

1 9 

2 19 

3 20 

4 19 

5 14 

6 23 

7 16 
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At the completion of 
of-unit examinations will 
assigned on the following 



the course, scores on the end- 
be sununed and letter grades 
basis . 



EXAM SCORE (PERCENT) GRADE C/NC REGISTRATIONS 

90% or above a Credit 

80% - 89% B Credit 

70% - 79% c credit 

belo^*? 7^* ro-oxamination rpouired 



PHILOSOPHY 

Psychology 330 has been designed for the learner. 
Its logical organization assists the student in mastering 
the objectives of the course, and its content emphasizes 
practical application as well as consideration of theory. 
A student's ability to learn as specified by course 
objectives and her appreciation for the practical aspects 
of the subject matter serve as motivational stimuli to 
continue study and complete course requirements. 
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USE OF STUDENT MANUAL 



Is your first inclination to skim this manual 
quickly and get on to the content of the course? If it 
is , don ' t . This manual contains information essential 
to your success in the course . 

The student manual is designed to facilitate student 
use of the self-instructional course. Once you have 
completed the first unit of iitudy, you will understand 
the instructional format. However, if you have not 
formerly completed a self -instructional course, you may 
need assistance in proper use of the materials to 
successfully complete the first unit. 

Even in an on-campus course, there is a need for 
you to know such things as gradir.g policies, and what 
material is to be covered. Such information is necessary 
for this course also, but more is needed because it is 
structured quite differently from typical university 
courses. In addition to reading assignments, the instruc- 
tor has provided a study map, general goals and instruc- 
tional objectives, and pre- and postdiagnostic examin- 
ations . 

You should read the student manual carefully before 
starting on the course so you'll know early success in the 
use of designed learning materials. 



NOTE: Throughout the Student Manual and the Study Guide 
the pronouns "he" or "she" may be used alone for 
succinctness and are intended to refer to both females 
and males. 
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2 STUDENT MANUAL 



COURSE DESCRIPTION 

Psychology 330 is designed as an introduction to the 
field of social psychology. The two general goals of the 
course are: first, to develop a background in the con- 
cepts, methods and approaches which characterize the 
field , and to provide the skills for further work in 
psychology and the social sciences; second, to encourage 
the application of principles and concepts to everyday 
experience in the social environment. Since each of us 
is, by necessity, a practicing social psychologist, a 
systematic study of the field should be personally reward- 
ing and of practical value. Although not intended as a 
research course, it does give some attention to the skills 
involved in the interpretation of research results. Deal- 
ing, as it does, with the interface of the individual and 
society, social psychology has particular relevance in 
an era of great social unrest and change- 
As a kind of hybrid field, social psychology touches 
most of the other social sciences at one point or another. 
Due to the wide range of issues and problems included 
under its mantle, this course utilizes an extensive, 
rather than an intensive treatment. Major emphasis is 
given to the traditional areas of interpersonal and group 
behavior, attitudes, and social influence, while providing 
a perspective on the newer topics of altruism, aggression 
and social change . The course is oriented around the 
proposition that social behavior may best be understood 
as a joint product of situational influences and indi- 
vidual or personality factors. 

Although courses in general psychology and sociology 
would be helpful prerequisites, the course can be success- 
fully completed by students without this background. 
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COURSE ORGANIZATION 



This course is divided into seven units. The units 
should be completed in the order listed below. As soon 
as one unit is completed, another should be begun. 



Unit I. Introduction to the Field of Social Psychology 

Unit II. Socialization and Its Consequences 

Unit III. Interpersonal Behavior 

Unit IV. Attitudes and Attitude Change 

Unit V. Influencing and Helping Others 

Unit VI. Groups and Organizations 

Unit VII. Aggression and Collective Behavior 



STUDENT MANUAL 



COURSE CONTENT 

The subject-matter content and skills developed in 
the course are outlined below. The units are to be 
studied in their numerical order. 



UNIT !: INTRODUCTION TO THE FIELD OF SOCIAL 
PSYCHOLOGY 

A. Subject Matter 

1. The definition and approach of social 
psychology 

2. Modes of studying behavior 

a . Nomethetic 

b. Idiographic 

c. Individual differences 

3. Research methods 

a. Case Study 

b. Survey 

c. Simulation 

d . Laboratory experiment 

4 . Issues in research 

a. Artifacts in experimentation 

b . Ethical questions 

5. Basic statistical concepts 

a . Populations and sample 

b. Testing differences and probability 

c. Central tendency and variability 

d. Types of scales 

(1) Nominal 

(2) Ordinal 

(3) Equal Interval 

(4) Ratio 

e. Correlation 
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B. Skills 



1. Demonstrate an understanding of terms 
relevant to the definition of social 
psychology 

2. Identify different approaches to the 
study of behavior 

3. Demonstrate an understanding of major 
research methods in social psychology — 
advantages and disadvantages — and factors 
which produce experimental artifacts 

4. Identify possible sources of ethical 
problems in social psychological research 

5. Interpret concepts used in reporting 
research results 

UNIT ii; SOCIALIZATION AND ITS CONSEQUENCES 



A. Subject Matter 



1. The process of socialization 



a . The concept of socialization 

b. Two major approaches to the study 
of socialization 



(1) Cumulative learning 



(a) Classical conditioning 

(b) Instrumental conditioning 

(c) Observational learning 



(2 ) Developmental learning 



(a) Freud's psyc* ^'^^exual devel- 
opment 

(b) Piaqet's scages in cognitive 
development 



c . Areas of socialization 



(1) Dependency 

(2) Sex roles 

(3) Moi'-ality 
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d. Effects of early social deprivation 

e. Problems of political socialization 

2 . Language and communication 

a. Approaches to the study of language 

(1) Criteria of human language 

(2) Design features approach 

(a) Verbal and nonverbal 

(b) Emotional expression 

(c) Double-bind messages 

b. Language acquisition 

(1) The learning theory approach 
and its limitations 

(2 ) The nativistic approach 

c . Language and culture 

(1) Relationship between language 
and thought 

(a) Linguistic relativity 
(l*7horfian hypothesis) 

( 2 ) Dimensions of meaning across 
cultures 

(3) Racial and class language 
differences 

3 . Personality 

a. The concept of t„rait (or disposition) 

b. Basic concepts related to the 
assessment of perso .ality traits 

(1 ) Test construction 

(2) Reliability and val idity 

(3) Experimental manipulation of 

traj ts 
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c. Traits relevant to social psychology 

(1 ) Internal vs . external locus of 
control 

(2 ) Need for social approval 

(3 ) Self-esteem 

d. Interaction between personality 
and situational factors 

ills 

Demonstrate an understanding of the 

concept of socialization 

Identify major types of learning and 

basic concepts appropriate to each 

Identify distinguishing characteristics 

of two major approaches to study of 

socialization 

Identify major conclusions of research 
on moral development 
Classify types of communication and 
identify various nonverbal messages 
Differentiate between two basic theories 
of language acquisition 
Demonstrate an understanding of the 
linguistic relativity hypothesis 
Demonstrate an understanding of the 
trait concept and the procedures for 
assessing traits 

Predict certain behaviors on the basis 
of knowledge about internal -external 
locus of control 

Demonstrate an understanding of the 
processes involved in self-concept 
development 



29 



STUDENT MANUAL 



UKIT III: INTERPERSONAL BEHAVIOR 

A. Subject Matter 

1. Perception of others 

a The self-fulfilling prophecy 
(Pygmalion effect) 

(1) Rosenthal study of teachers 

(2) Role of attractiveness in 
perception 

b. Process of conceptualization 

(1) Advantages and disadvantages 
of concepts 

(2) Implicit personality theory 

(3) Emotional evaluation and the 
"halo" 

(4) Asch experiments and impres- 
sion formation 

(5) Methods of dealing with 
inconsistent information 

c. Attributing causality 

(1) Power or capacity 

(2) Internal vs. external causal- 
ity 

(3) Motivational factors 

(4) Actor vs. observer 

d . Self -percept ion of emotion 
(1) Schachter approach 
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Interpersonal attraction 

a . Environmental influences 

(1) Physical proximity 

(2) Interpersonal space 

(3) Temperature and crowding 

b . Perceived attributes 

(1) Physical attractiveness 

(2) Similarity in attraction — A-B-X 
model 

(3) Complementarity in attraction 

c. Effects of another's behavior 

(1) Misfortune and the "just world" 

(2) Reciprocal effects of liking 

(3) Gain-loss theory 

d . Depth in relationships 

(1 ) Romantic love 

(2) Relationship levels and the 
filtering process 

Exchange and strategy in social life 

a . Social approval as exchange 

b. The interaction matrix — approach 
of Thibaut and Kelley 

c. Cooperation vs. exploitations- 
factors in interpersonal bargaining 

d. Effects of norms and roles-- 
Reciprocity norm 

e. Tactics of sel f -presentat ion 

(1) Altorcasting and face 

(2 ) Ingratiation techniques 

f. Characteristics of the Machiavellian 
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Skills 

1. Identify factors related to one's per- 
ception of others 

2. Demonstrate an understanding of con- 
ceptualization processes by identifying 

(a) Advantages and disadvantages 

(b) Its role in implicit personality 
theory and the formation of 
impressions . 

3. Identify methods of dealing with incon- 
sistent information 

4. Predict causality as perceived by 
different people in different situations 

5. Interpret results of the Schacter 
research in self-perception of emotion 

6 . Demonstrate an understanding of factors 
influencing interpersonal attraction 

by identifying and/or interpreting the 
role of each of the following in the 
process : environmental influences , 
perce ived attributes , effects of the 
behavior of others, and depth in re- 
lationships 

7. Demonstrate an understanding of exchange 
and strategy in social life by 

a. Interpreting research in the area of 
social approval 

b. Selecting responses which best fit 
the minimax strat ^^v in an inter- 
action matrix 

c. Relating conditio:i ' an interaction 
to a specific excliange model 

d. Differentiating factors facilitating 
cooperation from those which facili- 
tate exploitation 

e. Identifying and/or predicting the 
effect of norms and roles 
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f- Identifying tactics involved in 
self-presentation; and by 

g. identifying characteristics of the 
Machiavellian orientation 



UNIT IV: ATTITUDES AND ATTITUDE CHANGE 

A. Subject Matter 

1 • Social attitudes 

a. Definition and components 

b. Measurement 

(1 ) Types of scales 

(2) Behavioroid and behavioral 
measures 

c. Attitudes vs. behavior 
d- Origins of attitudes 

(1) Direct contact 

(2) Indirect learning 

(3 ) The functional approach 

(4) Conditioning 

e . Attitude organization 

(1 ) Balance theory 

(2) Values and attitudes 

(3) Limits oi' consistency 
approaches 

2. Attitude change 

a. Components of persuasion 

( 1 ) The communicator and 
credibilit 

(2) Variations in the message 
i^) The audience and personality 

factors 

b. Role -playing 
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c . Frames of reference 

d. Cognitive organization and change 

(1) Incongruity and its strategic 

(2) Cognitive dissonance 

(a) Free choice anO. forced 
compliance 

(b) Modifications of disso- 
nance theory 

3 . Prejudice 

a . Definition 

b. Causes or theories or prejudice 

(1 ) Historical 

(2) Sociocultural and situational 

(3) Personality 

(4) Phenomeno logical 

(5) Naive approach 

c. Changing views 

d. Consequences of prejudice 

(1) Effects on the prejudiced 

(2) Effects on the victim 

e. Methods of reducing prejudice 

(1) Social and economic reform 

(2) Child-rearing 

(3) Intergroup conflict 

(4) Role-playing 

f. Functions of consciousness raising 
B. Skills 

1. Identify definitions (or components) 
of social attitudes 

2 . Identify, compare and/or contrast 
methods or instruments of attitude 
measurement 
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Classify attitudes as to probable origin 

Identify components of persuasion in 
the process of attitude change 

Interpret research resulrs in the area 
of the effect of role playing on 
attitude change 

Predict attitude changes based on frame 
of reference principles 

Predict consequences based on "cognitive 
organization" approaches to attitude 
change 

Identify definitions, and causes (or 
theories of causes) of prejudice 

Identify consequences of prejudices and 
possible methods of reduction 

UNIT V: INFLUENCING AND HELPING OTHERS 

A. Subject Matter 

1 . Social influence 

a. Sources of influence 

( 1 ) Soc ial comparison 

(2) Sherif experiment 

(3) Conformity and the Asch 
research 

(4) Obedience and the Milgram study 

b. Deviance 

(1) Reactions to the deviant — 
Schachter study 

(2) Behavior of the deviant 



3. 
4- 

5. 

6. 
7. 

8. 

9. 
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c. Resistance to influence 

(1) Social support 

(2) Multiple groups 

(3) Reactance 

(4) Inoculation effect 

d. Techniques of influence 

(1) Expressed confidence 

(2) Foot in the door 

(3) Guilt 

2. Prosocial behavior 

a . Significance of the topic 

(1) Definition and clarification 

(2) Current emphasis in social 
psychology 

b. Influence of others 

(1) Models 

(2) Bystander response to emergency 

c. Recipient characteristics 

d . Internal states 

e. Effects of altruism 

(1) Reciprocity 

(2) Failure to help 

(3) Reactions of the recipient 
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1. Identify factors which influence the 
helping of others 

2. Identify probable causes of deviance 
from norms and probable responses to 
deviance from such norms 

3. Predict probable success of specific 
techniques of influence 

4. Define the term "prosocial behavior" 
and interpret its significance in the 
field of social psychology 

5. Identify factors hypothesized to effect 
prosocial behavior 

6. Interpret the results of research in the 
area of prosocial behavior 



UNIT VI: GROUPS AND ORGAMIZATiOMS 

A. Subject Matter 

1 . Informal groups 
a. Group defined 

(1) Formal and informal groups 

(2) Bases of affiliation 

(a) Social comparison 

(b) Cognitive clarity 

(c) Anxiety reduction 

b. Development and effect of norms — 
Reference and membership groups 

c. Structure 

d. Leadership — Approaches to study of 
leadership 

e. Cohosivuness~-Causes and consequences 
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f. Intergroup conflict 

(1) Sherif study 

(2) Methods of reducing conflict 

g. Intensive groups 

(1) Common characteristics 

( 2 ) Types of learning 

2. Group decisions and conflicts 

a. Factors in group performance 

(1) Task aspects 

(2) Group size 

(3) Social facilitation 

(4) Group composition 

(5) Leadership style 

(a) Democratic-authoritarian 

(b) Task vs. relationship 
oriented 

(6) Group structure — Communication 
patterns 

b. Groupthink — Causes and symptoms 

c. Risky shift 

d. Intergroup conflict 

(1) Models of conflict 

(2) International conflict 

3. Psychology of organizations 

a. Organizational y^. .^Is 

b. Approaches to orcjanizational 
of f octiveness 

(1) Scientific management 

(2) Human relations ai:)proach 

(3) Katz and Kahn model 

(4) Need hierarchy apx:'roach 
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c . Structure 

(1) Mechanical vs. organic models 

(2) Process vs. product 

(3) Group climate and leadership 
style 

d. Control systems — Dysfunctionality 

e . Bureaucii-acy 

f ^ Organizational change 

Skills 

1. Identify defining characteristics of 
formal and informal groups, aggregates, 
and intensive groups and factors related 
to their development and functioning. 

2. Interpret the effect of each of the 
following on the functioning of formal 
and informal groups: structure , 
leadership, cohesiveness and intergroup 
conflict . 

3. Identify or evaluate the success of 
different approaches to organizational 
effectiveness . 

4. Identify defining characteristics of 
group structure, control systems and 
mechanisms for organizational change . 
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•JNIT VII: AGGRESSION AND COLLECTIVE BEHAVIOR 

A. Subject Matter 

1 , Aggression 

a. Defining aggression 

b. Biological elements in aggression 

c. Frustration-Aggression hypothesis 

d. Institutional aggression 

(1 ) Authority reactions 

( 2 ) De individuation 

e. Effects of reward and punishraent 

f. Modeling — Film and TV effects 

g. Reducing aggression 

(1) Catharsis 

(2) Modeling 

(3) Reward and punishment 

(4 ) Knowledge of consecjuences 

2. Collective behavior 

a. Dimensions and components of 
collective behavior 

b. Smelser's value-added theory 

(1) Determinants 

(2) Components of action 

c. Other elements in the collective 
response 

(1) Relative deprivation 

(2) Attitud-s 

( 2 ) Per sonal i ty and pol i t ical 
altruism 

d. Jolnincj the movement 

(1 ) Si tuatio!-ial factors 

( 2 ) Personal i ty 
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e. Crowd behavior 

(1) Theories of the crowd 

(a) Le Bon 

(b) Freud 

(c) Emergent-norm model 

(2) Situational factors 

(a) Contagion 

(b) Anonymity 

(c) Rumor 

B. Skills 

1. Identify factors hypothesized to in- 
fluence aggression 

2 . Evaluate research results pertaining 
to the effects of reward, punishment , 
and modeling on aggression 

3. Assess the effectiveness of methods 
hypothes ized to reduce aggress ion 

4- Identify dimensions and components of 
collective behavior 

5. Identify distinguishing characteristics 
of specific theories of collective 
behavior 
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COURSE DESIGN 



This manual is designed to help you successfully 
complete this self-instructional course. Once you have 
completed the first unit of study, the instructional for- 
mat should be clear. If this is yo\ir first experience 
with a self -instructional course, you should study this 
manual carefully before beginning Unit One of the course. 

The materials in this course have been carefully 
tested by students, and the arrangement and format have 
been designed to maximize your success and minimize 
correspondence with a tutor. 

Again, you should read the student manual carefully 
before starting work on the course to have early success 
in the use of designed learning materials. 

The following materials are supplied for your use: 

1. The unit Study Guide (or The Study Guide) 

2 . Textbook : Social Psychology: Explorations in 
Understanding . Del Mar, California: CRM Books, 
1974. 
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THE UNIT STUDY GUIDE 



The Study Guide is your intermediary between the 
text and successful completion of the course objectives. 
It provides additional instruction where the text is 
weak, and it allows you to check your progress before 
taking the end-of-unit examination. The Study Guid e has 
the following format: ~~ 

1. Table of Contents 

2. Instructions To The Student 

3. Unit Goals 

4. Units 



a . 


Unit Overview 


b. 


Performance Objectives 


c . 


Pretest 


d. 


Pretest Answer Key 


e . 


Study Directory (Objective/Textbook/Study 




Guide correlation) 


f . 


Study Suggestions (included when necessairy) 


g- 


Supplemental Materials 


h. 


Self-diagnostic Test 


i . 


Self-diagnostic Test Answer Key 



The Instructions Section of the Study Guide will 
familiarize you with the process of using self-instruc- 
tional materials. You need to thoroughly understand the 
organization of the materials and study procedures- 
This section explains the instructional format, self- 
evaluation procedures, and provides a unit study map 
or guide. 

The units are all designed in the same way to maxi- 
mize your chances for successful completion of the mate- 
rials. The first item in each unit is a brief intro- 
duction to the content of the unit and usu^^lly lists the 
key concepts or ideas introduced in the unit. A list of 
performance objectives, or what you'll be expected to do 
at the end of the unit is the next iterr. in each Unit 
Study Guide. Next a pretest is provided, so you can 
assess hov; much you know about a unit before you begin 
your study of the unit. 
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The Study Directory is one of the most important 
parts of each unit. It provides a complete correlation 
of the objectives with relevant pages in the textbook, 
and with the supplemental materials in the Study Guide . 
The Study Directory also indicates whether textbook 
materials should be read before or after the supple- 
mental materials in the Unit Study Guide . 

The Study Suggestions section includes directions 
as to which parts of the text are to be read (or do not 
have to be read) and other helpful hints for successfully 
completing the unit. The Supplemental Materials section 
provides help in understanding content. 

The Self-diagnostic Test is an alternate form of 
the end-of-unit examination. If you can successfully 
complete the Self-diagnostic Test, your performance on 
the end-of-unit examination should be successful also. 
You should take the Self -diagnostic Test only after you 
feel confident you know all the unit objectives. Do 
not use the questions on the Self-diagnostic Test as 
sample exercises as you study the unit. (The pretest 
could be used that way!) 

Both the Pretest and the Self -diagnostic Test are 
numbered to correspond to the objectives. For example, 
if you miss item number six on a test, you should study 
the material listed in the Study Directory for Objective 
6. 

When you complete a Self -diagnostic Examination with 
a score higher than 80%, you are probably ready to 
take the formal examination. Certainly, scores of less 
than 80% indicate a definite need for further study! 

You should comolete one unit at a time in proper 
sequence, since some units contain instruction on subject 
matter which is prerequisite to underst ^.nding subsequent 
instruction . 
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LEARNER PROGRESS 



The study guide for each unit includes both a pretest 
and a self-diagnostic test. Occasionally you may feel 
that a unit of instruction covers material with which you 
are already familiar. In such cases you should attempt 
the pretest items over those objectives which you think 
you may already know, and check your answers with those 
provided in the study guide. For your convenience, both 
the items on the pretest and the self-diagnostic test are 
numbered to correspond to the objectives of each unit. 
Regardless of your performance on these items, you will 
have to take a formal end-of-unit posttest over those 
objectives, so the main purpose of attempting any pretest 
items before studying the unit is to identify sections of 
the material you may not need to study, or may not need to 
study as carefully. Therefore you should not devote a lot 
of time attempting to answer items on the pretest if you 
have no knowledge of the objectives. 

The Study Directory will assist you in identifying 
relevant textbook material and exercises and in identi- 
fying relevant study guide materials for each objective. 
You may prefer not to master only one objective at a time, 
but rather to read the textbook chapter in its entirety, 
then complete relevant exercises. The unit study guides 
will provide assistance, regardless of the mode of study 
you choose. 

After you have studied all materials for a unit, you 
should then take the self -diagnostic test. You should 
never take the formal end-of-unit examination until you 
feel secure in your ability to perform on the self- 
diagnostic test. Since objectives are provided for each 
unit, you may work toward achieving one hundred percent. 
Don*t be satisfied until you are sure you have mastered 
all objectives. Then, and only then, should you take a 
formal examination over the material. 

If you are unable to perform as the self -diagnostic 
test item requires, you determine which objective is 
tested by that item, locate the necessary materials for 
the objective covered by the test item in the Study 
Directory, and study, or restudy, the required sections. 



EXAMINATSON PROCEDURES 



Since your final grade will be determined by yoiar 
performance on the end-of-iinit tests, it is important 
that you understand how these credit examinations will 
be carried out. 

You will be required to take seven end-of-unit tests, 
one at the end of each unit. Each end-of-unit test will 
be closed book, timed, and proctored. To facilitate 
scoring, all end-of-unit tests are multiple-choice. 

Procedures 



You have contracted the time, date, and place the 
exams will be given. If you camnot take an exam on 
the scheduled date, you should contact the proctor 
and reschedule the exam. Under no circumstances 
should you take an exam for which you are not completely 
prepared . 

The proctor will administer your exam and return 
it to thR Institute after it is completed. This same 
procedure is followed for each of your six exams. 
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GRADES AND GRADING 



Since no classroom or ' 3s" exists for this course , 
your grade is based on attai. nt of course objectives, 
not on a normal learning curve for some group. 

Numerical grades will be assigned to each end-of- 
unit posttest. Your final letter grade will be determined 
by averaging the numerical grades on each test. Letter 
grades for the course will be assigned on the following 
basis : 

EXAM SCORE (PERCENT) GRADE 



90% or above A 
80% - 89% B 
70% - 79% C 

This course has been so designed that you should not get 

less than a "c." In fact, credit will not be given for 

a lower grade. If you follow all the procedures, read 

and complete all the assignments, and contact the instructor 

when you encounter difficulties, you should be able to 

get an '*A," 

After you have completed an exam, the proctor will 
provide you with a copy of the answer sheet, an answer key, 
and a Test It ems-Ob j ectives Reference Sheet . On the 
Reference Sheet you will indicate those test items you 
answered incorrectly and calculate your grade. The 
Reference Sheet will show any objectives you missed so 
that you can focus any restudying that may be necessary 
on those objectives. 

The graded examinations will generally be returned 
to you within ten days after the completed exams have 
been received by the Institute. 

If you have any questions concerning grading pro- 
cedures, contact the Institute, (517) 774-3865. 
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It is recommended that this course be completed in 
twelve weeks or less. This will require perseverance and 
considerable work, but the overall learning experience 
will be more desirable if the course is completed in a 
concentrated time period. 

If you wish to complete all the course requirements 
in less time, you are encouraged to do so. There is no 
minimum time period. 

In the event everything is not completed within the 
time specified in your Learning Package Contract, you 
will receive an incomplete ^rade. This incomplete can be 
made up by completing all the course requirements. How- 
ever, if you do not complete the course within a period 
of twelve months and wish to continue, you will be 
required to register for the course again. 
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help! 

What do you do if you need help? 

If you have a problem related to course work, contact 
your tutor. If your question relates to missing 
materials, lost exam, inability to take an examination at 
a scheduled time, or any question about the administrative 
aspects of the course, contact the Institute. 

If, after repeated efforts, you cannot contact your 
tutor, contact the Institute either by mail or phone. 

When you call the Institute, your questions will be 
dealt with quickly if you: 

1. Give your name and identify yourself as an 
IPCD student; 

2. State that you have a problem or question 
relating to the Introduction to Social 
Psychology course. 

It may occasionally take some time to locate the 
person who can answer your question, but every effort 
will be made to answer all questions on the same day. 

If, even after we've tried to solve your problem, 
you feel you still don't have the answer, tell us so. 
Let us try again. 

The telephone number of the Institute is (517) 774- 

3865. 
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At the end of the final examination you will be asked 
to complete a Course Evaluation form. The information 
that you provide to the author and course designers helps 
to develop instructional packages which are better designed, 
are more effective forms of instruction, and which will 
ultimately better serve the educational needs of students. 

The Course i^valuation consists of two parts — a set 
of specific questions related to various aspects of this 
instructional package, and a separate sheet for personal 
reactions, opinions, constructive criticisms, and any 
comments you think will be helpful in future revisions 
of these materials. 

Make no mistake 1 This, as other instructional 
packages, will be revised and improved by the comments 
provided by you and other students. Help us out. 
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MATERIALS IN THE PACKAGE 



INTRODUCTION 

This course is self-instructional. In other words, 
you should be able to successfully complete this course 
using only the materials in this package without the 
assistance of an instructor. 

The package of materials for Psychology 330: 
Social Psychology , contains the following materials: 



Student Manual 

Textbook: Social Psychology : Explorations 
in Understanding . Del Mar, 
California: CRM, 1974 

Unit Study Guide 



STUDENT MANUAL 



The Student Manual contains all 
of the "administrative" information 
you will need to know in order to 
complete the course, such as, procedures 
for requesting ' rd taking tests, con- 
tacting IPCD when you need help, and 
grading policies. If this is your 
first IPCD course, you should re~d 
the student manual now before read- 
ing any further ij, the Unit Study Guide. 



INSTRUCTIONS TO THE STUDENT 



TEXTBOOK 



The textbook for t 
is Social Psychology : 
in Understanding . The 
Guide provides instruct 
which sections of the t^ 
should be read for each 
the course. 




UNIT STUDY GUIDE 



The third item in the packa'-^o 
of materials for this course is thrr 
Unit Study Guide, which you are r.ow 
reading. The Unit Study Guide is 
one of the most important parts of 
the package of materials for the 
course since it will serve as your 
instructor telling you what material 
should be read, when to read it, 
how to evaluate your progress . Tr.^ 
use of the Unit Study Guide is 
explained in greater detail in tr.f.- 
fol lowing section . 
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HOW TO USE THE UNIT STUDY GUIDE 



The Unit Study Guide for this course is divided into 
seven sections — one section for each unit of the course. 
Each section of the Unit Study Guide has the following 
items, which are arranged in the same order in each 
section : 



1. 


Overview 




2. 


Objectives 




3 . 


Pretest 




4. 


Pretest Answer Key 




5. 


Study Directory 




6. 


Study Suggestions (included 


when necessary) 


7. 


Supplemental Materials 




8. 


Self-diagnostic Test 




9. 


Self-diagnostic Test Answer 


Key 



The purpose of these items is to make this course 
self-instructional. How these items are to be used to 
accomplish this purpose is diagrammed in the Scudy Map 
on the next 'page. This Study Map, in the form of a flow 
chart, will tell you, step by step, exactly how to pro- 
ceed through each unit. If you have never "read" a flow 
chart, you should carefully read the explanatory sections 
which follow the Study Map. Corresponding to a step on 
the Study Map, each section explains that particular 
step in the procedure for completing each unit. This 
procedure should be followed for each unit. 



INSTRUCTIONS TO THE STUDENT 



UNIT STUDY MAP 



1 , Read 

Overview 



2 . Read 

Objectives 



6b. Consult 
Study Directory 
to locate needed 
materials 



7. Read Study 
Suggestions in 
Unit Stiidy 
Gu ide 



8. Use 
Supplemental 
materials/ if 
necessary 







9. Take Self- 
diagnostic Test 






1 10. Check 
1 Answers 




Yes 



i 



■ No 



7 



Know 
any 
Objectives 



Yes 



4. Attempt 
pretest items 
over any 
objectives you 
think you know 







5, Ch 

An 


eck 
swers 




Yes 



6a. Additional 
study probably 
not needed on 
that objective 
before taking 
end-of -unit 
Posttest 



12 • Request End-of-Unit Test 
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ORGANIZATIOi^l OF A UNIT 

since this Unit Study Guide will be your instructor 
for this course, if you don't understand the purpose of 
each item in the study guide and how it should be ut^ed, 
you will not be able to succesF;f ully complete this course. 
Therefore you should be sure you understand the organi- 
zation of each unit before beginning the course. You 
will be given a chance to check and see how well you 
understand the organization of the course at the end of 
this section. If your answer indicates you don't under- 
stand how the course is organized, you should re-read 
this section until you do . 



1. OVERVIEW 

The first item in each 
introduction which provides 
included in the unit. This 
Study Map. 



unit stu r/ guide is a short 
an overview of the topics 
corresponds to Step 1 on the 



2. OBJECTIVES 

The second item in each of the seven sections of the 
Unit Study Guide is a list of performance objectives. 
These objectives tell you what you should know or he_ able 
to do at the end of the unit. This corresponds to Step 2 
on the Study Map. 

As you read the objectives for each unit, you should 
mark any objectives which you think you already know. 
This corresponds to Step 3 on the Study Map. 
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3. PRETEST 

The third item in each section of the Unit Study 
Guide is a pretest, which is nunibered to correspond to 
each objective. For example, item #7 tests objective #7. 

Occasionally, after reading the objectives at the 
beginning of the unit, you may think you know enough about 
an objective to pass a test over it wif-out studying. As 
the name "pretest" implies, itf^vn^ on this test should be 
attempted for any objective you think you know before you 
bf^gin a unit, to see if you know as much about the objec- 
tive as you think you do. Therefore the next step in 
completing each unit is to try to answer items over any 
objectives you think you already rnow. This corresponds 
to Step 4 on the Study Map. 

Since there's no need to try to answer pretest 
questions over ohiectives you don't know, the time you 
spend trying to answer prtitest questions will vary from 
unit tc unit. Reading the objectives for the unit will 
give you an idea of how .nuch time you will need to 
devote the unit pretest:. If after reading an objective 
you think you might be able to pass the test item for that 
objective, you should devote enough time to the ite n 
to enable you to determine your knowledge and/or skills 
in this area. On the othsr hand, if after reading an 
o:.:>jective you realize it is highly unlikely that you 
would be able to pass a tesv over that objective, there 
is no reason why you should spend a lot of time trying 
tc ansv;er the test question over the objective 
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4. PRETEST ANSWER KEY 



Immediately following the pretest is an answer key. 
If you attempted any items on the pretest, you can check 
your answers against those provided in the answer key. 
This corresponds to Step 5 of the study map. 

Regardless of your performance on any pretest 
items, you will be expected to take the formal end-of- 
unit test- However the results of the pretest will help 
you identify materials in the unit which you may not 
need to study. 



5. STUDY DIRECTORY 



Following the pretest is a study directory which 
indicates textbook and study guide materials which 
should be used for each objective. This Study Directory 
is a good place to mark any objectives which you already 
know, and to mark off objectives as you learn them. This 
item in the Unit Study Guide corresponds to Step 6 - 6b 
on the study map. 

The Study Directory for Unit 1 is on page 27 
of this Study Guide . At this point, you should take 
a few minutes to familarize yourself with the Study 
Directory on page 27 of the Study Guide . 

The study directory for each unit is one of the ways 
the Study Guide serves as your instructor for this course. 
This list gives you the assignments for each objective, 
so you should always consult the Study Directory for each 
unit to determine pages of the textbook and Study Guide 
which should be studied for each objective. 
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6. STUDY SUGGESTIONS 

You will often need instructions regarding the use 
of supplemental materials, for example, whether they 
should be studied before, after, or in conjunction with 
the textbook materials. Such suggestions pertaining to 
the use of supplemental materials are provided in the 
"Study Suggestions" section. This corresponds to Step 7 
on the Study Map. 

7. SUPPLEMENTAL MATERIALS 

This course is designed to be self-instructio. 
so whenever textbook materials are not quite adequai. for 
teaching an objective, supplemental materials have been 
developed for that purpose and placed in the Unit Study 
Guide. The column titled "Study Guide Pages" in the 
Study Directory refers to such supplemental materials 
i r. the Study Guide ^ 

The supplemental materials are another feature of 
the Unit Study Guide which enables it to serve as your 
"instructor" for this course. Like an instructor, the 
supplemental materials can help you in many different 
ways. For example, they can point out things which you 
should be aware of as you read the textbook rr.aterials, 
they can summarize information presentation in the text- 
book, or they can provide explanations not included in 
the textbook . 

Suggestions about the use of these "Supplemental 
Materials" are always given in the "Study Sucges" lor.s" 
section which immediately precedes them, so you should 
always read the "Study Suggestions" section before begin- 
ning to study the first objectives of a unit. *his 
corresponds to Step 8 on the Study .Map. 
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8. SELF^DIAGNOSTIC TEST 

When you feel you have mastered all of the objectives 
for the unit, you should take the self-diagnostic test 
which is similar to the end-of-unit test on which you 
will be graded . You should not take this test until you 
are reasonably sure you can answer each item correctly, 
so that when you take this test, you can look at your 
score and have a good idea of the score you would have 
received on the final end-of-unit test had you taken it 
at this time . 

The self -diagnostic test serves to identify areas 
in which you may need additional study before taking the 
actual unit test in much the same way as a conference 
with an instructor before a test may help to identify 
areas where additional study is needed. This corresponds 
to Step 9 on the Study Map. 

9. SELF--DIAGNOSTIC TEST ANSWER KEY 



When you have answered all the items on the self- 
diagnostic test, check your answer with those given in 
the self-diagnostic test answer key. This corresponds 
to Step 10 on the Study Map. ' 

If you are able to answer all items correctly, you 
should also be able to answer all items on the formal 
end-of-unit test correctly, so you should request it 
at this point. If, however, you are not able to answer 
all items on the self-diagnostic test, you should restudy 
those objectives which appear to be causing difficulty, 
then attempt the self-diagnostic test over those objec- 
tives. The formal end-of-unit test should not be 
attempted until you are able to answer all items on the 
self-diagnostic test without difficulty. The procedures 
for requesting and taking the actual end-of-unit test is 
explained in the Student ^lanu^i 1 , This corresponds to 
Step 12 on the Study Map, 
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EXERCISE 

Remetnber that the procedure for completing each 
unit is the same . You will become more familiar with 
this procedure as you progress through each unit. How- 
ever it is important that you become somewhat familiar 
with the procedure before you begin Unit I. The follow- 
ing exercise will allow you to check your understanding 
of how the course is organized before you begin the 
unit. Do this exercise before you begin Unit I. 

On the following page is a list of statements 
about the order in which you should complete each unit. 
Rewrite the statements, arranging them in an order which 
indicates the order in which they should be done in 
completing each unit. Check your answer by turning to 
page 14. 
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Take Self-diagnostic Test 

Use Supplemental Materials if Necessary 

Read Introduction 

Check Answers with Pretest Answer Key 
Read Objectives 

Attempt Pretest Items over any Objective You 
Think You Already Know 

Read Study Suggestions 

Consult Study Directory 

Check Answers with Self-diagnostic Test 
Answer Key 
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ANSWER TO EXERCISE ON PRECEDING PAGE 

1 . read Introduction 

2. Read Objectives 

3. Attempt Pretest Items Over Any 
Objectives You Think You Already 
Know 

4. Check Answers With Pretest Answer Key 

5. Consult Study Directory 

6. Read Study Suggestions 

7. Read Supplemental Materials If Necessary 

8. Take Self-diagnostic Test 

9. Check Answers With Self-diagnostic 
Test Answer Key 



IF YOU ANSWERED THE EXE^.CI/£ ON THE PRECEDING PAGE 
CORRECTLY, YOU ARE READY TO BEGIN UNIT I. DO NOT BEGIN 
UNIT I UNTIL YOU ARE AB^^ TO DO THE EXERCISE ON THE PRE- 
CEDING PAGE CORRECTLY. 
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Performance Ob J active s are explicitly stated at the 
beginning of each unit of study; however, the general 
goals for each lanit of the course are as follows: 

Unit I: Introduction to the Field of Social Psychology 

Demonstrate an understanding of the "scope" 
of the field of social psychology and methods 
of social psychological research by identify- 
ing or interpreting: (1) relevant terms or 
c ucepts, (2) different approaches to the 
study of behavior, (3) advantages and disad- 
vantages of major research methods and/or 
factors which produce experimental artifacts, 
and (4) possible sources of ethical problems 
in social psychological research. 

Unit II : Socialization and Its Consequences 

Demonstrate an understanding of (1) the 
socialization process: major concepts and 
approaches to the study of the process, areas 
of socialization and the effects of early 
social deprivation, and (2) the role of 
language and commianication , and personality 
in the socialization process. 

Unit III: Interpersonal Behavior 

Identify factors influencing the perception 
of others, interpersonal attraction and exr 
change and strategy in social life; and demon- 
strate an landerstanding of the significance 
of the cibove factors in the study of social 
psychology . 

Unit IV: Attitudes and Attitude Change 

Demonstrate an landerstanding of (1) factors 
hypothesized to effect attitude change and 
(2) different instruments and/or methods of 
attitude measurement. 
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Unit V: Influencing and Helping Others 

L/H^monstrate an understanding of the effect 
of each of the following on social behavior: 
norms, and the effect of deviation from; 
social comparison theory; conformity; obedi- 
ence ; resistance to social influence ; per- 
suasion; altruism; modeling; internal psycho- 
logical states; personality characteristics 
and the nc ..\ of reciprocity- 
Unit VI: Groups and Organization 

Demonstrate an understanding of (1) character 
istics of formal and informal groups, (2) fac 
tors which influence their functioning, 
(3) approaches to organizational effective- 
ness , and (4) mechanisms for organizational 
change . 

Unit VII: Aggression and Collec::ive Behavior 

Demonstrate ar* understanding of factors 
hypothesized to effect aggression and collec- 
tive behavior, and predict behavior in given 
situations . 
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OVERVrEW 

This unit (text. Social Psychology , Chapter One) 
provides an overview of the problems and mothods of 
social psychology. After considering some typos of 
problems of interest to the social psycho Kxj is t , a ^jon- 
eral defini.tion is presented- This is followed by 
several broad approaches to the field and a survey of the 
major research methods. Because the subject matter of 
social psychology involves feeling and thinking human 
beings, research is often difficult to carry out and 
may create ethical problems for the researcher. FinaJly, 
research involves ^measurement and requires some met^^ods 
or techniques for dealing with the data collected. The 
concepts and issues covered in this chapter are imporrant 
for understanding and interpreting the specific research 
results i:.d discussions which follow throug?iout the book. 
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PERFORMANCE OBJECTIVES 

1. Identify terms relevant to the definition of social 
psychology. 

2. Given a description of a procedure used in a research 
study, classify the approach as ideographic, nomo- 
thetic, or individual differences. 

3. Identify advantages and disadvantages of the 
various research methods; i.e., case study, survey, 
simulation, laboratory experiment. 

4. Given a brief description of an experiment, identify 
the independent and dependent variables. 

5. Given a description of the methodology used in a 
study, identify f^-itures which may produce exper- 
imental artifacts. 

6. Given a description of a proposed research study, 
identify possible ethical problems. 

7. Given a summary of research results in which the 
follov,-'ng are used: distribution, population, sample, 
level of confidence, mean, median, or mode, and 

St- - r.dard deviation, interpret the results in terms 
of these statistical concepts. 

3. Identify the correct interpretation of results of 
research in which the term "correlation" or 
"correlation coefficient" is used. 
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1. Which of the following terms is the most important 
in defining social psychology: 

a. Behavior 

b. Stimulus 

c . Interpersonal 

d . Individual 

2. Below is a brief description of a procedure used in 
a research study. Classify the approach as ideo- 
graphic, nomothetic or individual differences. 

Two social psychologists collected complete records 
and observations of one boy's behavior over the course 
of a single day. One conclusion they drew from the 
.tudy was that over 85% of the boy's behavior involved 
primarily social episodes . 

a . Ideographic 

b. Nomothetic 

c. Individual differences 

3. Which of the following is a disadvantage of the 
laboratory experiment? 

a. It is useful in predicting cause-and~ef f ect 
relationships 

b. Results cannot be easily generalized to the "real 
world" 

c. The obtained relationships between variables are 
generally reliable 

d. The experimenter has more precise control than in 
other research methods 

4. In the language of experimentation in social 
psychology, the dependent variable 

a. Refers to the variable or condition introduced 
or manipulated by the experimenter 

b. Is controlled so as not to influence the results 

c. Generally involves a behavior or response 

d. Usually consists of an experimental artifact 
which the experimenter wishes to ccnrrol 
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5. Below is a partial description of a research pro- 
cedure. Which of thv? following best describes the 
procedure with respec": to the presence of possible 
experimental artifacts? 

An investigator wis!i<:^3 to study the incidence of the 
use of hard drugs anivong college students. He devises 
a survey in which questions such as the following 
are asked: "Have you ever used a hard drug such as 
heroin?" "If so, how often do you use such a drug?" 

a. No features present which may produce experimental 
artifacts 

b. Social desirability feature present 

c. Demand characteristic present 

d. Both social desirability and demand characteristic 
present 

6. Below is a description of a proposed research study. 
Which of the following best describes the presence 
of ethical problems? 

A researcher is interested in how different groups 
deal with an emergency or crisis situation. Subjects 
are placed in a room, given a topic, and told that 
the experiment is concerned with group discussion 
techniques . In the course of the discussion huge 
clouds of a harmless smoke are released into the 
room giving the impression that the building is on 
fire. When members run for the door they find it 
locked on the outside. 

a. In their anxiety to escape from the smoke and 
apparent fire, subjects may harm one another 

b. Some of the subjects may have medical problems 
which are unduly aggrevated by the stress 
situation 

c. No ethical problems 

d. Both a and b 
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7. The most appropriate interpretation of the followii.^j 
is: 

A social scientist wishes to determine whether men 
and women differ in their attitudes toward premarital 
sex. In order to get a sample of each sex he goes 
into the downtown shopping area of a large city and 
interviews the first 50 women and first 50 men he can 
find. 

a. The sample is too small 

b. The sample is not representative 

c. Both a and b 

d. Neither a nor b 

8. The most appropriate interpretation of the following 
is : 

The mean of the control group was 90.4 and the mean 
of the experimental group was 85.6, a difference 
which was significant at the .05 level. 

a. The control group performed better since the 
mean was higher. 

b. The probability that S'^mMe differences reflect 
population differences ii- be -.tei. than 5 percent 

c. Only 5 percent of the ex pcir, imsnnal group performed 
differently than the contiol group 

d. The probability that sample differences reflect 
popula*:ion differences is better ti\an 95 percent 

9. A scientist studying factors in drug usage found that 
the amount of usage correlated -.70 with the strength 
of religious attitudes and .50 with IQ. The correct 
interpretation of these data is: 

a. The relationship between amount of drug usage 
and strength of religious attitudes is less 
apparent than is the relationship between amount 
of drug usage and IQ 

b. The correlation, although negative, between 
strength of religious attitudes and drug usage, 
is greater than that between drug usage and IQ 

c. Since the correlation between strength of 
religious attitudes and drug usage is negative, 
the correlation between drug usage and IQ is 
positive 

d. None of the above 
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PRETEST ANSWER KEY 

1. c 

2. a 

3. b 

4. c 

5. b 

6. d 

7. c 

8. d 

9. c 
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STUDY DIRECTORY 

Textbook Reference: Social Psychology: Explorations in 

Understanding - CRM Books, 1974, 

Chapter 1 - 



Objective 
and 


Textbook 


Study Guide 


Test Item No. 


Paqe (s) 


Page (s) 




1 


6 


29 




2 


9-12 


None 


3 


12-25 


30-31 


2 

B 


4 


22 


30-31 


B 


5 


25-27 


31-32 


A 


6 


27-29 


31-32 


A 


7 


29-33 


33-40 


A 


8 


33-34 


33-40 


A 



Denotes supnlerriental r.aterial to be read after 
reading all textbook rKiterial for this objectivo. 

^: ^notes supplomental material to be read before 
r( d'J : ^ any of tiie textbook material for this objective. 
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SUPPLEMENTAL MATERIALS 



The following supplemental materials are provided to 
enlarge upon the textbook treatment of topics or to help 
clarify objectives or related issues. These materials 
are of three different types. The first type is designed 
to serve as an introduction to textbook material and there- 
for^ should be read prior to the t -:tbook material for 
an objective (or objectives); the second type is designed 
to be read after textbook sections relevant to an objec- 
tive have been studied; and the third type is to be used 
in conjunction with the textbook materials. Directions 
^ to whether supplemental materials should be studied 
before, after, or in conjunction with the textbook arc 
in upper case type at the beginning of the supplemental 
materials, or at the beginning of each section of supple- 
mental materials if not all sections are to be used at 
the same time. 



78 



SUPPLEMENTAL MATERIALS 



OBJECTIVE 1 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS 
VOU SHOULD HAVE READ THE TEXTBOOK MATERIAL FOR THIS OBJEC- 
TIVE. Not all social psychologists would agree completely 
with the definition given in the text. Some would stress 
the theme of interaction, others would choose to emphasize 
the process of social influence — how individuals are 
influenced by others, whether separately or by groups or 
even society at large. Despite the differences, a common 
thread runs through all the definitions — a concern with 
th' behavior of the individual in response to a variety 
of social stimuli. In any case the text definition will 
serve adequately for the purposes of this course . in the 
broader sense, the entire course will provide a definition 
of the field by looking at what social psychologists 
actually do — the kinds of research and types of problems 
that concern them. When you have completed the course 
you may be able to formulate your own definition. 

Note also that social psychology is concerned with 
scientific study. This means that it generally follows 
the scientific method with all that this implies. Its 
approach is empirical, often experimental, and involves 
a search for basic laws concerning social behavior. You 
may become impatient with the restrictions that the 
scientific method imposes on our study. Why bother with 
scientific nitpicking when the problems of the real world 
are so great and answers are needed now? The question 
deserves an answer. Although currently unfashionable, 
the methods of science are still our best v/ay of getting 
reliable answers to important questions. Half-truths 
and simplistic solutions to complex problems may be 
easier to come by and satisfying in the short-run — txiey 
are not likely to serve us well in the long-run. Science 
alone may not save us, but it may help us to know where 
to start looking for answers. 



79 



INTRODUCTION TO SOCIAL PSYCHOLOGY 



OBJECTIVE 2 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OBJECTIVES 3 AND 4 

THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIAL. When reading about the 
various research methods., don't skip the examples provided 
since they help to see the technique in actual application 
to a real problem. You* 11 find the results and findings 
reported throughout the text more meaningful if you under- 
stand hov they were obtained. Pay particular attention to 
the good and bad features of each metho,"!. This should 
also enable you to read the text in a more critical manner 
Note that those methods which are most appropriate to 
natural events and situations are also least effective 
from the standpoint of drawing reliable inferences about 
what causes what; while the experimental method, which 
permits casual inferences, is the most unnatural. In 
short, the very feature of the method which makes it 
valuable also leads to its disadvantage from a research 
point of view. 

Since much of the work in social psychology employs 
the experimental method, you should give this special 
attention. Keep in mind that any experiment must have, 
at a minimum, one independent and one dependent variable . 
In psychology, the independent variable generally consists 
of stimuli or events that the experimenter manipulates 
or presents to the subject, while the dependent variable 
usually involves some behavior or response of the subject 
which the experimenter observes or measures in some way 
to see how it is affected by the independent variable. 
It may be helpful to think of the independent variable as 
the cause and the dependent variable as the effect being 
studied . An experiment is thus a situation deliberately 
created by the researcher to study how certain 
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conditions (independent variables) effect other 
conditions (dependent variables) - 

Another imp' ■'-ant feature of the experiment is con- 
trol- As indicated above, an experimenter is interested 
in drawing reliable conclusions about the effects of the 
independent variable on the dependent variable. In order 
to do this he must take every possible precaution to 
insure that only the independent variable is responsible 
for whatever effects are found- This means that anything 
else which might influence the outcome must be controlled 
or ruled out. Control is achieved in part by keeping all 
other conditions constant. Sometimes it also involves 
creating a special condition, known as the control group , 
which is treated exactly like the experimental group 
except for t:. j deliberate omission of the independent 
variable. Thur^ if experimental and control subjects dif- 
fer in their behavior (dependent variable) , one can 
reliably infer that the difference is the result of the 
introduction of the independent variable. 



OBJECTIVES 5 AND 6 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIAL FOR THESE 
OBJECTIVES. Experimen artifacts and ethical questions 
indicate some of the d^ ..iculties involved in research 
with humans. The physical scientist need not concern 
himself with such issues, but the human subject is not 
a passive or inert object. He has attitudes and feelings 
about the situation, he may have his own hypotheses about 
the experiment, and he usually tries to play the role 
of a "good subject" as he understands that role. Thus 
unless special care has been observed in designing "he 
study, the subject's behavior may result more from 
his own attitudes and perceptions than from the manip- 
ulations (independ'^nt variables) created by the experi- 
menter . 
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Probably the most common ethical problem arises 
from the deception practiced by the experimenter in much 
social psychological research. The experimenter uses 
a "cover story" to disguise the true purpose of the study. 
You might well ask why this is necessary— why doesn't 
the experimenter simply level wich the subject. Con- 
sider the Aronson and Mills study described on pp. 24- 
25 of the text. Suppose the experimenter had simply 
told the subjects that they were interested in the effect 
of severe initiations on a person's liking for a group, 
and then explained that they would simulate joining a 
group and being initiated by reading some embarrassing 
sexual material. Put yourself in the subject's position 
Would you take the situation seriously knowing that you 
were not really joining a group and that the "initiation" 
wouid, m fact, have no consequences? Quite possibly 
the whole situation would seem rather silly and a waste 
of your time. Your reactions to the initiation and the 
phoney group discussion would be confounded and the 
results would tell us little about how a painful ini- 
tiation effects liking for a group. Obviously for the 
results to be meaningful, the subjects had to believe 
that they were actually going to join the group and that 
the initiation would determine whether they got in or not 
In other words, the experimental situation had to be 
somewhat realistic to produce any involvement on the part 
of the subjects. To make it realistic the experimenter 
deceived the subjects about the procedure. Now' comes 
the ethical issue. Are the findings or purposes of the 
experiment important enough to justify telling lies to 
the subjects? As you can see, there is no easy answer 
to this question. Some research (certainly not all, how- 
ever) could not be done without deception, yet deception 
IS unethical. Every experimenter has to make a decision 
based on the potential value of the findings, the possible 
consequences to the subject, etc. 
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OBJECTIVES 7 AND 8 

IF YOU ARE FA:-1ILtaR WITH ELtiiMENTARY STATISTICAL CON- 
CEPTS YOU MAY WISH TO 3KT? THE DISCUSSION WHICH FOLLOWS. 
IF YOU LON'T HAVE A STATISTICS BACKGRDUtNlD , THE FOLLOWING 
IILUSTRATIVE EXAJ^IPLFS MAY FACILITATE YOUR UNDERSTAIMDING 
OF THE TEXT, 50 THEY ^-'HOUXD BE READ .^TER THE CORP^:SFOND- 
ING Si:CTIONS OF THE TEXT. 

Population and Sample . A social psychologist is 
interested in the attitudes of whites in the U.S. toward 
blacks. He develops a short scale to measure this ^ 
attitude. Since it v;ould be impossible to give the 
scale to all whites in the country (the population ) , he 
selects a representative sample drawn from all walks of 
life and all sections of the country. If his sample is 
truly representative he can generalize from the sample 
o f the popu 1 a t i o n . 

Try to define or indicate what the population would 
: in the following situation: 

A public pinion pollster (Harris or Gallup, for 
example) is interested in predicting which candidate 
will win in an upcoming presidential /lection. 

Answer: The po;.vul^uion from which a sample will be 
drawn would consist of all registered voters who will, 
in fact, vote / election day. Note that tnis would 
exclude people under ei qhteon years of age . Note also 
rhe problem facing the pollster of determining which 
people will actually go to th:j polls on election day 
and cast a ballot for presi.dont. This is one facto: 
which .1 eads to errors in predicting el' jtions . 
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Level of Sj.an if ica nce . Assume that cur investigator 
would like to kno^.- whether wh^" . : attitudes have changed 
since 1970. If he gave the :^ ■ ^cal^^ to a comparable 
samx:Ie of whites .in that year^ could now compare the 

data from the two rr.easurementi^ - To make this comparison 
he computes ^.he mean (average) attitude score for each 
samx-^le, 1970 and the present, and finds that the current 
mean score is tV^ree points higher (more f avoraule to 
blacks) than it war; in 197J. The statistical question 
now is — c ;-es nhis three-point difference indicate a real 
shift in -.ttit::.des \c're whites becoming more positive 
toward blacks) ? Keep In mind that since we are dealing 
with samples, no twi ■ jnples will be exactly alike; the 
average attitude sJor< will differ somewhat each time 
wf. sample the population. Is this three-point differt^nce 
nothj.ng more ciian we would expect by chance from two 
different sair.pies or does it reflect a true or significant 
difference in attitudes? There are a nurri?. ■ ' of statistical 
techniques for answering this question, i e details of 
which need not concern us at this point. What these 
techxiique:" 'orcvide is a probability statement indicating 
the extent which the three-point difference would be 
expected purely by chance. In other words, what are the 
odds that this deference is no greater than one would 
expect by chance or , conversely , what are the odd?: that 
this is a true (significant) difference in attitudes? If 
>ur statistical technique shows that the difference is 
significant at the 5_% level of confidence it me^ that 
only 5% of the time would a difference this large occur 
simply by chance. Stating it in a: jther way--95^ of the 
time a ii'''"ercnce this large is a real difference. Sim- 
ilarly/ ii our investigator found that the three-point 
difference was significant at the li (.01) level of confi- 
^.once, he would be even more certain that it was a real 
or true di f er-^nce--only 1% cf the time would a differ- 
ence this large occur by chance, or 99% of the time a 
di i fere ncG this large is a real vdif f c-r 'incc . 3y cori- 
\'':-r-.tion among :>cienti s the 5% J.evel of confidence is 
;aily taken as the minimal level of acceptar^re. Tli*^- 
above logic conccrrning levels of signi f icance n Iso 
applies to experimental data when v;e are comparing c;<]:'c.i- 
mental groups or :n experimental and control group. 
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New, as a practice exercise, try to interpret t : 
following : 

An experimenter is interested in whether the 
film Guess Who's Coming to Dinner has any effect 
on white attitudes toward blacks. He selects 
two groups equated for attitudes toward blacks 
based en a pretest . One group (called the 
ex perimerital group ) is shown the f ilm , while 
the second group '^the control group) is not 
shown the film. Fol lowing the showing , the 
:'ilm, both aroups are again measured on their 

•■ ' itudes, and the experimental group ".lus a 
mean (average ) scorn wh ich xs e ight points 
higher than the control group. (On this 
attit'.i'e scai-^;., the higher the j^core the more 
iiavoraJDie the attitude toward blacks.) A 
test of significance shows that this dif- 
ference has a probability of .02, cr is 
significant ~ r. the 2% lovel of confidence. 
What does th^s mean? Try to put it in your 
own words. 



SAMPLE /vNSWl^K IS ^A\^a: AT 7. IK TOP CT THE :^or, LOWING PAGE 
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Answer: The eight-point difference would be con- 
sidered a real difference since it equals or, 
in this case, exceeds the 5% significance 
level. Specifically, it means that only two 
times out of a hundred would a difforen^-^ 
this large (eight points) occur just by chance. 
In terms of the experiment it indicates r.'iat 
the film has had a definite effect on white 
attitudes . 

Try a more difficult interpretation. 

Assume in the above experiment that the 
dj -ference was only four points (experimental 
group four points higher than the control 
group) . Furthermore, the probability in 
this case was .20 (20% level of ^ fidence) . 
What could you conclude? 
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Answer : In this example the difference between 
the groups could occur just by chance twenty 
times out of a hundred, or one time out of 
five. This does not meet the 5% requirement, 
hence we would have very little confidenco that 
there was a real difference in attitude-- that 
is, 'he film doesn't have much effect since 
che probabil ity is rather high that this 
difference could occur simply by chance. 
(Note: you may feel that one time out of 
five is still pretty good odds and therefore 
the four -point difference could be accepted 
as a true difference. Most scientists and 
statisticians would argue , however , that 
since science requires a high degree of pre- 
cision and rel iabil i ty in its conclusions , 
there is too much likelihood o:. accepting 
false conclusions at the 2C% level of 
confidence . 

Mean, Med: an and Mode . In addition to providing 
ways of comparing sets of data, statistics also gives us 
SOI m.r.Lhod.v for describing a set of measurements or 
s: in cDilecting data oi carrying cut experiments 

we g rul].y end up with a distribution or listing of 
score^.: For exprn^le, in a particular study we might 
me-is^ -ro -^zue IQ's ^f tvo groups of subjects and find 
the i w J lowiny scores : 
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Group 1 


Group 2 


95 


83 


97 


89 


100 


94 


103 


99 


103 


105 


107 


109 


109 


115 


110 


123 


111 




112 


135 


115 


139 



If we wish to work with these distributions or com- 
pare them, we need a way of summ^^r izing the values--a 
single number which represents the whole list- In the 
terminology of statistics we want a measure of central 
tendency. There are three such measures — mean, median 
and mode. The mean is most often used and is found by 
adding up all the scores and dividing by the n'amber of 
scores in the distribution. Try computing the mean for 
each of rhe IQ distributions above. The mean is often, 
somewhat incorre::tij*, called the "average" in everyday 
language. The median ^s defined as the middle point in 
a distribution — it divides the distribution such that 
half of the scores are above it and half are below. Tn 
the IQ distributions above you can find ':he median by 
counting or down to the sixth score — this leaves five 
scores Oi. either sMe and i3 the hal"^' ■/ point. 
ahead and find the median for each ot Lne distributions. 
Tb.e mode is simply the score which occurs most frequently 
in a distribution. A in check the IQ distributions for 
the mode. 

ATiSwer check: If you were cor^--^ .t in your 
calc.i lations you should have found tue following values: 





Group 1 


Group 2 


Mean 


105.64 


111. 18 


>'ed ian 


107 


109 


Mode 


103 


no mode (all 






scores occur 






once) 
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Vari ability or Spread . Another important feature of 
a distribution is amount of spread or variability. Varia- 
bility is high when scores are widely scattered or spread 
out; variability is low when scores are all similar or 
close together. High variability in psychological measure- 
ment generally means that the people or subjects are quite 
different in their responses or characteristics . One 
simple measure of variability is the range . This is found 
by taking the highest score in the distribution and sub- 
tracting the lowest score. In the IQ example, Group 1 has 
a range of 20, while that for Group 2 is 56 . Note that 
th^^ rc.eans and medians of these groups are fairly similar 
but t-hey differ considerably in spread or variability. 
This could have important implica^ions if you wanted to 
work oi '^xpex iinent with the two g^^oups . 

iTiosi; coi:-:.only used measure of variability i:.: 
the S' .1 73.: .1 t^viat - ■>n. Many other statistical tooi5: 
arc ba-.«'v't j: . 'iJ. ■:, hence its importance. The computations 
are :.r . .^^^ j.i^vci^a-'d f c r our purposes but you should 
reniemuvL-. t nat the £^*-arid:^rd aviation is a direct measure 
of variabi- ity — the higher .Vie standard deviation 
greater the variability, tho smaller the value tho ss 
the variability. 

-orrelat ion . While the computation of the correlaticr 
coefficient is rather involved and not required in the 
material for this course, you should be able to interpret 
the results of correlational studies . Practice making 
interpretations of the examples given below. Then check 
the answers and explanatory iraterial. If you have any 
difficulty, go back and read the appropriate treatment in 
the text (pp. 33-34) . 

Exajn]^-.i,e A. A study finds that a test measuring 
motivation to achieve is correlated .58 with 
school GPA (grade-point-average) end .09 with a 
measure of numerical reasoning . 'wnich of the 
following interpretarions is correct? 

1 . Motivation to achieve shows a 

h igher relationship with numeri cal 
reasoning than with GPA. 

2. Motivation to ar^hi -a is i 
related i-o either G^^ ^r 
numerical reasoning . 
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3. Motivation to achieve is more 
strongly relat.^d to GPA than 
numerical reasoning . 

Answer: You should have chosen alternative 
#3. Note that .bB is much closer to the 
perfect correlation value of J .00 than is 
.09. The value .09 is close Lo zero hence 
indicates that there is almost no relation- 
ship between numerical reasoning and moti- 
vation to achieve . 

Example B. A social psychologist finds thct a 
measure of self-esteem is cor/elated -.60 with 
conformity behavior. Choose ,:he best inrorpre- 
tation of zhe data. 

1. Tae higher a person's self- 
esteem the greater Ms 
conformity . 

2. The lower a person's self- 
esteem the greater his 

:onformity . 

3. Self-esteen and co Jormity 
are not relater: since the 
correlation is negative. 



A-c- .er: You should have chosen alternative 
Peir-^rn.ber that a r.egative correlation 
-J iur/c. as valid as ' ;:o.s^tivc correlation. 
The: differencf^ lies . the direction of 
the relationshx;-'. Tlegacive correlations 
indicate an invrrse relationship between 
variables; that, :s, those high on one 
variable tend to be low on the other. 
Thus those with high self-^ -t^ein te cr 
havG xov; conformity scorec wfiile tnose 
with low s.^If-esteem tend to have hi^h 
conformity scores 
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AFTER STUDYING THE PJ::LEVANT TEXTBOOK AND STUDY 
GUIDE MATERIAL FOR EACH OBJECTIVE, TAKE THE SELF- 
DIAGNOSTIC TEST. CHECK YOUR ANSWERS AGAltiST THE ANSWER 
KEY FOR THE SELF-DIAGNOSTIC TEST FOR ANY ITEMS ANSWERED 
INCORRECTLY. CONSULT THE STUDY DIRECTORY FOR SPECIFIC 
PA';E3 CF TIJF T^-'T and/ or STUDY GUIDE WHICH ARE RELEVANT 
TO Thl I'vl'lLTIVj^S ASSESSED BY THOSE TEST ITEMS. DO NOT 
ATT]-:MPT Th£ FORMAL END-OF-UNIT TEST UNTIL YOU ARp: 
ABLE TO ATJSWER ALL ITEMS ON THE SELF-DIAGNOSTIC TEST 
CORRECTLY . 
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SELF-DIAGNOSTIC TEST 

1. Whica of the following terms is the most important 
in defining social psychology: 

a . -idxvidual 

b. Behavior 

c. Stimulus 

d. Interpersonal 

2. Below is a brief description of a procedure used in 
a research study. Classify as either ideographic/ 
nomothetic, or individual differences. 

Stanley Milgram placer^, subjects in an experimental 
situation where they were presumably functioning 
as teachers and were required to deliver electric 
shocks of increasing intensity to another person 
(the learner) whenever errors were made vi learning 
a list of words. Milgram found that 60% of his 
subjects would continue to shock the learners despite 
their protests and even when their health was en- 
dangered . 

a. Ideographic 

b. Nomothetic 

c . Individual differences 

3. w:v'''ii of the following i? ^in important advantage 
of Lhe laboratory exper; nt? 

a 

b 

c 



i] V 



Subjects are behaving under natural, "real-life" 
conditions 

Results cannot be easily .leralized to LLe real 
world 

Ethical issues make it difficult to study many 
problems ex' lentally 

The exper^ 's control over the important 

variables ^ xt possible to infer caube-dnd- 

effect relationships 
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An investigator sets up an experiment in wiii^:li i^ub- 
jects are given various amounts of marijuana and 
then measures their ability to solve different types 
of proble;^T.s , In this experiment problem-solving 
ability would constitute the 

a. Independent variable 

b. Controlled variable 

c. Demand characteristic 

d. De]-^jndent variable 

Below is a partial description of a research pro- 
cedure. Which of the following best describes the 
procedure with respect to the presence of possible 
er^'perimental artifacts? 

A researcher is conducting experiments orj the effects 
oL sensory deprivation. His procedure involves placing 
subjects in an isolation chamber in which nearly all 
sensory stimulation is eliminated. A:: ^.hey are about 
to enter th'i: isolation chamber the suLjerjtf, are 

nstructod to pay attention to any unusual experiences 
SMch as hallucinations . 

a. Mo features present which produce experimental 
artifacts 

b. Social desirability feature pr^^ent 

c . Demand characteristic present 

d. Both social desirability and ;emand charact<j: i stic 
present 
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6. Below is a descj i;;t ion of a proposed research study. 
Which of the following best describes the presence 
of possible ethical problems? 

'lany students in a large high school in the . outhwest 
are actively seeicing appointment to the Air Force 
Academy. A researcher from a nearby university is 
trying to convince the principal tc allow him to test 
the effectiveness of a new set of materials for teach- 
ing physics in the school. Preliminary study has 
indicated that the new approach results in better 
comprehension and higher grades in physi s. The 
proposed research design for the high school study 
calls for a control group in which the course will 
be taught much as it has been in the past, and a'.t 
experimental group which wi""-.! be taught using t!ie 
new materials. 

a. No ethical problems present 

b. The use of two different sets of materials intro- 
duces the possibility that students will no' have 
equal opportunity for the appointment 

c. The use of the Lwo different materials iiV'.i.oduc s 
the possibility that more students may take the 
course, thereby increasing the number seekine 
an^o 1 r. tments and resulting in stricter selc'Ction 

.■i^ -'a 

d. . md d 

7 The most appropriate interj^^etation of the following 
is : 

"^he r;iean of the control grou; was 80.4, the mean of 
Snc xperijnenta]. group was 92.8 i difference which 
was qnificant at the .01 level . 

a. . 99 percent of th^ experimental group performed 

better than the control group 

b. The probability that sample differences reflect 
population differences is better than 99 percent 

c . The experimental grou].) wc\s 1 arger than the control 
group 

d . The proba.Li.l i ty that sample differences reflect 
copulation differences is be -r than one percent 
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B. Tho most appropriate interpretation of the foliowing 
is : 

A researcher wishes to compare groups on IQ. One 

group has scores of 110, 112, 115, 116, 118, 120, while 
l:he other group has scores of 92, 101, HQ, 118, 130, 
14 0. 

a. The moan of the two groups is different 

b. The standard deviation of the two groups is 
different 

c. Both a and b 

d . Neither a nor b 

In a correlational ;:udy , variables A and b showed 
a correlation coefficient of .08, while variables 
C .:^iid D correlated .80. The correct inter . etation 
of these :!"ita is : 



n 



a. Tliere is no relationship between variables A and C 
The correlation between variables A and B is 
greater than that betv/een C and D 

Variables C and D are highly correlated; h^jvev r, 
there seems to be an inver^oe relationshi{j between 
variables A and B 

The correlation between variables C and 0 is 
much higher tha- that between A and B 



CHECK YOUR ANSV7ERS BY TURNING TO a-' SH:I^-D- ^GNO:: 
TEST ANSVlF.-l KEY 
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SELF-DIAGNOSTIC TEST ANSWER KEY 



d 
b 
d 

4 . d 
5. 
6- b 
7. b 



DO NOT REQUEST THE END-OI- -UNIT TcST ::iTIL YOU : '.E ABLE TO 
ANSWER ALL ITEMS Or: THIS SELi'-DIAGNOSTIC TEST 
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CONSEQUENCES 
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OVERVIEW 

This iinit deals with the process of socialization — 
the learning and development of behaviors appropriate to 
the culture or society (Objective 1) — as well as two of 
the major consequences of this process — communication and 
personality. 

The socialization chapter (text. Social Psychology , 
Chapter Two) reviews the major processes through which 
socialization takes place (Objectives 2-4) and distin- 
guishes between the developmental and learning approaches 
(Objective 5) . Illustrative of the process of social- 
ization are the three areas considered — dependency, sex 
roles, and morality. The contrast between the develop- 
mental and learning points of view are perhaps most 
clearly seen in the morality discussion (Objectives 6 
and 7) . 

The chapter on language and communication (text. 
Chapter Three) introduces some of the issues and concepts 
drawn from the area of social psychology known as psycho- 
linguistics. While the area is too complex to pursue 
in detail in an introductory course, there are several 
themes which should be noted in your studying. in 
recent years, several research attempts have been made 
to teach language to chimpanzees . One interesting issue 
under investigation is whether chimps are capable of 
human-like language. The answer may appear obvious, but 
surprisingly the question is unresolved, partly due to 
the difficulty in establishing acceptable criteria of 
what constitutes human language. Because of the tentative 
nature of the conclusions in this area, we have not empha- 
sized this material in the objectives. Check the text 
bibliography if you are interested in looking further 
into this new research field. A second theme "of this 
chapter concerns nonverbal communication. Here, too, 
the results thus far are intriguing but limited. You 
should, however, be fcimiliar with some of the ideas 
being studied (Objectives 8-10). Probably the central 
issue of the chapter involves the acquisition of language 
and the two conflicting attempts to account for it 
(Objective 11) . This also relates to the influence of 
language on thought and the provocative Whorfian hypotheses 
(Objective 12). The chapter ends with a consideration of 



intracultural differences, particularly class and racial 
dialects (Objective 13) . This problem deserves attention 
because of the social implications frequently dravm from 
linguistic differences— for example, black-vvhite differ- 
ences . 

Individual differences resulting from socialization 
are the focus of the final chapter (text. Chapter Four) 
in this unit. The term "personality" represents these 
differences; however, for the purposes of study, psycholo- 
gists have generally tried to break personality down into 
more manageable units or elements known as traits. The 
methods involved in the study and assessment of personal- 
ity traits are reviewed in the first part of the chapter 
(Objectives 14, 15). Several traits with important con- 
sequences for social behavior are then examined (Objec- 
tives 16-18) and the chapter closes with a critique of 
some limitations of personality concepts and the necessity 
of studying situational influences on behavior (Objective 
19) . 
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PERFORMAHCE OBJECTIVES 

1. Identify agents of, or characteristics which result 
from, the process of socialization. 

2. Identify instances of classical conditioning, instru- 
mental conditioning, or observational learning. 

3. Given an example of classical conditioning, can iden- 
tify the following: CS, UCS , UCR, and CR. 

4. Given an example of instrumental conditioning, can 
identify instances of the following: positive and 
negative reinforcement; secondary reinforcement: con- 
tinuous and partial reinforcement; discrimination, 
and generalization . 

5. Identify instances of a developmental as opposed to 
a cumulative learning approach to socialization. 

6. Identify basic conclusions resulting from the Harts- 
horne et al. morality research with children. 

7. Identify major features of the developmental models 
of morality proposed by Piaget and Kohlberg. 

8. Classify descriptions of types of messages as lin- 
guistic, paralinguistic or extralinguistic . 

9. Ident:\fy instances or characteristics of nonverbal 
coitraiunication in terms of their five functions (i.e., 
illustrative , affective , regulatory , adaptive , emble- 
matic) . 

10. Identify concepts and research findings relevant to 
the problem of reliably interpreting nonverbal 
messages . 

11. Distinguish between those aspects of language acquisi- 
tion and behavior which can be accounted for by a 
learning theory approach and those which cannot. 

12. Differentiate strong from weak versions of Whorf *s 
linguistic relativity hypotheses and identify those 
positions supported by experimental evidence. 
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13. Identify issues and/or findings concerning the sig- 
nificance of black and working-class dialects. 

14. Identify statements concerning the definition and/or 
use of the trait concept in psychology. 

15. Differentiate between the reliability and validity of 
behavior used as an indicator cf a trait. 

16. Make predictions about (a) tendency to be influenced 
and/or (b) academic achievement on the basis of 
whether a person is internally or externally oriented 
(i.e., locus of the control). 

17. Identify the basis of Crowne and Marlowe's procedure 
for assessing the need for social approval and the 
types of behavior found to correlate with the need. 

18. Identify incicators of self-concept and/or processes 
involved in tne development of sel f- concept . 

19. Identify findings and concepts concerning the contri- 
bution of personality variables, and situational in- 
fluences on behavior. 
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1. All feral children lack an important characteristic 
of normal children. This characteristic is 



a. The capacity for language 

b. A fully developed body 

c. The process of socialization 

d. Adequate sense organs 



2. "In order to eliminate his drinking behavior, an alco- 
holic is presented with both alcohol-related and neu- 
tral stimuli. Each time stimuli such as the odor of 
alcohol or names of alcoholic beverages are presented, 
he receives an electric shock. Neutral stimuli, such 
as the odor of cloves or emotional words, are followed 
by no shock." This situation can best be described 
as an example of 



a . Classical conditioning 

b. Instrumental conditioning 

c . Developmental learning 

d. Observational learning 



3. In a conditioning experiment, subjects were presented 
with national names (the CS) such as Swedish, Dutch, 
etc. Each name was associated with either positively 
or negatively loaded words. After conditioning, sub- 
jects responded with either positive or negative at- 
titudes toward the national names. In this study, the 
resulting positive or negative attitude would be the 



a. CS 

b . UCS 

c. CR 

d. UCR 

4. A student who does her homework or studies to avoid 
the disapproval of teachers and parents is behaving 
in response to 

a . Primary reinforcement 

b. Negative reinforcement 

c. Punishment 

d. Continuous reinforcement 
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5. Which of the following would be an instance of the 
developmental learning approach to socialization? 

a. Observational learning 

b. Piaget's cognitive stages 

c. Skinner's shaping behavior 

d. Classical conditioning 

6. In early research on honesty in children, Hartshorne 
and May found that traits of honesty or dishonesty 

a. Were present only in older children 

b. Did not exist in children 

c. Were well developed in all children at every age 

d. Were present in about half of all children 

7. The approaches to morality by Piaget and Kohlberg 
both emphasize the developmental nature of moral 
judgments. This means that 

a. Morality has no meaning until one reaches adult- 
hood 

b. Moral judgments are like walking— they occur in- 
dependently of experience 

c. Morality is dependent upon specific training, much 
like riding a bicycle or driving a car 

d. One goes through a sequence of stages in which 
the meaning of morality changes 

8. A message which is transmitted by the meaning of the 
words, such as , "Put the book on the table," would 
be classified as 

a . Linguistic 

b . Paralinguistic 

c. Extralinguistic 

d. Nonverbal 

9. In normal conversation, a speaker will typically lock 
at the listener when he comes to the end of an utter- 
ance. This signals that he is finished and the lis- 
tener may respond. Of the five functions of nonverbal 
messages, this would be an example of the 
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a. Illustrative function 

b. Regulatory function 

c. Affective function 

d. Adaptive function 

Emotional expression through 
facial communication, 



nonverbal means, such as 



a- Appears to be totally determined by a biological 
component 

b. Appears to be totally determined by cultural con^ 
ditioning 

c. Has a strong biological basis but is subject to 
some cultural conditioning 

d. Has a basis totally unknown to researchers at the 
present time 

Which of the following characteristics of language 
behavior would best fit the learning theory approach? 

a. Deaf and normal infants babble in much the same 
way 

b. The resistance of children to correction of their 
improper language 

c. Children learn the language of the models which 
they encounter in their environment 

d. People constantly invent forms and sentences they 
have never heard 

The form of the Whorfian hypothesis which maintains 
that language determines and constrains permanent 
thought processes 

a. Is clearly supported by the evidence 

b. Seems tenable at the present time although not 
yet clearly demonstrated 

c. Is untenable given the available evidence, al- 
though language does seem to encourage certain 
modifiable ways of perceiving the world 

d. Has not stimulated enough research to provide 
any conclus ions 
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13. Research on black English indicates that it 

a. Differs from standard English in basic structure 

b. Differs from standard English only in surface 
components 

c. Is inherently inferior to standard English due 
to its limited range of expression 

d. Reflects innate intellectual abilities in its 
users 

14. A fairly stable tendency to respond to a given class 
of stimuli in a particular way is the definition of 

a. Behavioral indicator 

b. Reliability 

c. Trait 

d. Validity 

15. If a behavior used as a trait indicator is found to 
occur with some stability at different times and in 
different situations, it is said to have 

a. Internal consistency 

b. Reliability 

c. Validity 

d. High predictability 

16. Individuals who are high on internal orientation, in 
contrast to those high on external orientation (locus 
of control scale), 

a. Show greater conformity behavior 

b. Are more influenced by group pressures 

c. Conform less to group pressures and are less 
persuasible 

d. Change their attitudes more readily in response 
to persuasive communications 

17. An individual is scored as having a high need for 
social approval on the Crowne-Marlowe Social Desir- 
ability Scale if he 

a. Claims for himself many socially desirable, but 
unlikely , characteristics 

b. Rejects as not true of himself many socially un- 
desirable yet common characteristics 
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c. Does both of the above 

d. Does neither of the above sincp che need is 
measured by a projective techniq e 

18. If subjects in an experiment i^ive low estimates of 
their own abilities after receiving information that 
they performed poorly on certain tests r thi.^ would 
demonstrate the 

a. Effect of need for social approval 

b. Influence of reflected appraisals on the self- 
concept 

c. Effect of internal locus of control 

d. Effect of self-esteem on persuasibility 

19. Research in which personality variables (trait mea- 
sures) have been related to particular behaviors has 
generally 

a. Been difficult to do because the tests are not 
reliable 

b. Found very strong relationships indicating the 
major role that personality plays in behavior 

c. Resulted in rather weak relationships 

d. Found relatively strong relationships when the 
personality tests are reliable and valid* 



CHECK YOUR ANSWERS BY TURNING TO THE PRETEST ANSWER KEY 
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PRETEST ANSWER KEY 

1. c 

2. a 

3. c 

4. b 

5. b 

6. b 

7. d 

8. a 

9. b 

10. c 

11 . c 

12. c 

13. b 

14. c 

15. b 

16. c 

17. c 

18. b 

19. c 



TURN TO STUDY DIRECTORY 
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STUDY DIRECTORY 

Textbook Reference: Social Psychology: Explorations in 

Understanding . CRM Books, 1974, 
Chapters 2 , 3 , and 4 . 



Objective 
and 

fppci- Ti"pm No 


Textbook 
Page { s ) 


Study Guide 
Page (s) 


1 


44 


None 


2 


45-57 


61-62 


1 

B 


3 


45-46 


61-62 


B 


4 


49-53 


61-62 


B 


5 


56-59 


63 


2 

A or B 


6 


68-69 


64 


B 


7 


69-72 


64 


B 


8 


88-89 


65-66 


A 


9 


90-91 


66-67 


A 


10 


91-93 


None 


11 


93-101 


67 


B 


12 


102-107 


None 


13 


108-112 


None 


14 


116-117 


68-69 


A 


15 


118 


68-69 


A 


16 


122-126 


68-69 


A 


17 


126-129 


68-69 


A 


18 


129-133 


68-69 


A 


19 


134-142 


70 


B 



Denotes supplemental material to be read before 
reading any of the textbook material for this objective. 

2 

Denotes supplemental material to be read after 
reading all textbook material for this objective. 
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STUDY SUGGESTIONS 

As in Unit I, relevant textbook pages for eajl'. ri"- 
jective in this unit are given in the Study Zireczz , 
This Study Directory will be especially useful i: ycu w 
to study one objective at a time. You may alsc find iz 
helpful if you are having difficulty with a particular 
jective and need to give it additional study. 



SUPPLEMENTAL MATERIALS 

The following supplemental materials are provided to 
enlarge upon the textbook treatment of topics or to help 
clarify objectives or related issues. As in the first 
unit, these materials are of three different types. The 
first type is designed to serve as an introduction to 
textbook material and therefore should be read prior to 
the textbook material for an objective (or objectives) . 
The second type is designed to be read after textbook 
sections relevant to an objective have been studied, with 
the third type to be used in conjunction with the textbook 
materials. Directions as to whether supplemental materials 
should be studied before, after, or in conjunction with 
the textbook, are in upper case type at the beginning of 
the supplemental mater ia "1 . or at the beginning of each 
section of supplemental orials if not all sections 
are to be used at the same time. 
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SUPPLEMENTAL MATERIALS J] 



OIJECTIVE 1 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OIJECTIVES 2, 3, AND 4 

THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK M/\TERIALS FOR THIS OBJECTIVE. The 
discussion of classical and instrumental (operant) con- 
ditioning will be familiar and largely review material 
if you have had an introductory psychology course. If you 
are not familiar with this distinction, you should read 
the text carefully. Keep in mind that classical condi- 
tioning (the term "classical" is derived from the fact that 
this type of learning was first studied systematically in 
the famous research of the Russian, Pavlov) involves a 
kind of accidental learning in which two stimuli occur 
together and become associated. The CS is a neutral sti- 
mulus prior to conditioning — that is, it has no tendency 
to elicit the UCR. After conditioning, the CS becomes 
something like a substitute for the UCS. This could be 
diagrammed as follows for the Pavlov experiment: 



During Conditioning 


After Conditioning 


CS (Bell)-> NO response (or 
maybe alerting 
behavior) 

UCS (Food)-> Salivation 

Response (UCR) 


CS (Bell) 

CR (Saliva- 
tion to bell) 

(Note that the UCS is no 
longer required.) 



In the case of instr\imental conditioning the emphasis 
is placed on the response and its consequences (reinforce- 
ment) . No attempt is made to specify the stimulus con- 
ditions, such as 'n classical conditioning. The person 
(or other organism) behaves in some manner (emits a re- 
sponse) , and if that behavior is closely followed by some 
O kind of reinforcement (roughly equated with reward) the 
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behavior is more likely to occur in subsequent situations 
of this type; i.e., it has been learned. In this situa- 
tion, the behavior of the learner has been instriomental 
in producing a reinforcement. 
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OBJECTIVE 5 

MAY BE READ EITHER BEFORE TEXT AS AN OVERVIEW, OR 
AFTER, AS A I.^IEVIEW. The text distinguishes between a 
developmental and a traditional learning theory approach 
to socialization. The latter has been referred to as a 
"cumulative learning" approach in the performance objec- 
tives. The term cumulative learning helps to keep in mind 
a fundamental distinction between these approaches. Devel- 
opmental approaches tend to emphasize growth or change as 
occurring in stages with the individual progressing from 
one stage to the next at the appropriate time. Presumably 
one cannot function at a later stage without first f«: ' 
tioning or passing through the earlier stages. Examp 
of this are the text discussion of Freud's psychosexuai 
theory and the Piaget and Kohlberg approaches to moral 
development. 

While not ignoring the irrportance of learning, devel- 
opmental approaches tend to emphasize maturation. Learn- 
ing theory, on the other hand, pays relatively little 
attention to maturation and sees socialization as the 
result of a continuous and cumulative process of learning. 
This emphasis on a gradual acquisition of behavior finds 
little use for the concept of discrete stages in develop- 
ment. 
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OBJECTIVES 6 AND 7 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK. The early work of Hartshorne and 
his associates and the more recent studies of Piaget and 
Kchlberg represent the best-known research on morality 
in psychology. These investigations are frequently re- 
ferred to both in popular and scientific writing. 
Hartshorne was concerned with the generality of moral 
behavior. He found that morality, in children at least, 
tends to be rather specific to the situation. Thus, 
knowing that a child behaved morally in one situation 
does not enable one to predict that he or she will behave 
morally in other situations. 

Piaget has been interested in the cognitive or con- 
ceptual basis of a child's judgment of right and wrong. 
Young children tend to judge an act as wrong on the basis 
of the objective consequences — how much damage was done. 
Older children gradually switch to considering the inten- 
tion of the actor--whether the act was deliberate or acci- 
dental becomes important in judging morality. Kohlberg 
has extended Piaget' s work to delineate six stages — two 
at each of three broader levels. According to Kohlberg, 
a person follows an orderly sequence. Each stage builds 
on and develops out of earlier stages. Thus, someone 
whose moral thinking involved stages one and two would 
not understand the stage five or six person. Furthermore, 
it would be difficult or impossible to train someone in 
stage six morality without first going through the earlier 
stages. There is still much controversy over Kohlberg 's 
stage model. The text mentions Bandura's research, which 
has been critical of the developmental approach of Piaget 
and Kohlberg. 
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OBJECTIVE 8 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTP^. Note that in the classification of types of 
messages, both paralinguistic and extralinguistic messages 
are considered nonverbal. After reading the text, see 
if you can correctly classify the following messages: 



1. Someone says, "This is a fine state of affairs," 
with the voice inflection indicating disgust or 
frustration . 

The type of message is . 

2. Someone says, "Close the door." 

The type of message is • 

3. Someone "looks daggers" at you following an 
argument . 

The type of message is • 



CHECK YOUR ANSWERS BY TURNING TO THE TOP OF THE FOLLOWING 

PAGE 
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ANSWERS TO SUPPLEMENTARY EXERCISES FOR OBJECTIVE 8: 

According to the classification scheme in the text, 
1 would be paralinguistic, _2 is linguistic, and 2 
extralinguistic . 



OBJECTIVE 9 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. After reading the text, see if you can match 
the nonverbal behavior on the left (below) with the appro- 
priate function on the right. 

1. Nodding the head up and A. Regulatory 
down, thus indicating "yes" B. Illustrative 

2. A speaker wishes to make C. Emblematic 
several points in his talk D. Affective 
and ticks them off, one by 

one, on his fingers 

3. A listener encourages a 
speaker to continue by 
raising the eyebrows and 
showing an attentive gaze 

4. Stamping on the floor and 
kicking an object in anger 



CHECK YOUR ANSWERS BY TURNING TO THE 

PAGE 
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ANSWERS TO SUPPLE^4ENTARY EXERCISES FOR OBJECTIVE 9: 

In the examples given above, head-nodding would be 
emblematic, finger counting is illustrative, attentiveness 
and raised eyebrows are regulatory, and foot-stamping is 
affective. 



OBJECTIVE 10 



THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OBJECTIVE 11 

THE FOLLOWING SUPPLEMENTAL MATERIAL? SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. While 
Studying this section, take time to note the aspects of 
language behavior which seem to fit a learning approach 
and those which are not easily explained by learning 
and reinforcement assumptions. For example, take the 
fact that during the early months deaf infants babble 
much like normal infants. Since deaf infants cannot 
hear and thus imitate the parents, their babbling should 
be quite different from that of normals according to a 
learning account of language acquisition. 
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OBJECTIVES 12 AND 13 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 

OBJECTIVES 14-18 

See Figure 2.1 (separate page). 
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OBJECTIVE 19 

THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. The 
discussion in this section of the text (pages 134-142) 
should be studied carefully since it provides a frame- 
work for much of the work in social psychology. This 
framework might be summarized by the following formula: 
SB = f(P, E) . In essence, the formula states that social 
behavior (SB) results from (is a function of) two classes 
of determinants or conditions- -personality factors (P) 
and environmental or situational factors (E) . More 
specifically, the formula says that in trying to under- 
stand, explain, or predict any particular social behavior, 
we should expect to find that both the personality of the 
individual and the demands of the situation contribute 
to producing the behavior. In some cases, personality 
variables may be more important; at other times, situa- 
tional factors contribute to social behavior, and, if 
anything, these conditions have been found to weigh more 
heavily than personality characteristics. 

The text provides concrete examples of the inter- 
active influence of personality and situation in the 
three traits: locus of control, need for social approval, 
and self-esteem (pages 136-139) . Careful reading of this 
section should be helpful in organizing and thinking about 
much of the material in this course, as well as in the 
interpretation of everyday behavior in yourself and others. 
In particular, it helps guard against the almost universal 
tendency to attribute the behavior of others to some gener- 
al characteristic of the person — to his or her personality. 



AFTER STUDYING RELEVANT TEXTBOOK AND WORKBOOK MATER- 
IALS, TAKE THE SELF-DIAGNOSTIC TEST. CHECK YOUR ANSWERS 
BY TURNING TO THE ANSWER KEY FOR THE SELF-DIAGNOSTIC 
TEST. FOR ANY ITEMS ANSWERED INCORRECTLY, CONSULT THE 
STUDY DIRECTORY FOR THE SPECIFIC PAGES OF THE TEXT AND/OR 
STUDY GUIDE V/HICH PERTAIN TO THOSE ITEM:i' . DO NOT ATTEMPT 
THE END-OF-UNIT TEST UNTIL YOU ARE ABLE TO ANSWER ALL 
ITEMS ON THE SELF-DIAGNOSTIC TEST CORRECTLY. 
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SELF DIAGNOSTIC TEST 



1. Which of the following characteristics would least 
likely result from the process of socialization? 

a. Moral values 

b. Norms for behavior 

c. Attitudes 

d. Capacity for speech 

2. "A child is reinforced with approval and affection 
each time it asks or goes to the bathroom before 
wetting its pants." This situation can best be de- 
scribed as an example of 

a. Classical conditioning 

b . Instrumental conditioning 

c. Developmental learning 

d. Observational learning 

3. In a conditioning experiment, subjects were presented 
with national names (the CS) such as Swedish, Dutch, 
etc. Each name was associated with either positively 
or negatively loaded words. After conditioning, sub-- 
jects responded with either positive or negative at- 
titudes toward the national names. In this study, 
the positive and negative words would be the 



d. 



a. 



b. 



c . 



CS 

ucs 

CR 
UCR 
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4. Ann and Jean are junior high school stv.der.ts . Every 
time Ann earns an "A" or '*B" ir. school, she receives 
a great deal of praise from her parents. Jean*s 
parents, on the other hand, sometimes praise her for 
good grades and sometimes they say very little, almost 
ignoring the situation. Which of the following con- 
cepts from the instrumental conditioning would be 
most helpful in predicting the effects cf the parental 
resp:;nse? 

a. Positive and negative reinforcement 

b. Continuous and partial reinforcement 

c . Punishment 

d. Discrimination and generalization 

5. In contrast to the cumulative learning approaches to 
socialization, developmental approaches tend to place 
more emphasis on 

a. Maturational factors 

b. Classical conditioning 

c. Instrumental conditioning 

d. Observational learning 

6. In the early research on nvorality in children by 
Hartshorne and May 

a. Children were either honest or dishonest in nearly 
all situations 

b. The situation had no influence on whether a child 
cheated or not 

c. Children's verbal statements about honesty and 
other moral issues were closely related to their 
actual behavior in these areas 

d. Children could not be classified as always honest 
or dishonest — their behavior varied with the situ- 
ation 
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7. In Kohlberg's and Piaget's developmental approach 
to morality 

a. Different societies are assumed to have different 
patterns of moral development 

b. Each stage represents an externally- imposed stan- 
dard 

c. A person who is still at an early stage would not 
be able to function at a higher level 

d. Age shows no relationship to moral judgment 

8. A message transmitted by the pitch or inflection of 
the sounds, such as the high-pitched "oh" indicating 
surprise, would be classified as 

a. Linguistic 

b. Paralinguistic 

c. Fxtralinguistic 

d. Nonlinguistic 

9. A person describes how he narrowly avoided an accident 
and shows with his hands how close he came to the 
other car. Which of the five functions of nonverbal 
behavior would this best fit? 

a. Illustrative 

b. Regulatory 

c . Affective 

d. Emblematic 

10. Which of the following would communicate a "double- 
bind" message? 

a. While warmly embracing a child, the mother tells 
her that she loves her 

b. An individual verbally repulses a sexual advance 
while nonverbally 9xpressing warmth and acceptance 

c. A person expresses anxiety or worry both in facial 
expression and in body and leg movement 

d. A person conveys a feeling of hatred for another 
both verbally and in body language 
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11. Which of the following does noK play an important 
role in the learning theory approach to language 
acquisition? 

a. Babblinci or random production of sounds 

b. Linguistic universals in language development 

c. The linguistic models in the child's culture 

d. The process of selective reinforcement 

12. . A person raised in the U.S. generally learns many 

terms and labels which apply to different types 
and styles of automobiles, while someone growing up 
in a remote village in India may know only one word 
for automobile. According to the stronger version 
of Whorf's linguistic hypothesis 

a. The Indian would be incapable of ever perceiving 
and responding to the many types and aspects of 
autos 

b. The Indian would not pay much attention to the 
many differences between cars unless it became 
necessary 

c. Given enough experience, the Indian would be 
able to understand the American auto language 

d. The American wou.ld be incapable of learning the 
Indian language 

13. In research in which blacks were sequentially inter- 
viewed by white and black counselors in a state 
employment service, the black applicants 

a. Showed more richness in language, were more 
creative with words, and used longer sentences 
when interviewed by a black counselor 

b. Showed more richness and creat ■» vi'cy in the use 

of language when interviewed h{ ^ white counselor 

c. Showed more richness and creativity in the use 
of language during the second interview whether 
the counselor was black or white 

d. Used language similarly in both interviews 
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Which statement concerning traits is correct? 

a- Traits are used to describe how situations deter- 
mine behavior 

b. Traits involve dispositions or dimensions along 
which people are assumed to vary 

c. Motives involve personality characteristics while 
traits do not 

d. Traits are internal processas only and should not 
be reflected in behavioreil differences between 
people 

In order for a behavior to have validity as a trait 
indicator 

a. People should receive similar scores or values 
each time they are measured on the behavior 

b. Different scores on the indicator should correlate 
highly with behaviors considered relevant to the 
trait 

c. It should have high internal consistency 

d. There should be a normal distribution of scores 
when a random sample of people are measured on 
the behavior 

Individuals who are high on external orientation, in 
contrast to those high on internal orientation (locus 
of control scale) 

a. Are more successful in school achievement 

b. Conform less to group pressures 

c. Do not seem to try very hard and are lower in 
school achievement 

d. Are less easily influenced by pcrsua-lve communi- 
cations 

Which of the following is least characteristic of 
people with a strong need for social approval? 

a. Tend to be cautious 

b. Are more popular among their peers 

c. Are not likely to express anger and hostility when 
provoked 

d. Generally conform to social norms 
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18. T)»j process of social comparison in the determination 
of a person's level of self-esteem is best illustrated 
by 



a. The tendency for self-esteem to increase or 
decrease depending upon the standard one uses 
for comparison 

b. The tendency to use others* evaluations in 
arriving at one's self-concept 

c. The tendency to compare one's self -concept with 
the concepts others ave of one 

d. The tendency to compare past self -evaluations 
with those of the present 



19. Which statement is most accurate regarding the 

influence of personality and situational factors on 
behavior? 



a. Personality factors are the most important 
influence on behavior 

b. Situational factors have been shown to have 
very little effect on behavior 

c. Neither personality traits nor situational 
factors have been shown to have any consistent 
effect on behavior in everyday life 

d. Personality traits influence behavior differently 
according to the situation, and situational 
effects on behavior differ according to the 
individual's personality 



CHECK YOUR ANSWERS BY TURNING TO THE SELF-DIAGNOSTIC TEST 

ANSWER KEY 

o 
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SELF-DIAGNOSTIC TEST ANSWER KEY 



1. 


d 


^ • 


b 


3 . 


b 


4. 


b 


5. 


a 


6. 


d 


7. 


c 


8. 


b 


9. 


a 


10. 


b 


11 . 


b 


12. 


a 


13. 


a 


14. 


b 


15. 


b 


16. 


c 


17. 


b 


18. 


a 


19. 


d 



DO NOT REQUEST END-OF~UNIT TEST "/ATIL YOU ARE ABLE 'PC 
ANSWER ALL ITEMS ON THE SELF-DIAGNOSTIC TEST 
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OVERVIEW 

Much of the work in social psychology is concerned 
directly with the effect of one person upon another and 
the ways in which our behavior and experience are shaped 
by interaction with others. This unit examines some of 
the findings and issues in the area of interpersonal 
behavior. The material centers around three themes: 
(1) the process of perceiving and forming impressions 
of others / (2) the whys and wherefores of interpersonal 
attraction, and (3) interpersonal behavior viewed as an 
exchange or bargaining situation. 

Chapter Five begins with a consideration of some 
consequences of our impressions of others. The self- 
fulfilling prophecy carries important practical impli- 
cations for the individual and society (Objective 1) . 
Having given such consequences, the remainder of the 
chapter analyzes some basic processes involved in inter- 
personal perception. Human thought depends, in large 
measure, on the ability to conceptualize. Concepts play 
a major role in the ways in which we perceive one another 
(Objectives 2 and 3) . Yet interpersonal cues and infor- 
mation are often complex and even inconsistent. Some of 
the ways of handling this complf^xity and inconsistency 
are dealt with next (Objective 4) . In recent years 
social psychologists have begun to look at the ways in 
which we go beyond our immediate information to arrive 
at other attributes especially those involving blame 
or personal responsibility for a particular behavior. 
Gome basic conclusions and implications of the attri- 
bution process are reviewed (Objective 5) . The chapter 
concludes with a shift in emphasis to self-perception 
and the significant work of Schachter and others on how 
we identify and label our own emotional states (Objective 
6) . 

The second chapter in this unit (Chapter Six) con- 
siders the factors involved in attraction between people 
A brief review of environmental influences on attraction 
and interaction opens the chapter. The striking effect 
of physical proximity on friendship and marriage is a 
reminder that external factors play an important role 
in our relationships, especially in determining the sample 
of people from which attractions may develop. Another 
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environmental factor, currently a major research interest 
involves the study of interpersonal space, or proxemics 
as it has been named. This concerns the way physical 
distance is used to insulate, control and communicate 
interpersonal behavior. Edward Hall and others have 
found evidence of several zones or spatial distances 
which are used to separate people involved in different 
types of interaction. We are seldom aware of these 
zones except when our space is invaded — for example, in 
a crowded elevator- Because of the brief treatment 
given this topic in the text, we have not included it in 
the objectives. In order to better acquaint the student 
with this fascinating cind significant area a summary of 
Hall* 3 work is provided. Note that he has classified 
four zones or distances within which interaction of 
various kinds may occur. Each distance has a near and 
a far phase. Although the actual dimensions of the zones 
will vary from culture to culture, there is evidence 
that the zones themselves are found in many cultures. 
The distances given in Table 1 are characteristic of 
middle class Americans . 

The major content of the chapter deals with physical 
attractiveness (Objective 7) and the role of similarity 
in attraction (Objectives 8 and 9) . Some emphasis is 
given to Aronson ' s rather intriguing gain- loss theory of 
attraction with its interesting implications for close 
relationships. (Objective 11). Most of the experi- 
mental work on attraction has focused on rather short- 
term, superficial relationships. Levenger and Snoek's 
model attempts to remedy this limitation by looking at 
the depth dimension of human interaction and enduring 
relationships (Objective 12) . 

The final chapter in the unit (Chapter 13) applies 
one theoretical or conceptual approach to interaction — 
that of exchange theory. Although this may seem rather 
mercenary or materialistic, keep in mind that the things 
we exchange in relationships are varied and include 
affection, approval, self-confirmation and many other 
psychological "goods." In the broadest sense the ex- 
change approach simply says that for a relationship to 
continue and/or grow, we have to put something into it 
(costs) and we have to get something out of it (rewards) . 
The first part of the chapter takes a particular need 
(social approval or acceptance) and shows how its rein- 
forcement will influence interaction (Objective 13) . 
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The exchange theme is then clarified by the interaction 
matrix and the basic formula, Outcome = Rewards - Costs 

(Objectives 14 and 15) The research on interpersonal 
bargaining provides some important cues on how we can 
increase cooperative behavior and reduce exploitation 
between people (Objective 16) . The influence of social 
norms and roles on interaction and some tactics used in 
presenting ourselves to others are considered next 

(Objectives 17 and 18) . Finally, an important personality 
dimension (Machiavellianism) is explored for its impli- 
cations in interpersonal relationships (Objective 19) . 
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PERFORMANCE OBJECTIVES 

1. Identify examples of self-fulfilling prophecies 
and the significance of this principle in the field 
of social psychology. 

2. Identify advantages and disadvantages of the 

onceptualization process. 

3. Identify instances of implicit personality 
theories and/or halo effects . 

4. Given c^ta on the formation of impressions, 
interpret the operation of trait centrality, and 
the various ways of dealing with inconsistency, 
i.e., relational method, discounting and linear 
combining . 

5. Given any of the following conditions: (a) one 
person has more ability or skill than another; 

(b) one person's behavior violates common social 
norms while another person's behavior does not; 

(c) one person has higher status than another; or 

(d) one person is the actor in a situation while 
another person is the observer, predict which 
person in each pair will be perceived as more 
responsible for (as causing) his own behavior 

6. Using Schachter's approach to the identification of 
emotion, identify and/or interpret the results of 
his research and apply to similar situations in 
everyday experience - 

7. Differentiate conditions under which: the matching 
hypothesis of interpersonal attractiveness would 
likely operate. 

8. Given statements relative to the research on 
similarity and attraction, correctly identify 
findings. 
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Given an example of Newcomb's A-B-X model, 

identify conditions of consistency and inconsistency 

according to the model. 

Using the " jvist-vorld hypothesis," identify and in- 
terpret the consequences of suffering martyrdom or 
misfortune vs . being rewarded . 

Using Aronson ' s gain- loss theory of at Liac t ion , 
predict the attraction consequences of changing 
evaluations and intimate relationships. 

Using the model of Levenger and Snoek , differentiate 
how the patterns of interaction and bases of attrac- 
tion chfinge as relationships develop through 
successive stages . 

Interpret statements pertaining to research results 
on the effect of social approval . 

Given an interaction matrix of payoffs for two 
people, select the response for each person which 
best fits the minimax strategy. 

Given the conditions of an interaction, can apply 
or relate these to the exchange model of Thibaut 
and Kelley. 

Given the conditions of an interpersonal bargaining 
situation^ apply research results to differentiate 
factors which facilitate cooperation rather than 
exploitation . 

Identify the behavioral characteristics and con- 
sec[uences of norms and roles , including the 
reciprocity norm. 

Identify or differentiate taci:ics involved in self 
presentation . 

Identify characteristics of the Machiavellian 
oriental-.^* on. 
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PRETKST 

1. Which of the following is (are) an example (s) of a 
self-fulfilling prophecy? 

a. Ms, Smith thinks that her husband is impotent. 
Mr. Smith finds that his sexual performance is 
inadequate 

b. Ms. Smith reads "Any Woman Can" in the hopes of 
liberalizing some of her attitudes toward sex 

c. John, the class clown, studies for days in an 
effort to pass a math test, just to offset the 
prediction that he will fail 

d . Both a and b 

2. The significance of self-fulfilling prophecies in 
the area of social psychology is that it provides 
an explanation of why we 

a. Dislike some people 

b. Perceive people to be like us 

c. Often find another person's behavior fitting 
our perception of him 

d. Cannot predict moral values of children 

3. Which of the following expresses both an advantage 
and a disadvantage of the process of classifying 
or categorizing our social worlc^*^ 

a. Members of a category may be perceived as hav- 
ing more dissimilarities than similarities 

b. Categorizing may help to simplify a complex 
world but may ignore differences 

c. Categorizing helps make predictions, but those 
predictions are highly unreliable 

d . There are no disadvantages to the process of 
categorizing 
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The tendency to assume that a person who is attrac- 
tive and friendly is also intelligent would be an 
example of 

a. A positive halo effect 

b. A negative halo effect 

c. A central organizing trait 

d. The Pygmalion effect 

When a particular trait, such as "warm" or "cold," 
tends to affect how we interpret other traits in a 
person, such as "intelligent," "determined," 
"practical," we are dealing with the influence of 

a. Trait centrality in forming impressions 

b. The halo effect in forming impressions 

c. Discounting in forming impressions 

d. Linear combining in forming impressions 

We are most likely to attribute causality to a 
person or hold him personally responsible for an 
action when 

a. He has low status 

b. He is the actor in a situation in which we are 
the observer 

c. His behavior is in line with socially-approved 
norms 

d. He is seen as lacking important abilities in- 
volved in carrying out the action 

In the Schachter and Singer research in which sub- 
jects received injections of epinephrin 

a. Internal arousal caused by the drug produced 
readily identifiable emotions 

b. The emotion experienced by the subject was in- 
fluenced by the behavior of the accomplice 

c. The emotion experienced by the subject was in- 
fluenced by the particular mood he happened to 
be in at the time 

d. Internal arousal caused by the drug produced 
identifiable positive emotions but not negative 
ones 
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8. Under which of the following conditions would 
opposite-sex attraction probably not follow the 
matching hypothesis? 

a. When people have prior knowledge of each other 

b. When the people involved are relatively un- 
attractive 

c. When there is no fear of rejection in the 
situation 

d. When the people involved disown the influence 
of physical attractiveness 

9. Research on similarity between husbands and wives 
indicates that 

a. Husbands and wives always underestimate the 
amount of agreement between them 

b. Husbands and wives overestimate agreement 
between them when unhappily married 

c. Wives and husbands overestimate agreement 
between them when happily married 

d. Wives and husbands overestimate agreement 
between them when unhappily married but esti- 
mate correctly when happily married 

10. Applying Newcomb's A-B-X model, which of the 
following conditions would involve inconsistency? 

a. A dislikes B, A likes X, B dislikes X 

b. A dislikes B, A dislikes X, B likes X 

c. A likes B, A dislikes X, B dislikes X 

d. A dislikes B, A likes X, B likes X 

11. According to the "just-world hypothesis," we need 
to devalue 

a. Those who are successful or achieve rewards 

b. Those whose behavior is different from our own 

c. Those who suffer misfortune or punishment 

d. Those who like us despite our faults or problems 
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12. According to Aronson's gain-loss theory of attrac- 
tion, we should feel the strongest likinq for the 
person who 



a. Has consistently liked us from the beginning 
of the relationship 

b. First judged us unfavorably and then came to 
like us 

c. Liked us initially but gradually changed to 
disliking us 

d. Has remaine(3 consistently neutral toward us, 
showing neither liking nor disliking 

13. In the relationship model of Levenger and Snoek, 
attraction between people in the initial or uni- 
lateral awareness stage is based on 

a. Role-governed interaction and each person's 
reward potential 

b. Proximity and social accessibility 

c. Shared behavior and intimacy 

d. Self-disclosure and emotional attacliment 



14. Several studies have shown that signs of approval 
(such as head-nodding) function as reinforcers* 
This conclusion is based on the fact that 



a. When such signs consistently follow certain 
types of behavior, that behavior is found to 
increase in frequency 

b. When such signs are no longer given follovjing 
certain types of behavior, that behavior is 
found to decrease in frequency 

c. Both of the above provide evidence of the re- 
inforcement effect 

d. Neither of the above provide evidence of a 
reinforcement effect 
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15. 



RESP 3 



PERSON B 



RESP 4 



PERSON A 
RESP 1 RESP 2 



4 

4 ^N,,^^ 


^"^^ 8 
2 


2 

8 


3 

3 \. 



Giv^n the above interaction matrix/ the correct 
minimax solution for both persons would be 

a . Response 1 for Person A; response 3 for 
Person B 

b. Response 2 for Person A ; response 4 for 
Person B * 

c . Response 1 for Person A; response 4 for 
Person B 

d. Response 2 for Person A; response 3 for 
Person B 

16. In the exchange model of Thibaut and Kelley, 

such elements of interaction as sex and companion- 
ship would be viewed as 



a . Rewards exchanged 

b. Costs incurred 

c . Outcomes experienced 

d. Comparison levels evaluated 

17. When involved in an interpersonal bargaining 

situation, people who expect to meet their partner 
afterwards are 



a. More likely to exploit the partners than if they 
were not going to meet them 

b . More likely to exploit humble individuals than 
those who are domineering and egotistical 

c . More likely to take advantage of domineering , 
egotistical persons thar. if they do rot expect 
to meet them 

d. Less likely to exploit dorineering, egotistical 
persons than if they do nc anticipate meeting 
them 
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18. Norms and roles show all of the following 
characteristics except one. Which is not a charac- 
teristic? 

a. Norms and roles provide stability and organi- 
zation for the social environment 

b. Norms and roles provide us with opportunities 
to satisfy needs for novelty and change 

c. Norms and roles help to define power and 
status relationships 

d. Norms and roles are enforced by sanctions 
against those who deviate from them 

19. The type of impression or self-image we present in 
an interaction 

a. Is seldom influenced by needs to maintain 
self-esteem 

b. Is not influenced by the self-image presented 
by the other person 

c. Is not affected by the nature of the task or 
situation we are in 

d. Often changes and may be inconsistent from one 
situation to another 

20. The type of person who is Machiavellian in his 
interpersonal relationships 

a. Tends to employ face-work to ji'alvage his self- 
esteem 

b. Tends to be aggressive and vicious toward others 
when threatened 

c. Tends to be manipulative and to exploit others 

d. Generally is critical of others and avoids 
interacting whenever possible 



CHECK YOUR ANSWERS BY TURNING TO THE PRETEST ANSWER KEY 
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PRITEST ANSWER KEY 



1 . 


a 


2 . 


c 


3 . 


D 


4 . 


a 


5 . 


a 


b . 


D 


-7 
/ . 


D 


o 

o . 


C 




C 


lU . 


Q 


11. 


C 


12. 


b 


13. 


b 


14. 


c 


15. 


b 


16. 


a 


17. 


c 


18. 


b 


19. 


d 


20. 


c 
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STUDY DIRECTORY 

Taxtbook Reference: Social Psychology: Explorations in 

Understanding . CRM Books, 1974, 
Chapters 5, 6, and 13. 



Objective 
and 

•ppc-h Tf'PTn No 


Textbook 
Page ( s ) 


Study Guide 
Page { s ) 


J. 


147-151 


1 

Q*7 A 


2 


151-154; 173 


98 B 


3 


154-157 


98 B 


4 


157-162; 174 


99-100 B 


5 


162-171 
174-175 


101-102 B 


6 


171-173 


None 


7 


186-187; 212 




8 


188-193; 212 


105 B 


9 


193-194 


106-108 A 


10 


197-198; 212 


109 A 


11 


201-204; 213 


None 


12 


204-212; 213 


None 


13 


411-415 


111 B 


14 


418-421 
424-425; 448 


112-116 A 


15 


417-418 


112-116 A 


16 


423-431 


117 A 


17 


431-438; 448 


None 


18 


438-442; 448 


None 


19 


445-446; 449 


None 



Denotes supplemental material to be read after 
all textbook material for this objective. 
2 

Denotes supplemental material to be read before 
reading any of the textbook material for this objective. 
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STUDY SUGGESTIONS 

Relevant textbook pages for each objective in this 
unit are given in the Study Directory. This Study 
Directory will be especially useful if you wish to study 
one objective at a time. You may also find it helpful if 
you are having difficulty with a particular objective 
and need to give it additional study. 



SUPPLEMENTAL MATERIALS 

The following supplemental materials are provided to 
enlarge upon the textbook treatment of topics or to help 
clarify objectives or related issues. These materials 
are of three different types. The first type is designed 
to serve as an introduction to textbook material and 
therefore should be read prior to the textbook material 
for an objective (or objectives) . The second type is 
designed to be read a fter textbook sections relevant to 
an objective have been studied, with the third type to 
be used in conjunction with the textbook materials. 
Directions" as to whether supplemental materials should be 
studied before, after, or in conjunction with the text- 
book, are in upper case type at the beginning of the 
supplemental materials, or at tne beginning of each 
section of supplemental materials if not all sections 
are to be used at the same time. 
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TABLE 3.1 
SOCIAL BEHAVIOR AND DISTANCE 



Intimate distance — close phase (0-6 inches) 

No vocalization or soft whisper , top secret ; this 
distance involves contact or near-contact, 
activities of love-making, wrestling, comforting 
and protecting; use of distance receptors minimal, 
vision distorted- 
Intimate distance — far phase (6-18 inches) 

Audible whisper, very confidential; hands can easily 
reach other person, vision still somewhat distorted; 
neither of the intimate distance phases are consid- 
ered appropriate in public by middle class Americans; 
this creates problems in elevators, buses, class- 
rooms, etc- 

Personal distance--close phase (18 inches - 2 1/2 feet) 

Indoors, soft voice; outdoors, full voice; con- 
fidential talk; able to see all of person at this 
distance ; this distance provides cues as to type 
of relationship existing between two people, 
husband and wife, socially accepted lovers may re- 
main at this distance. 

Personal distance — far phase (2 1/2 - 4 feet) 

Indoors, soft voices; outdoors, full voice; personal 
talk but not as confidential as above; this is 
limit of physical domination; fine detail of face 
not s*^ clear; eye-to-eye contact not mandatory; 
some cultures use cologne of such strangth as to 
create olfactory bubble extending to this distance, 
middle class Americans not supposed to however. 
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TABLxE 3.1 — Continued 



Social distance — close phase (4-7 feet) 

Full voice, information of nonpersonal type; 
impersonal business kes place at this distance ; 
people who work tog 3r use this distance; also 
common for people attending a social affair or 
meeting . 

Social distance — far phase (7 - 12 feet) 

Full voice with some overloudness ; usually involves 
public information — open to others to hear; im- 
portant to maintain visual contact at this distance 
this distance can be used to insulate people from 
each other — people can work in presence of others 
and not be considered rude. 

Public distance — close phase (12 - 25 feet) 

Loud voice; talking to a group — more careful choice 
of words; formal speaking style. 

Public distance — far phase (25 feet and up) 

Loud voice; hailing distance; subtle shades of 
meaning lost; actors exaggeration necessary; get a 
"frozen style" meant for people who are to remain 
strangers . 



Primary source: Edward T. Hall, The Hidden Dimension 
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OBJECTIVE 1 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
you SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. As indicated in the text, the self-fulfilling 
prophecy in interpersonal relations is sometimes called 
the Pygmalion effect after the sculptor in Greek mythology 
who fell in love with the statue he had created. A more 
direct parallel to the material in this chapter may 
be found in the George Bernard Shaw play, Pygmalion , 
in which an upper-class Englishman reeducates a lower- 
class woman into his own image and proceeds to fall in 
love with her. The power of our own impressions or 
expectations of others is dramatic and empirically 
established in Rosenthal's work. 
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OBJECTIVES 2 AND 3 

THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. Concep- 
tualization through language is perhaps man * s highest 
achievement. It enables us to order and, to a surprising 
degree, predict the events of our world. Yet it is that 
same capacity which ]eads to many of our interpersonal 
and intergroup problems — the problem of human relations. 
Conceptualizing involves paying attention to the simi- 
larities or common elements in the events we experience. 
This concern with commonality makes it more difficult to 
notice or remember the many differences. Thus we cate- 
gorize people and are less aware of their differences 
and uniqueness. This is the basis of prejudice — whether 
our categories are based on skin color, sex, language, 
or any other characteristic. 

A further complication arises when we begin to lump 
several categories or characteristics together. We 
have created for ourselves an implicit personality theory . 
As you read the text material on this objective, keep in 
mind that implicit personality theories are simply col- 
lections of traits which a person assumes go together. 
For example, a common implicit personality theory might 
connect quietness shyness insecurity . Note that if 
one holds this "theory" and observes a quiet person, he 
is likely to further conclude (without additional evidence) 
that the person in question is also shy and insecure. 

Another exampie--an extreme male chauvinist might 
hold the following implicit personality theory: career 
woman aggressive unattractive unfeminine ^ unful- 
filled. Any career woman he meets is plugged into the 
theory and assumed to have these characteristics. He 
will probably be conditioned to "see" them whether they 
exist or not . Positive or negative halos are implicit 
personality theories based on an overall good or bad 
evaluation of a person.. "Good" people have all positive 
qualities; "bad" people have all negative qualities. 
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OBJECTIVE 4 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. Our 
overall impressions of others usually involve piecing 
together various lists of information that we have either 
observed ourselves or heard about the person. The research 
of Asch (p. 156-158) demonstrated that certain traits or 
characteristics may be more influential or central , in 
that they color or affect our interpretations of many 
others. These influential traits (such as "warm" or 
"cold" in the Asch study) are known as central traits , 
or central organizing traits . As Wishner found (p. 158) , 
however, centrality of a trait will depend upon the other 
traits with which it is correlated; i.e., "warm" and "cold" 
are central in some situations but other traits may be 
more central in other situations. 

Note that when the pieces of information we receive 
abouu others are contradictory or inconsistent, there 
are several ways of handling the problem. In the rela- 
tional method we shift the context and give the inconsis- 
tent trait a meaning which better fits the total picture. 
Thus, the term "aggressive" in one situation may come to 
mean "outgoing" and "direct" while in a different situation 
it might be interpreted as "hostile" and "destructive." 

In discounting , the tendency is to simply ignore or 
deny certain characteristics which are incompatible. For 
example, our first impression might be that someone is 
"friendly" and "kind." Later we observe them to be rather 
"mean" and "cruel." If we maintain our first impressions 
and overlook the later ones we are discounting . 
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With linear combining we either add together (alge- 
braically) all of the positive and negative traits or 
average them. Suppose that you know someone whom you 
consider to be "kind" but quite "nervous" and "stubborn." 
Assume that on your scale of values (from -10 to 0 to +10), 
kindness has a +8 value, nervousness a -3 and stubbornness 
a -2. If your overall evaluation were a summation of 
these traits, you would have a +3 (moderately positive). 
On the other hand, if your feelings were a result of 
averaging the net impression, they would be a +1 (only 
slightly favorable). In either case, your impression 
would result from linear combining . 

After reading the text material for this objective, 
see if you can indicate the correct method employed in 
the descriptions which follow. 

1. You suddenly discover that a friend, whom you 
like very much, is a real tightwad and penny 
pincher — traits that you dislike. This results 
in a re-evaluation of your friend — you still 
like her, but not as much. 

This is an example of . 

2. You hear that someone you are going to meet is 
sincere and kind, but somewhat insensitive. 
You interpret insensitive to mean that the 
person is just reserved and cautious. 

This is an example of . 



ANSWERS TO ABOVE EXERCISES: 

1 . Tii near combining 
V. Kr- lut: i onal method 
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OBJECTIVE 5 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. The 
material covered by this objective deals with attribution 
theory — an important research area in contemporary 
social psychology. It will help to understand the 
reading if you keep in mind that the basic issue concerns 
our perception of whether another person's behavior is 
seen as personally motivated and determined/ or whether 
it seems to be largely the result of external, environ- 
mental forces beyond the person's control. An important 
consequence of this distinction is that when behavior is 
seen as internally or personally caused/ we are more 
likely to hold the individual responsible and attribute 
blame or particular pez"sonality characteristics. On the 
other hand/ perceiving a behavior as due to external 
or environmental forces usually means that we don't hold 
the person responsible/ but rather see him as controlled 
by outside factors — by the situation. If, for example/ 
someone runs into you in a crowded building and you per- 
ceive it to be accidental (not personally caused or 
motivated) / you are not likely to get angry or blame the 
individual. Should that same person run into you and 
you see it as intentional or deliberate (internally or 
personally caused) / your reaction would be quite different. 

From the research reported in the text/ this objec- 
tive asks you to distinguish those conditions which lead 
us to infer internal or personal causality from those 
which cause us to see the behavior as externally caused. 
Note that the behavior itself may be identical / but in 
one situation we will consider a person responsible while 
in different context we will not consider him responsible. 
After reading the material (p. 162-171) / indicate for 
each condition below whether it results in a perception 
of internal or external causality. 
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1. A person is viewed as being capable or skilled 
in a particular area 



2. A person's behavior adheres closely to the 
social norms or societal approval 



3. A person's status is considerably lower than ours 
in a situation . 



4. An observer accounts for the behavior of another 
person - 



ANSWERS TO ABOVE EXERCISES: 

1. Internal 

2. External 

3. External 

4. More internal than external 
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OBJECTIVE 6 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OBJECTIVE 7 



THE FOLLOWING SUPPLEMENTAL !<ATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. This 
objective is concerned with the role of physical appear- 
ance on interpersonal attraction. P.esearch in this area 
indicates that when we know very little about a person, 
his physical attractiveness, or lack of it, has a powerful 
effect on our impressions. Apply this to the self- 
fulfilling prophecy covered in a previous objective and 
the consequences assume considerable inpact. V^hen we 
meet a person we judge as attractive, a host of positive 
expectations are created. Conversely, with soneone 
judged unattractive, negative e>:tectations abound. These 
expectations influence our behavicr toward the person and 
set in motion a self-fulfilling prttr.ecy--the person 
becomes as perceived. It is net difficult to see how 
someone considered physically unattractive by cultural 
standards could readily develop a very negative self- 
concept with behavior to match. Zz ccurse, the reverse 
would occur for those considered tj^ite attractive. 
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For this objective, be sure that ycu understand the 
matching Hypothesis before considering the conditions 
under which it tends to be supp^rtec or ncr supported. 
Alter reading, check your understanding by answering the 
following : 

According to the matching hypotheses-- 

1. A very attractive person would z^:\z zc choose 
or prefer dates who are less a la r - :Lv;e . 

True False 

2. People considered rather unatti r-C" ive would tend 
to choose as partners people wr.c are also low on 
atr,r uctiveness . 

True False 



ANSWERS TO ABOVE EXERCISES: 

1. False 

2. True 
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OBJECTIVE 8 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. The 
reading of this objective may be confusing unless you 
keep it organized around the main themes: 

1- What is the evidence that similarity actually 
causes ati ^.ction between people? The Newcomb 
housin.. "ti y and Bryne ' s experimental work 
are esp..:i^ ly relevant for this question. 

2 . What conditions reduc^j or modify the influence 
of sinilar .' on rac tion? This involves , 
in F^r' cu2 the effect of prior liking 
(Jones , :ol 1 and .-jronson study) , and seeing 
obnoxious oehavior in a similar other (Taylor 
and Mettee "^ i- ; 

3. How dc appily or unhappily married couples 
perceivcj their similarities or dissimilarities? 
The Levenger and Breed love study (well known 

in the fiei'') deals with this theme. 
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OBJECTIVE 9 

BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. Since Newcomb * s A-B-X model was formulated 
to explain the effects of similarity or consistency on 
personal attraction, it is important that you be able to 
classify a situation as either consistent or inconsistent 
The purpose of the supplemental materials for this objec- 
tive is to give you practice in doing this. In each of 
the following diagrams, a plus sign represents a like , 
and a minus sign represents a dislike . 

In the following example, it is readily obvious that 
consistency exists: 

Example 1: A likes 3, A likes X, B likes X, or 



Baj^ed on the diagram in Example 1, it could also be 
predicted that B would also like A. It should be noted, 
however, that the prediction that B would also like A is 
based only on their mutual liking of X. In the real 
world, of course, there may be other factors on which A 
and B disagree, which may offset their mutual liking of 
X, thereby causing them not to be attracted to each other 

According to the A-B~X model, if A likes X and A 
also likes B, it would, therefore, be consistent for B 
to like X, as shown in Example 1, and inconsistent for 
B to not like X, as shown in Example 2: 

Example 2: A likes X, A likes B, B dislikes X 
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When A likes both X and B, or when B likes both A 
and X, it is relatively easy to determine whether con- 
sistency exists. The process becomes somewhat more com- 
plicated, however, when A likes either B or X and dislikes 
the other, for example: 



According to Newcomb's A-B-X model, if A liked B and 
disliked X, consistency would exist if B also disliked X, 
as shown in Example 3 . 

Example 3: A likes B, A dislikes X, B dislikes X 



Conversely, in relation to Example 3, Example 4 re- 
presents incons istency . 

Example 4: A likes B, A dislikes X, B likes X. 
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Cl:^s-lfy each of the follovrincj as rr^prc-non t ing con 
by looking at the bottoiu of the page. 



E>:ain:)]c G: 



about; consistrcmt vr 



Th.; iiiiv.orhri'i!- Lhiny to rcT; • 
j,K.-on;iir.Lcril £u i -aaf ions acco.xl i 
n.od.-l L-, Ihnt (L) U.o pcop.-, o l>avo di .r PovcnL-. aLlxtudo 

Lc)-- ir.l c-,o-n .U.iir-l, \ he liKcliiiood Ihat they v;ilJ 
.tL:aLt;d to ea.::l, cHk..,- unc:r<-.ar;..<- (2) if Lv;o people 
1,^.,,-. sa.v aMilndo. toward Honv .• tl ,ing , tlic Itla.-.l i.l.ood 

Ui.-u. I hay v;ild i- ntt,-ar:tad to oaah oth-r is inc:roas(.d ; 
aad (3) il- thav c:oati.uio U. liava difieirn-.t atL:.t.Klas 
abaai- ^^oT.a 1 a i n<i , v< • I .a.a^ r-d-ill attra.MaMl to aach othar, 
o,.a jjcTs^^a v.i.l! pra.l)ably tf-.id to chaii.ja hL.a attxt-ude 
tovA-a-a, 1 ]-• ' tcad, i a Cjuaf-.tioii- 



Ai::'''.M 



a,. 1 ri::a:v.i ;a.''li . 
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OBJECTIVE 10 

BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. The basic concept involved in the interpre- 
tation of this objective is the "just-world hypothesis." 
By applying the "just-world hypothesis," see if you can 
interpret the following events which actu<illy occurred 
at Kent State ia 1970. 

Shortly after four stuaents were shot and 
killed by the Ohio Nat-'onal Guard, a series of 
rumors spread rapidly throughout the town. The 
runiors were as follows: (1) both of the girls 
killed were pregnant and maybe it was fortunate 
thay were killed to spare their families the 
shame; (2) the bodies of all four of those 
killed wer>3 crawling with lice; (3) they were 
all infected wjith advai^ced syphillis. 

Interpretation : 

These rumors were, of course, completely false. Two 
of the students were not even involved in the anti-wa^- 
demonstration which led to the cragedy. The rumors makt. 
sense, however, if we assume that people tend to believe 
in e just v/orld where individuals get what they deserve. 
The murdered students musl' have deserved such a fate. 
Thus, do we feel the need to derogate the victims. 
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OBJECTIVE n 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OBJECTIVE 12 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 
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OBJECTIVE 13 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. In 
reading for this objective, note that the first issue 
concerns the evidence for the influence of the need 
for approval on interaction. If the need is widespread 
among people, then the act of providing approval should 
serve as a reinforcement or reward, and, thus, will 
increase or strengthen responses which are followed by 
such approval. The Verplanck and Matarazzo et al. studies 
shed light on this issue. Next, it would be helpful to 
recall the personality measurement discussion from U 
II. In that section, two approaches to the study of 
personality traits or needs were taken up. One invol^ s 
measuring a characteristic as it exists in people 
naturally (individual difference approach), and then 
relating those measures to some behavior which should 
be influenced by the need or trait. The Browne and 
Strickland study, described in this unit, followed this 
procedure by comparing the effect of verbal approval 
(reinforcement) on the behavior of subjects with either 
higi: or low need for approval . The second approach 
in personality study consisted of experimentally creating 
a particular need through some type of situational 
experience, and then observing to see if that temporary 
"need" influenced behavior relevant to its satisfaction. 
This was the method used in the Walster study (p. 415) . 
In both cases, evidence was found for the operation of 
the need for approval. 
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OBJECTIVES 14 AND 15 

BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. The underlying theme of exchange theory, 
according to Thibaut and Kelley, is that every inter- 
action with another person carries the potential of 
receiving certain rewards and incurring certain costs. 
Affection, approval, and getting help are types of 
rewards that accrue from interaction with others. The 
time and effort we invest, punishments in the form of 
disapproval or rejection, and the other possible activi- 
ties we give up are some typical costs. The basic 
formula states that Outcome equals Rewards minus Costs . 
Outcome is akin to the net profit or loss we realize 
from a relationship. If rewards are greater than costs, 
then our outcome is positive — it constitutes a profit. 
On the other hand, if costs are higher than rewards the 
outcome is negative — we have a net loss instead of profit 
from the relationship. In general, it is assumed that 
relationships or interactions which result in loss, or 
negative outcomes, are not likel> to continue, especially 
if the individual has expectations of better outcomes. 
This expectation of what one should get out of a relation- 
ship is known as the comparison level . If a person's 
comparison level is higher than his outcomes in a given 
relationship, regardless of how high these outcomes might 
be, it is seen as an unsatisfying or bad relationship. 
Reward, cost , outcome, and comparison level are then the 
four basic concepts of exchange model. Using these 
terms, complete the following sentences: 

1. In the exchange model, when we give up going to 
a concert in order to help a friend, we are 
incurring in a relationship. 

2. In the exchange model, the good feelings we 
experience from companionship with a friend would 
be considered a _^ . 

3. In the exchange model, negative outcomes in a 
relationship result when the costs are greater 
than the . 
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ANSWERS TO EXERCISES FOR OBJECTIVES 14 AND 15: 

1. Costs 

2 . Reward 

3 . Rewards 



An interaction matrix is a way of representing the 
outcomes for two people engaged in an interaction . 
Suppose that a boy and a girl meet one another for the 
first time. Each could respond in a number of ways. 
For simplicity let's assume each has two possible 
responses: the girl might give an impassive stare or 
a friendly smile; the boy could do likewise. This might 
be represented on a matrix as follows: 



Bo'.- 



Stare 



Stare 

Girl 
Smile 



In the cells of this matrix the outcomes of each response 
could be plotted. Thus, if the boy and girl both respond 
with a noncommittal stare (cell A) , there would be very 
little reward but also very little cost involved 
(Rewards = 0; Costs = 0; Outcor.e = 0). If either respor.ded 
with a friendly smile and received an impassive star^:: ir. 
return there would be no reward but a cost would rert^^lt 
from having a friendly overture rejected. (Rewards = 
Costs = 2; Outcome = ~2) . On the other hand, v;her. cr.^j 
person receives a smile in exchange for a stare , there 
will be some reward but no cost fp.ewards = 2; Costs = t; 
Outcome = 2) . Cells B and C in the above matrix v;c^ld 
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show the outcomes of these twc cc::.";!! . If botr. 
responded with the smile, each would receive a reward 
which would be greater than the ccs* of risking a 
friendly response (Rewards = 5; Costs = 2: Outcome = 3) 
cell D would carry the outcone of this exchange. If we 
fill in the matrix with all these values, the following 
would result. Note that outcomes above the diagonal 
line in each cell are the boy's and those below the 
diagonal belong to the girl . 




From this matrix, it may be seen that both parties 
in the interaction would realize the highest profit if 
they responded with smiles. That this does not always 
occur in an encounter may be in part explained by the 
minimax concept. The minimax solution refers to the 
response which yields the best outcomes regardless of 
how the other person responds. In our example, the out- 
comes for smiling are either -2 or 3 depending on the 
partner's behavior. Adding these gives a +1. The out- 
corrios for the stare are either 0 or 2 depending on how 
the partner reacts. Adding these yields a +2. Thus if 
you have no indication of how the other person is going 
to respond, your best bet (most rational solution) is to 
r e s po nd in such a wa y t :i a t you gain the mo s t and lose 
the least (mininax) . i^olc-it -iho minimax response for 
each person in the exarnple-. on the following page: 
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CQ Response 

c 1 

o 

^ Response 
2 



8 

8 


6 


6 

3 


9 

9 



The minimax response for Person A ig 
The minimax response for Person B is 



Person A 
Response I Respor.--.<'^ 



Re sponse 

c 

0 

u Response 

Q) ^ 

P. 2 



-3 

2 ^Ns^^ 


4 \v 


1 

1 


2 

3 

1 ^ 



The minimax response for Person A 
The minimax response for Perse £ 
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ANSWERS TO MINIMAX RESPONSES IN OBJECTIVES 14 & 15: 

Person A = Response 1 
Person B = Response 1 

Person A = Response 2 
Person B = Response 1 
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OBJECTfVE 16 

BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. This objective asks you to differentiate fr(^m 
the interpersonal bargaining research those conditions 
which encourage cooperative behavior from those which 
tend to produce exploitation . Now that you have read 
the relevant textbook material, see if you can indicate 
for each of the conditions listed below whether it tends 
to favor cooperative or exploi tative behavior. 



1. Both ^ arties have the power of threat 



2. Both parties are instructed to cooperate and 
show concern for each other 



3. Partners do not expect to meet one another 



4. Partners are allowed to communicate with each 
other prior to bargaining 



ANSWERS TO ABOVE EXERCISES: 

1. Exploitative 

2. Cooperative 

3. Exploitative 

4. Cooperative 
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OBJECTIVE 17, 18, AND 19 

THERE AP£ UC SUPPLEMENTAL MATERIALS FOR THESE OBJECTIVES. 



AFTER STUDYING I LEVANT TEXTBOOK P^ID '^UDY GUIDE 
t^ATERIALS, TAKE THE SELF-DIAGNOSTIC TEST. CHECK YOUR 
ANSWERS BY TURNING TO THE ANSWER KEY FOR THE SELF- 
DIAGNOSTIC TEST. FOR ANY ITEMS ANSWERED INCORRECTLY, 
CONSULT THE STUDY DIRECTORY FOR THE SPECIFIC PAGES OF 
THE TEXT AND/OR STUDY GUIDE WHICH PERTAIN TO THOSE ITEMS. 
DO NOT ATTEMPT THE END-OF-UNIT TEST UNTIL YOU ARE ABLE 
TO ANSWER ALL ITEMS ON THE SELF-DIAGNOSTIC TEST CORi'^CTLY. 
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SELF-DIAGNOSTIC TEST 



1. Which of the following is an example of a self- 
fulfilling prophecy? 

a. Tom hates history; consequently his grades 
in history are much worse ^n in art 

b. Susan's favorite subject iv.^^ter area is 
chemistry, and her scholastic performance 
in this area is excel lent 

c. Debbie, a victim of cerebral palsy, has 
always been told sne will never be able to 
operate a motor vehicle; consequently, her 
attempts to learn to drive have always met 
with failure 

d. Mark is an excellent mechanic; however, his 
parents were quite disappointed that he did 
not choose to become a doctor as his two 
older brothers had done 

2. The significance of self-fulfilling prophecies 
in the area of social psychology is that: 

a. Perceptions of other people are not totally 
based on their objective characteristics 

b- First perceptions of ether people are always 
accurate 

c. Our expectations of others effect how they 
behave 

d. We are better judges of our own than of others' 
personalit \ , 

Which of the f wing is an advantage of t.\e pro- 
cess of classifying or catoaori^ing our social 
environment? 

a. All members of a cat.-'-Jory n.^y be perceived as 
alike 

Discrimination of dif f or^-:,res betw -n members 
of a category becorr-js -^.^rr- r]{ f f icult 

c. Differences betweer, r.^nb^T:-: a category 
may be ignored 

d. Categorizing helps to .rpiify and t^ ovido 
meaning in a complex world 
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4. When an individual assumes that all people vho 
are cautious and introverted are also Uiitrust- 
worthy , we have an instance of 

a. The opeiation of central traits 

b. The attribution of causality 

c. An implicit personality theory 

d. The linear combining of traits 

5 . Sally is said to be beautiful , generous, and 
aggressive . S ince the trai t " aggr e ss ive " may be 
seen as inconsistent with being bc-i^utiful and 
generous, one might employ the relational method 
in forming an overall i::ipressicn :f Sally. This 
would involve 

a. Ignoring the aggressive trait an", tonsidering 
only "beautiful" and "generous" 

b. Reinterpreting the aggressive trai t in a 
positive way so as to fit the other charac- 
teristics 

c. Averaging out the three chara :: ter ist ics 

d . Adding together the two poj£i ti'/e traits and 
subtracting the negative to yield r. -.jtial 

6. We are least likely to attribute causality to a 
person or hold him personally responsible for an 
action when 

a. He is considered ca: .'.^.^ and skillful 

b. His behavior is in line with socially-approved 
norms 

c. He has high status 

d. The behavior involved v;as a viol::tion of 
genera]. ly -accepted norms 
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Whether a subject's emotional experience was in- 
fluenced by the situation in the Schachter and 
Singer study (involving injections of epinephrine) 
depended upon 

a. The intensity of the internal arousal 

b. The I ohavior of the accomplice or stooge of 
the experimenters 

c. The emotional climate of the experimental 
si tuation 

d. The type of information about the drug given 
by the experimenters 

Research on the influence of physical appearance 
on opposite-sex attraction has found 

a. No support for the matching hypothesis under 
any condition 

b. No support for the matching hypothesis when 
subjects were fac^c with the possibility of 
rejection 

c. No support for the matching hypothesis when 
subjects believed they would actually be 
meeting the persons they chose 

d. Support for the matching hypothesis when sub- 
jects were faced with the possibility of rejec- 
tion 

Researc'- has shown that similarity to another per- 
son may lead to dislike when 

a. That person appears to like us 

b. Little or no interaction occurs with that person 

c. That person behaves in an obnoxious way 
d^ That person behaves in a pleasant way 

^-PPlying Newcomb's A-B-X model, which of the 
following conditions would involve consistency? 



a. A likes B, A dislikes X, B dislikes X 

b. A likes B, A likes X, B dislikes X 

c. A dislikes B, A likes X, B likes X 

d. A dislikes B, A dislikes X, B dislikes X 
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11. In the experiment in which a presumed "'subject" 
underwent shock for the benefit of other subjects, 
she was 

a. Considered more attractive by her peers than 
was a subject who received rewards 

b. Treated with more gratitude and respect than 
was the subject who received rewards 

c. Considered less attractive than was the subject 
who received rewards 

d. Thought of very positively by the others but 
considered strange 

12. According to Aronson's gain-loss theory of 
attraction, a close friend or spouse 

a . Would be an important source of re^ /ards 

b. Would be more capable of punishing us than 
rewarding us 

c. Would be more capable of rewarding us than 
punishing us 

d. Would have little power to either reward or 
punish us 

13. According to the developing relationship model 
of Levenger and Snoek, the type of interaction 
which characterizes the second level of surface 
contact 

a. Involves sharing personal concerns and taking 
risks 

b. Is not really interaction at all but simply 
awareness of the other 

c. Is restricted largely to role-playing 
governed by cultural norms 

d. Involves access to inner feelings, openness 
and accomodation 
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Research has showii that people who feel competent 
and satisfied with themselves 

a. Are more responsive to subtle signs of approval 
from others 

b. Are more responslv;; to approval given by people 
v;ho are competent and have high self-esteem 

c. Are less responsive to subtle signs of approval 
from others 

d. Respond to signs of approval from others by 
ignoring them or becoming hostile 

Given the following interaction matrix, the correct 
minimax solution for both persons would be 



Person A 
Resp 1 Resp 2 




a. response 1 for Person A; response 3 for Person B 

b. response 2 for Person A; response 4 for Person B 

c. response 1 for Person A; response 4 for Person B 

d. response 2 for Person A; response 3 for Person B 



According to the exchange model of Thibaut and 
Kelley, the outcome of an interaction 

a. Is the same thing as total rewards 

b. Depends upon the comparison level 

c. lo positive when the rewards exceed the costs 

d. Is negative when the costs are less than the 
rewards 
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17. Which of the following conditions facilitatud 

cooperative rather than exploitative behavior in 
the research on interpersonal bargaining? 



a. The power to threaten the partner 

b. Moderate amounts of cooperative behavior on 
the part of one person 

c. A situation in which the partners remain 
anonymous to each other 

d. Motivating subjects to cooperate through 
instructions to that effect 

18. Which of the following statements would best 
apply to the concept of norm ? 

a. Norms involve standards that regulate our 
behavior in various social situations 

b. Norms involve patterns of behavior expected 
of people v;ho occupy a particular status or 
position 

c. Norms provide the stimulus for social change 
and new experience 

d. Norms serve no worthwhile purpose in a society 
and should be eliminated 

19. Through the tactic of . ■ ■l\ c- r cast cng in our inter- 
actions with another pe. :oji 

a. We create a situation which ^avors authentic 
r lationships 

b. We allow the other person to present himself 
in a way which best expresses his true 
personality 

c. We correct or protect our self-image when it 
is threatened by the interaction 

d. We present a particular definition of self 
which forces the other person into a comple- 
mentary role 
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20. Which of the following characteristics would be 
found in a Machiavellian type of person? 

a. Not susceptible to social influence 
b- Strong commitment to certain values and *. 
opinions 

c. Unskilled at bargaining and manipulating 
others 

d- Tendency to get emotionally involved with 
others 



CHECK YOUR ANSWERS BY TURNING TO SELF-DIAGNOSTIC TEST 

ANSWER KEY 



172 



^ ;.; ;-L;^pERSONAL BEHAVIOR 



SELF-DIAGNOSTIC TEST ANSWER KEY 



1. 


c 


2. 


c 


3. 


d 


4. 


c 


5. 


b 


6. 


b 


7. 


d 


8. 


d 


9. 


c 


10. 


a 


1 1 . 


c 


12. 


b 


13. 


c 


14. 


c 


15. 


d 


16. 


c 


17. 


d 


18. 


a 


19. 


d 


20. 


a 



do not request etld-of-un'it test 'jntil you are able to 
^ j 'we:- all items on the self-diai::05tic test 

er|c_ _ _ _ 




ATTITUDE 
AMD 

ATTITUDE CHANGES 
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OVERVIEW 

Of all the concepts in social psychology considered 
in this course, none has been more central than that of 
attitude . Social psychologists of every theoretical 
persuasion have generally found it necessary to deal 
with the term. A primary reason for the importance of 
the attitude concept derives from the complexity of human 
soc ial behavior and the necessity to take into account a 
person's thoughts and feelings in trying to understand 
his overt behavior. Attitudes are defined as dis- 
positions , both in scientific and everyday usage. We 
recognize that a person does not always express attitudes 
overuly — that social pressures and situations may inhibit 
his expressions. Thus one cannot always predict overt 
behavior from attitudes, and, on the other side, one cannot 
always predict attitudes from overt behavior. Often our 
understanding of another person seems more adequate when 
we know his attitudes, irrespective of how he might behave 
overtly in a given situation. This unit provides a per- 
spective on the nature of attitudes, how they develop 
and change, and perhaps their most important consequence 
in the form of prejudice. 

The first chapter in the unit (Chapter 8) deals 
with three major issues: the nature of attitudes (Objec- 
tive 1), attitude measurement (Objectives 2, 3, 4,), and 
attitude development (Objectives 5, 6). The next chapter 
(Chapter 9) considers the major factors in attitude change, 
beginning with a communications analysis focusing on the 
communicator (who) , the message (says what) , and the 
audience (to whom) (Objectives 7, 8). The manner in which 
context or frame of reference influences our judgments and 
attitudes is considered next (Objective 9). The chapter 
concludes with an extended discussion of the methods for 
handling incongruous or inconsistent information, partic- 
ularly the approach known as dissonance theory (Objectives 
10-13). The final chapter in the unit (Chapter 7) reviews 
some of the basic findings regarding prejudice. After a 
brief consideration of the meaning of prejudice (Objective 
14) , the discussion centers on three primary issues. These 
concern the causes of prejudice (Objectives 15, 15, 17) , 
the effects: of prejudice on both the holder and the target 
(Objective ±3) , and the various conditions which lead to a 
reduction in prejudice ^Objectives 19, 20). 



PERFORMANCE OBJECTIVES 



1. Identify the three components of an attitude and/or 

the terms or characteristics relevant tc the definition 
of attitudes. 

2. Differentiate between the Thurstcne, Likert and 
Bogardus attitude scales with regard tc format, method 
of construction, and scoring procedure. 

3. Contrast the semantic differential with other types of 
attitude scales and/or identify basic types of dimen- 
sions measured . 

4. Differentiate between behavioral and behavioroid 
measures of attitudes and compare their uses with 
paper- and-pencil measures - 

5. Given descriptions of situations pertaining to the 
origin or development of attitudes, classify 
according to source, indirect learning, functional 
factors, classical and inadvertent conditioning. 

6. Given examples of attitude organization, distinguish 
between balanced and imbalanced systems and indicate 
modes of achieving balance, 

7. Given statements concerning the effect of the following 
persuasion components , communicator , message , and 
audience, correctly identify research results. 

3. Given statements concerning the effect of personality 
and role-playing, correctly identify research 
findings on attitude change. 

9. Apply frame of reference principles to situations 

involving socTal judgments and attitude change to forr. 
logical conclusions . 
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10. Given instances of free choice and forced compliance 
situations, predict and/or interpret the consequences 
through the application of dissonance theory. 

11. Identify conditions which produce dissonance and the 
types of inc psistency to which the theory applies. 

12. Distinguish between the original interpretation and 
Aronson's self-concept approach to the conditions 
producing dissonance. 

13. Identify terms and concepts relevant to the definition 
of prejudice, 

14. Identify or interpret historical explanations 
(theories) of prejudice. 

15. Identify ^nd interpret prejudice resulting from 
sociocultural and situational causes. 

16. Identify personality factors contributing to 
prejudice and distinguish the type or nature of 
the prejudice involved. 

17. Interpret research pertaining to the effects of 
prejudice on the victim. 

18. Differentiate the conditions under which intergroup 
contact may reduce prejudice. 

19. Given a cause (or ory) of prejudice, identify the 
most relevant methoa for reducing it. 
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1. Attitudes are viewed as 

a. Shifts in mood 

b. Enduring dispositions 

c. Overt behaviors 
d- All of the above 
e . None of the above 

2. On the Likert-type attitude scale, a person taking the 
scale responds by 

a. Indicating either agreement or disagreement with 
an opinion statement 

b. Indicating one of five categories of response from 
strongly approve to stro ngly disapprove 

c. Checking a point on a rating scale between two 
polar adjectives 

d. Indicating which of several relationships (e.g., 
close kinship by marriage) one would be willing 
to engage in with members of a particular group 

3. All of the following types of dimensions are included 
in the semantic differential except : 

a. Potency 
b ■ Evaluation 

c . Rational ity 

d. Activity 

4. A prejudice study involved asking white subjects to 
sign releases permitting the circulation of photo- 
graphs of themselves with black persons of the opposite 
sex. This would be an example of a 

a . Behavioral measure of attitudes 

b. Behavioroid measure of attitudes 

c . Bogardus Social Distance measure of att i tudes 

d. Thurs tone -type measure of attitudes 
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The fact that whites living in integrated housing 
projects express more positive attitudes toward blacks 
than those living in segregated projects would 
suggest the development of attitudes through 

a. Inadvertent conditioning 

b. Classical cc aci tioning 

c . Direct contac c 

d. Cultural transmission 

You dislike your boss for a number of reasons. One 
day, to your surprise, you discover that he is very 
much opposed to the women's liberation movement . 
You, too, have always felt quite negative toward the 
movement. The imbalance in this system of attitudes 
could be reduced or eliminated if 

a. Your feelings toward your boss changed to liking 

b. Your attitude toward women's liberation changed 
to positive 

c. Both of the above 

d. Neither of the above 

e. This is actaially a balanced situation, hence no 
ci. inge is necessary 

Which of the following has not been found in research 
dealing wit;- the credibility of a communicator? 

a. High credibility communicators are more persuasive 
than th,' e with low credibility 

b. High credibility comraunicators are perceived as 
being fairer than those with low credibility 

c. High credibility co7d\iunicators are seen as 
presenting more justiliable conclusions than 
these with low credibility 

d. High credibility communicators produce more long- 
range attitude change than those with low cred- 
ibility 
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8. Studies na /e found tha-: some people are generally more 
easily persu idea than ot'^ . rs. Which of the following 
conclusions has emerg -.d . thi s research? 

a. Mc.les ar^ In general more persuasible than females 

b. Males with high self-esteem are more persuasible 
tlian those u*ith lew self-esteem 

c. F£iuai€:5 witli low self-esteem are mor^^ persuasible 
than those with liigh self-esteem 

d. Females with high self-esteem are more persua- 
.liblo than ^:hoso with low self-esteem 

9. A soeaker ^.t a ir'-iting cf radical women's liberation 
supporters tcG3c ' position that was moderate in tonfj 
but slightly critical of the liberation movement. 

The audience vould most likely interpret the speech as 

a. Moderately positive to women's li; oration 

b. Moderate or neutral on women's .Loration 

c. More negative toward the movement than it actually 

d. Aore positive toward the movement than it actually 

was 

. 0. Kachy has been accepted as a student by Harvard, her 
first choice, and by State College, her last choice. 
Jill was accepted by both Harvard and Yale, her first 
two choices. Both women chose to attend Hr vard. 
According to cognitive-dissonance theory, after they 
made their decision 

a. Kathy greatly increased her estimate of Harvard 
and devalued State College even more 

b. Kathy devalued Harvard and increased her estimate 
c State College 

c. Jill greatly increased her estimate of Harvard 
and devalued Yale 

d. Jill devalu'^l Harvard and increased her estimate 
of Yale 
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11- According to d;.'.ssoJiance theory, two cognitive elements 
are dissonant if: 

a. There is a relationship of consistency or ron- 
gruency between the two elements 

b. Something discrepant from or obverse to one 
element follows another 

c. They are both totally insignificant 

d. Either one would follow from the other 

12. In Aronson' s modification of dissonance theory, the 
experimental subject who is paid only a .nail ar^.ount 
-o tell another subject that a boring experiment is 
nterestmg, would experience dissonance:; between 

a. The awdrenest^ that a task was boring and the 
fact t:hat he told someone it was interesting 

b« The kro:^leuge that he was paid a small amount 
and the fact that he knew other subjects were 
paid much more 

c. His view of himself as a decent, truthful person 
and knowledge of the fact tnat he lied about the 
experiment 

d. The knowledge tha^ ■^'•■i thought the experiment was 
boring at one tim. . .d the knowledge that he 
tho„^ht it was interesting at a later time 

Ij. Stereotyping involves all of the following except ; 

a. Pre judcfments which lead one to classify diverse 
people under a single category 

b. Classifying a group of oeople who are similar 
into many categories 

c. Some ^:egree of prejudice 

d. Attributing similarities when none actually exist 

14. An approach which views prejudice as a system of 

exploitation in which the dominant group ga: ns cer- 
tain advantages while justifying nheir superior 
position would be 

a. The authoritarian 2 isonality pattern 

b . Marxian theory 

c. Park's condit ions-of-contact theory 

d. z he scapegoat theory 
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15. The downward mobility approacr. to prejudice emphasizes 
which of the following concepts? 

a . Soc ial ization 

b. The scapegoat 

c. The "just world" hypothesis 

d. Soc ial conformity 

16. Which of the following characteristics would not 
apply to the authoritarian personality view of 
prejudice? 

a . Strict , punitive fathers demanding obedience 
b Tendency to devalue minority group members in 
order to maintain a "just world" 

c. Conservative, ethnocentric, anti-semitic 

d. Hostility displaced to outgro^^os 

17. Research on Mexican-American children and classroom 
learning has shown th?" 

a. The amount of learning which takes place depends 
on the teacher's expectations 

b. Language differences between the children and 
their teacher is the most critical factor in 
learning 

c. The ethnic background of the teacher was the 
most important factor in the students' progress 

d. The teacher's attitude toward the class was the 
most critical factor in learning 

Id. Contact between members of gr' ups where prejudice 
exists 

a. Always results in more positive relations 
t. Never leads to better relations or reduction in 
prejudice 

c. May have either posic. e or negative effects 
depending upon other factors in the situation 

d. v;ill usually have beneficial results at first 
while the long-range consequences are more often 
negative 
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19, Which of the following methods of reducing prejudice 
would be most appropriate if authoritar ianisr. were 
t he causal factor? 



a . Soc ial and economic reform 

b . Modifying child-rearing practices 

c. I.*cergroup contact 

c. Consciousness raising 



CHECK YOUR ANSWERS BY TURI "NG TO PRETEST ANSWER KEY 

i 8 3 



-» r» r» , _ 

I< ' /VI i 1 I U I. 
J u 



^1. b 

5. c 

C> . c 

7 . a 

, d 

-If). c: 

:i .1 . b 

c 

.1 ."^ b 
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STUDY DIRECTORY 

Textbook Reference: Social Psychology: Explorations in 

Understanding , CRM Books, 1974. 
Chapters 7, 8, and 9. 



Objective 
and 

Test Item No. 


1 

Textbook 
Pages { s) 


Study Guide 
Page ( s ) 


1 


253-254 


141-142 A"^ 


2 


254-259 


143-152 A 


3 


259-260 


None 


A 


260-263 


153-154 A 





267-274 


2 i 

154-157 B i 




j 274-279 


157-158 A 




[ 285-292 


158-160 B 




29? 296 


160-161 A 


9 


;i*^0 298 


162-163 ; 


r — 

10 


301-30b 


163-164 A 


11 


301-302 
308-309 


Mone 


12 


309-310 


165-166 B 


13 


216-217 


ilone 


\ 


218-221 


166-168 A 


1 15 


221-2:r 


169 A 


\ 16 


227-230 


170-171 A 


17 


238-243 


None 


18 


246-247 


^Jone 


19 


218-232 
243-250 


172-173 A 
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"^Denotes supplemental matc;i.,. "o be read af^:er 
readinr; all textbook material for thx^ objective. 
2 

Denotes supplemental material to be read before 
reading any of the textbook material for this obiective. 
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SUPPLEI^ENTAL MATERIALS 



The following supplemental materials enlarge upon 
the textbook treatment of topics and help clarify 
objectives or related issues. These materials also 
contai . exercises which will enable you to check your 
under sLanding of the textbook material, in preceding 

units, these materials are of three different types. The 
first type is designed to serve as an introduction to 
textbook material and, therefore, should be read prior to 
the textbook material for an objective (or objectives) . 
The seconc :ype is designed to be re id after textbook 
sections relevant to an objective have been studied, with 
the third type to be used iri conju r- tion with the text- 
book materials. Directions as to wivBther supplemental 
material? should be studied before, after, or in conjunc- 
tion wich the texcbcok are in upper case type at the 
beginning of the supple;aental materials if not all sections 
:ire to be used at the sane time. 



SUPPLEMENTAL MATLIUALS 



OBJECTIVE 1 



BEFORE I^ADING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD MAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTI^/E. Attitudes are viewed by social psychologists 
as rclrti^'eiy enduring dispositions or tendencies to feel, 
thini: nd ^.-^si-^iid in certain ways toward various aspects 
of the wor.M. Attitudes, then, are always directed 
toward particular objects, persons, or events. They are 
not just vague feelings or moods. It might be helpful 
to think of an attitude as a little system having three 
elements or components — coLjnitive, affective, and 
beh ioral. For example, most of us probably have 
developed a religious attitude. In Figure 4.1 is a 
diagram of the three components cf the religious attitude 
systein of some hypothetical persoii. The circle in the 
center indicates the affective or feeling component--in 
this case our subject is positive or favorable toward 
religion. ^he smaller circles around the outer area 
represent cognitive elements of the system — various 
beliefs or opinions regarding religious matters. The 
arrow leading out from the large circle indicates 
behavioral tendencie-: of the system. 
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Behavioral 
tendencies 
such as 
attending 
church , 
prayers , 
contributing 
to religious 
causes, etc. 



4,1. 



hypothetical attitude system 



Cognit 



ons (sj^all cij^^ies) 

^•^licf ab*^ ture of God 

^-lief .'3 relationship to God 

^el^^f ahc. i's iav;s 

Bel-i^^f abCw^ the meaning of life 

^Glief about life after death 



lief about ^ral 



■^o ra 1 h e ha vi or 
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OBJECTIVE 2 



BEFORE I^ADi:iG THE FOLLOWING SUPPLK.-1ENTAL MATERIALS, 
YOU SHOULD HA'/T^ 1 THE TEXTBOOK MATERIALS FOR THIS 

OBJECTIVE. Apart from rating procedir/es such as che 
semantic differential, the two most widely used attitude 
scales are those :c3veloped by Thurstone and Likert. An 
example of each is provided 1 You may find it inter- 

esting and helpful to take th actitude surveys and 
then score our own responses using the procedures out- 
lined at the end of the scales. "Attitudes Toward the 
Church" scale is a Thurstone type while the "Public 
Opinion Questionnaire" follows the Likert format. An 
example of the Bogardus Social Distance Scale is: also 
included for your information. No scoring procedure is 
provided for this scale since individual responses would 
have little meaning. 



ATVl> '..irs TOWA^^^D THr: CHURCH 



This is an investigation of attitude toward the 
chu£:^h--not any par.icular church but the churcl -s an 
i wStxtut ion in our *oc iety. You are asked to read the 
following list of statements about the church and to 
endorse those that express your own sentiinent or belief. 
Let your own experience with churches determine your 
endorsements. Circle "A" if you are in general agreement 
with the statement; circle "D" if you disagree for the 
most part. 



A D 1. I think the teaching of the church is altogether 
too superficial to havo much social significance. 

AD 2 . I think the church inr^.uences business ana 
pol it ics to ma inta in higher standards than 
they would otherwise tend to keep. 



ADS. I find the services of the church both restful 
and inspiring . 

A D 4. I do not receJvG any • enefit from atLGndiny 
church services but I think it helps some 



^ D imes I feel that the church and religion 

i:cessary and sometimes I doubt it. 

A G. I believe ir what the church Reaches but with 

s^-^e personal reservations. 

A Z ~. I believe church member ,.iiip is almost essential 
to 1 iving life at its best 

A D 3. There io too much in.r/iey being spent on t;. 

church for the enefit that is beir. j derived. 

C 9. I believe -he church is fundamentally sound 
but some of i^s supporters have given it a 
had nar".e . 



A D 10, 



I feel tno need for religion but dc not find 
wha t I wa n in any one c hu : ... 



SUPPLEMENTAL MATI^IIAL.? 



A D 11. When i .ju to church I enjoy a fine ritual 
service with good music. 



A 



D 12. 



I think the church is hi 
the times and cannot ma 



' ^eds of years behind 
dent on modern life. 



A 



D 13. 



I like the ceremonies of my church but do not 
miss them much when I stay away. 



A D 14. 1 think the country would be bet\-er off if the 
churches were closed and the ministers set to 
some useful work . 

A n 15. I x^elieve the church is the greatest ::u=ti- 
tution in Amer.i a today. 

A Lj ] iS . I think the ganized church is an cy.'^:vx of 
science and truth. 

A D 17. I think the church seeks to impose a lot of 
worn-out dogmas and medieval superstitions 

A D 18. I believe the church is a powei.M'ul agency for 
promoting both individual and soc ia 1 righ- 
teousness . 

A D '.9. I believe in sincerity and goodness without any 
'^/'irch ceremonies . 



D 



20. 



I b e 1 i ev e the c hurc h is 1 o s i n g gr ou nd a s 
education advances. 
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SCORING PROCEDURE - ATTITUDES TOWAi^D THE CHURCH 



Consider only the items with which yon iiir<icated 

i--^- * ' .ible below 
Iw . ...y items. 



agreement (A; ? ignore all the other 
shows the scale values for each of 



1 . 


S 


3 


6. 


4 


b 


1... . 


2. 


2 


6 


7. 


1 


. 5 


12. 


3. 


2 


3 


8. 


7 


5 


13 . 


4. 


5 


7 


9. 


3 




1 


5, 


5. 


6 


10. 


6 


1 


1 . 



T 



1 


10. 


7 


i 7 . 


'J. 


2 


18. 


1 . 


n 


19. 


6. 


7 


20. 


7 . 


4 



Find the scale value for 
agreed . Add these together a 
number of agree items . For 
with items 2, 7, 9, 13, and : 
as follows: 



- :. cem with which you 

/ide the total by th . 
itf , it you had agreed 
your score would be found 



Item 


Value 




2 


2.6 




7 


1.5 


14-3 divided by 5 = 2.86 


9 


3 . 9 




13 


5.1 


Attitude Score = 2.86 


18 


1 . 2 






14.3 Total 





The Thurstone Scale is constructed on a continuum 
v;:,ich ranges from 0 to 11. A score of 0 is the most 
extreme prochurch position; while a score of 11 represents 
t-he most extreme antiriiurch position. A szzre of 5.5 
^:idicates a neutral position, n^^ither : ' nor anti. Your 
own score may be : "iterpreted l fo^^owing scale : 



Most crc 



le 



:;eutral 



Most anti 



10 



11 



The further h^i-low 5.5 is y':ur score, the more prochurch 

is ycur attiitude. If your score is above 5.5, it indic^ es 

:. irhurch a tt i tude , and t:ho higher the score the more 
anti t:;- fo-^-ling. Ir the exarple above, a score of 2.86 
:ndi:jate3 a rriO'U ^-rc: tie pre feeling ticviird the church. 
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College students, on the average, score between 4.0 and 
4.5. In general, the longer one attends college the 
higher the score (less prochurch) 
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Below are some statements regarding public issues, 
with which some people agree and others disagree. Please 
give as your own opinion about these items; i.e., whether 
you agree or disagree with the items as they stand. 

Please check in the appropriate blank beiov;, as 
follows ; 

Strongly Agree A 
Agree a 
Uncertain vJ 
Disagree d 
Strongly Disagree D 

A a U d D 

1. Sometimes I feel all alone in the 

world. _____ 

4 3 2 1 0 

2. I worry about the future facing 
today ' s children • 

4 J 2 I Q 

3. I don't get invited out by friends 
as often as I'd really like. 

4" 3" 2" r 0 

4. The end often justifies the means. 

4 J 2* r 0 

5. Most people today seldom feel lonely. _____ 

0 12 3 4 

6. Sometimes I have the feeling that 
other people are using me. 

4 3 2" r 0 

7. People's ideas change so much that 

I wonder if we'll ever have anything 

to depend on. _ ^ _ _ _ _ 

4 3 2 1 :■ 
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8. Real friends are as easy as ever to 

find. _ _ _ _ _ 

0 12 3 4 

9. It is fri.ghtening to be responsible for 

the development of a little child. _ _ _ _ _ 

4 3 2 1 0 

10. Everything is relative, and there just 
aren't any definite rules to live by. 

4" J J r 0 

11. One can always find friends if one shows 
oneselffriendly. _____ 

0 12 3 4 

12. I often wonder what the meaning of 
life really is. 

4 3 2 r O" 

13. There is little or nothing I can 
do towards preventing a major 
"shooting" war. _ 

4 3" I r o" 

14. The world in which we live is 

basically a friendly place. _ __ 

0 1 2 J 4" 

.15. There are so many decisions that have 
to be made today that sometimes I 

could just "blow up. " ______ 

4 3 2 1 0 

16. The only thing one can be sure of 
today is that one can be sure of 

nothing. _>____ 

4 3 2 1 0 

17. There are few dependablf^ ' 
between people any more. 

T J 2 r 0 
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18. There is little chance for pro- 
motion on the job unless a person 
gets a break. 

^ 3 2 1 0 

19. With so many religions abroad, one 
doesn't really know which to believe. 

4 3 2 1 0 

20. We're so regimented today that there's 
not much room tor choice even in 

personal matters. ______ 

4 3 2 1 0 

21. We are just so many cogs in the 
machinery of life. 

4 J 2 r 0 

22. People are just naturally friendly 
and helpful. 

0 1 2 I 4 

23. The future looks very dismal. _ _ _ _ 

4 3 2 1 0 

24. I don't get to visit friends as 
often as I'd really like. 

4 J 2 r 0 
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SCORING PROCEDURE - PUBLIC OPINION QUESTIONNAIRE 

This scale was designed to measure alienation or the 
sense of feeling separate or cut off from society. Three 
different elements of alienation are measured: a sense 
of powerlessness or lack of influence on what happens in 
society; a feeling of having no norms or standards or 
being unable to relate to societal norms; a sense of 
social isolation, lack of solidarity or closeness to 
others . On this scale (Likert-type) each item response 
is given a weight of 0, 1, 2, 3, 4 depending upon the 
degree of agreement or disagreement with the statement . 
These weights are shown under each response category on 
the scale. To find your alienation score simply go down 
the page adding up all the values listed for the responses 
you gave. If you omitted an item give it a score of 2 
(uncertain) . The average (mean) score for college 
students in the 19G0's was 33.5, Scores of 10 or ir.-^re 
points above this would indicate high alienation/ while 
scores of 10 or more points below the mean would suggest 
low alienation. There is some reason to believe that 
the average score has gone up several points in the past 
few years, so the mean of 33.5 may be somewhat low for 
the 1970's, 

Note that, of the three components of an attitude 
(cognitive, affective and behavioral) , these scales focus 
on the affective or feeling element. 
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BOGARDUS SOCIAL DISTANCE SCALE 



According to my first feeling reactions, I would 
willingly admit members of each racial group (as a class 
and not the best I have known, nor the worst members) to 
one or more of the groups beside which I have placed a 
cross (X) . (If you are wholly unfamiliar with any one of 
the racial groups, then no marks need be made). 





Americans 
1 (native white) 


Americans 


Canadians 


English 


French 


Germans 


Hindus 


Irish 


Italians 


Japanese 


• Scotch 


Spaniards 


Turks 


To close kinship by 
marriage 














1 














To citizenship in my 
country 




























To work in my occupation 




























To my club as personal 
chums 




























As visitors only to my 
country 




























To my street as neighbors 




























Would exclude them from my 
country 






i 


i 
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OBJECTIVE 3 



THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OBJECTIVE 4 



THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE SHOULD BE 
READ BEFORE ATTEMPTING THE FOLLOWING EXERCISE. Match 
each method below with the correct term on the right. 



Several people are 
asked if they would 
be willing to pledge 
.>100 to their church. 



Paper-and-penc il 
attitude measure 



2. The actual church 
attendance of a 
group is recorded 
for one year. 



B . Behavioroid 

measure of attitude 



Several people are < 
asked to rate the 
concept of "church" on 
a sematic differential . 



Behavioral measure 
of attitude 



CHECK YOUR ANSWERS BY TURNING TO THE NEXT PAGE 
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ANSWERS TO EXERCISES FOR OBJECTIVE 4: 



1. Behavioroid measure 

2. Behavioral measure 

3. Paper-and-pencil measure 



OBJECTIVE 5 

THE FOLLOWING SUPPLEMENTAL MATERIAL SHOULD BE READ 
BEFORE THE TEXTBOOK MATERI^-^LS FOR IHIS OBJECTIVE. In the 
text discussion of the several ways in which attitudes are 
formed, students seem to have the most difficulty with 
functionalism . If this is the case for you it may help 
to keep in mind that many attitudes are adopted because 
they serve a particular function for us — they satisfy a 
deeper need. Thus for someone with a paralyzing fear of 
death, religious beliefs or attitudes may be picked up, 
or actively sought, as a way of reducing or eliminating 
the fear. In this instance the religious attitude serves 
a function for the person. The text deals specifically 
with two needs which may lead to the development of 
attitudes — ego defense and understanding or knowl edge . 

Ego defense concerns the ways in which we avoid facing 
our fears or doubts about the kind of person we are, or 
threats from the external world. Take a person with a 
deep sense of inferiority. One approach which might help 
in defending onoself from this would be to see members 
of a minority group as inferior and build up one's ego 
by feeling superior to such people. Note that the 
attitude (prejudice against a minority) stems from the 
need to protect oneself from the feeling of inferiority. 
The minority group is merely a convenient target. 

The need for knowledge or understanding implies that 
people seek to make some sense of their world — they need 
a frame of reference or system of beliefs for understanding 
their experiences. Thus the observation that church 
attendance and religious interest tend to increase in 
periods of social upheaval and stress might be interpreted 
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as an attempt ^ind ^nsv^^^^ a chaotic or unpredictable 
world. Religi^^s ^^^iefs serve the function of providing 
meaning or a 5^^^^ ^f understanding. 

After st^^y^^^ y/a^^^ous sources of attitudes, com- 

plete the exe^^^^^^ th^ ^C'Howing page by matching the 
sources in th^ column on the right with the situations 
described in t^^e left coH^^- 
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1 . A person who is 

basically very hostile 
and aggressive is pre j - 
udiced against Jews 
and considers them 
extremely aggressive. 



2. A black living in a 
largely white neighbor- 
hood is robbed several 
times by groups of 
white teenagers . He 
develops a strong 
prejudice against 
whites. 

3. A person living in a 
rural community in the 
midwest/ composeKi only 
of native Americans/ 
develops a strong hatred 
of Russians . 



A. Indirect learning 

B. Functional ism 

C. Direct contact 

D . Co nd it io n ing 



4. A person develops a 
positive feeling 
toward a product after 
seeing countless 
commercials in which 
the product is always 
shown in connection with 
something pleasant. 



CHECK YOUR ANSWERS BY TURiNING TO THE rJEXT PAGE 



EKLC 



202 



SUPPLEMnNTAL MATERIALS 



ANSWI'^RS TO EXERCISES FOR OBJECTIVK 5: 

1. Functionalism 

2. Direct contact 

3 . Indirect learning 

4 . Conditioning 



OBJECTIVE 6 



BEFORE READING THE FOLLOWING SUPPLEMENTAL. MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. The concept of balance in attitude organization 
is quite similar to the A-B-X system discussed in Unit m 
and on page 193 of the text. Tne only new feature is the 
notion of the unit relationship . When two attitude ob- 
jects are seen as belonging together (a wife and her 
husband, a boy and his dog, a politician and his programs), 
the effect is a positive link--a plus sign. Keeping this 
in mind, indicate whether the following situations are 
balanced or imbalanced . 

1. Professor Williams teaches a course in 
constitutional law which you are taking. 
You don't like Williams but find that 
you do like the course. 

2. You have never liked or supported 
Congressman Stone. During the current 
session of Congress, Stone introduced 
tax reform legislation and vigorously 
supported it. You are very much in 
favor of the tax reform bill. 

3. You like your boss at the office where 
you work. One evening at a dinner 
party you meet the boss's wife and 
find that you also 'like her. 



CHECK YOUR ANSWERS BY TURNING TO THE NEXT PAGE 



20J 




ATTITUnns 



ANSWERS TO EXKRCISKS FOR OHJl-:C'riVi: <>: 

1. Imbalanced 

2 . Tmbalanced 

3. Balanced 



OBJECTIVE 7 

TflE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. This 
objective deals with rese<irch organized around the 
communication theme of who says what to whom (communicator, 
message, and audience) with what effect (attitude change). 
When studying the material pay attention to the following 
issues : 

1 . Communicator 

a. Credibility and the sleeper effect 

2. Message 

a. Conclusion drawing 

b. One-sided vs. two-sided presentations 

c. Order of arguments 

d. Fear appeals 

3. Audience 

a. Persuasibili ty in males and females 

After reading see if you can answer the questions 
on the following page: 
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"^a^'i^e. «<«en ^av. ^.urf - " 



% ,OUR A^^^'^ 1^'''''^ TO ^HE NEXT , 

20^ 



ANSWERS TO EXERCISES FOR OBJECTIVE 7: 



1. 
2. 
3. 



a (immediately after) 
a (audience agrees) 
b (low self-esteem) 



OBJECTIVE 8 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. There are two major issues in the material on 
roie-playing . The first concerns the effectiveness of 
role-playing in bringing about attitude change. This is 
demonstrated for both important and relatively unimportant 
issues. The second issue involves identifying the reasons 
why role-playing works when it does. Respond to the 
following ; 

1. In the works of Janis and King, what two factors 
are advanced for the effectiveness of role- 
playing? 

2. Which of these proved more important when 
subjected to experimental study? 



CHECK YOT' < ANSWERS BY TURNir:G TC ZUE rrEXT PAGE 
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ANSWERS TO EXERCISES FOR OBJECTIVE 8: 



Janis and King hypothesized that role-playing a par- 
ticular point-or-view could lead to changing one's 
attitude, (a) because in the process a person tries to 
develop good arguments and may end up persuading himself 
or herself, or (b) due to the reinforcement resulting 
from a competent performance . V^Then these two factors 
were studied experimentally the first proved to be more 
critical — subjects who improvised arguments changed more 
than those given prepared statements of the position. 
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BEFORE READING THESE MATERIALS, YOU SHOULD HAVE 
READ THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. After 
reading the f rame-of-ref erence material, interpret the 
following problem: 

A PTA audience hears a speech by a woman 
presenting a moderately favorable view towards 
the' women's liberation movement. Assume that 
the various members of the audience originally 
held views at points A, B, and C on the scal3 
below. 

Speaker's View 
Moderately Pro 



Extreme Neutral ^ Extreme 
anti- J 1 I pro- 

A B C 



1. Which members of the audience would tend to 
consider the speaker more extreme than she 
actually was — those at Positions A, B, or C? 

2. Which members of the audience would be most 
influenced by the speaker-~those at positions 
A, B, or C? 




CHECK YOUR ANSWERS BY TURNING TO THE KEXT PAGE 
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AiNSWERS TO EXERCISES FOR OBJECTIVE 9: 

1. Those at position A 

2. Those at position B 



OBJECTIVE 10 



THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE SHOULD 
HAVE BEEN READ BEFORE THE FOLLOWING EXERCISE IS ATTEMPTED. 
Apply dissonance theory to the following: 

1- Jim and Joan are both graduating from 
college. Jim has two job offers — one 
that he likes very much and another that 
he finds less attractive. Joan also has 
two offers, and she finds both of them 
very desirable. After they make their 
decisions, which person is likely to 
reevaluate his or her job offers the 
most? How does dissonance theory 
explain this? 

2. Kim, a five-year-old, takes great delight 
in hitting his baby brother. His parents 
decide something has to be done before 
the baby is really hurt. Father thinks 
the thing to do is threaten Kim with 
a hard spanking and loss of TV privileges 
for a month. The mother feels that a 
milder threat would be just as effective. 
Assuming that both threats work tem- 
porarily, which would likely lead to the 
more lasting reduction in Klm*s hitting 
behavior? How would dissonance theory 
account for this? 



CHECK YOUR ANSWERS BY TURNING TO THE NEXT PAGE 
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ANSWERS TO EXERCISES FOR OBJECTIVE 10: 

1. Joan will be more likely to reevaluate — 
the position she chose will look more 
attractive and the one she rejected will 
be devaluated. 

Explanation: According to dissonance theory 
Jim will experience little dissonance since 
he considered one job much more desirable than 
the other. Joan, however, was faced with a 
difficult decision — both jobs were attractive. 
She will experience considerable dissonance 
and will need to reduce it by reevaluating. 

2. A mild threat should be more effective in 
the long run than a severe threat. The 
dissonance view would see the severe threat 
as providing a lot of external justification 
for not hitting baby brother, but when parents 
are not around Kim would be tempted to swat 
the baby again. With a mild threat there is 
little external justification so if Kim 
refrains from hitting his brother he experiences 
dissonance ("Why am I not doing something 

I like so much?") The dissonance should 
lead Kim to convince himself that he really 
doesn't enjoy hitting the baby; thus he 
internalizes the prohibition and is less 
likely to do it in the future, even when 
his parents are not around. 
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OBJECTIVE 11 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OBJECTIVE 12 

THE FIRST PARAGRAPH OF THE SUPPLEMENTAL MATERIALS FOR 
THIS OBJECTIVE SHOULD BE READ BEFORE TEXT MATERIAL; THE 
EXERCISES SHOULD BE COMPLETED AFTER THE TEXT MATERIAL 
HAS BEEN READ. In Studying the material for this objec- 
tive, pay attention to Aronson's reinterpreta tion of the 
Festinger and Carlsmith experiment and also the marijuana 
study which tested Aronson's reformulation of what creates 
dissonance. Try the following questions as a check on 
your understanding. 

1. According to the original formulation of 
Festinger, dissonance in the Festinger and 
Carlsmith experiment resulted from 

a. Knowing that the task was boring and 
telling someone that it was interesting, or 

b. Considering oneself as a decent, honest 
person and then deliberately deceiving 
someone about the experiment. 

2. In the marijuana experiment (Nel, Helmreich 
and Aronson) subjects were told that their 
promarijuana speech would be shown to people 
who were against, in favor of legalization, 
or neutral on the subject. This was done 
because the experimenters hypothesized that 
the greatest dissonance would result from 

a. Trying to influence people who were 
opposed to the approach taken in the speech, 
or 

b. Trying to influence people who were not 
committed on the issue. 

CHECK YOUR ANSWERS BY TURNING TO THE NEXT PAGE 
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ANSWERS TO EXERCISES FOR ^^JECTIVE 12: 

1. a 

2. b 



OBJECTIVE 13 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE 



OBJECTIVE 14 

BEFORE READING THE FOLLOWING SUjt^PLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE, The Marxist approach sees prejudice as a system 
of beliefs used by a dominant group to maintain and justify 
its position. Strong support for this view is provided 
by an analysis of the stereotypes through which the "haves" 
perceive the "have-nots" all over the world. These stereo- 
types are remarkably similar regardless of the target 
group involved, A sense of this can be grasped by con- 
sidering the parallels between white views of blacks and 
male views of females in the u,S, Some of these parallels 
are listed on the following page. 
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Blacky were once a form 
of property 


_ Women are often considered a 
form of property 


Blacks were once unable to 
vote 


^ Women were once unable to 
vote 


Blacks are often con- 
sidered inferior mentally 


— Women are often considered 
inferior mentally 


Blacks are often told 

to stay in "their place" 


— Women are often told to 
stay in "their place" 


Blacks have often been 

considered more emotional 
than rational 


— Women have often been con- 
sidered more emotional 
than rational 


Whites often considex" it 
"unnatural" to have a 
black boss 


— Males often consider it 
"unnatural" to have a 
female boss 


Black is evil 


— Woman is evil 


Blacks have often been 
considered happy with 
their lot 


— Women have often been 
considered happy with 
their lot 



Similar parallels may be found for "master-slave" 
and "colonial-colonized" around the world. The sim- 
ilarity in stereotypes suggests that their origins lie 
in the nature of the relationship between a dominant group 
with power, and a submissive, powerless underdog- Note 
how the "just-world" way of thinking helps us to under- 
stand this process. 



213 



ATTITUDES 



Indicate which of these statements are correct 
applications of the "just world" idea to the beliefs and 
perceptions of a dominant group: 

1. Blacks must be doing something to deserve the 
treatment they get 

2. Women are to blame for their inferior position 

3. In a just world women would be equal to men 

4. Blacks are lazy and lack motivation; hence it 
is only just for whites to take care of them 

5. It is only justice for whites to turn over some 
of their power to blacks 



ANSWERS TO EXERCISES FOR OBJECTIVE 14: 

Statements 1, 2, and 4 represent a just-world view 
of the underdog as seen by the dominant group. 
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OBJECTIVE 15 



THE FOLLOWING EXERcI^E SHOULD BE COMPLETED AFTER 
THE TEXTBOOK ^1ATERIAL poR ™IS OBJECTIVE HAS BEEN READ. 
Several cause^ ^^^judi^^^ included in this 

objective. A^^^^ ^^^^iing text discussion, try to 

match a term ^ight with each of the causes listed 

on the left. 

1. Downward mobility a. Preji^dice against Jews 

2. Realistic 9^oup cot^fiict B. stereotypes of Turks 

3. urban sti^^ ^- Scapegoats 

4. Socializa^i*^^ Economic competition 



ANSWERS TO EXE^^^^^^^ ^^OR OBJECTIVE 15: 

1. C 

2. D 

3. A 

4. B 
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OBJICTIVE 16 

BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS/ 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. The personality approach to prejudice seeks 
the cause within the person. A particular need, conflict; 
or tendency is assumed to predispose or make one suscep- 
tible to prejudice. The attitude then functions to 
satisfy the need, resolve the conflict, or aid in express- 
ing the tendency. Projection, frustration, and authori- 
tarianism are the three personality patterns discussed 
in the text. With each of these, prejudice becomes a 
response to, a way of handling, an inner need or conflict. 
As we have seen in earlier units, personality variables 
are often considered when trying to account for individual 
differences — in this case, differences in adopting a 
prejudiced viewpoint. Given about the same social 
environment, why do some people become highly prejudiced 
while others seem relatively free of such attitudes? 
Check your understanding of this objective by completing 
the following exercise. 

Identify which two of the following patterns would 
be appropriate to the personality approach to prejudice. 

1. Projecting one's own aggressive and sexual im- 
pulses by seeing blacks as hostile and immoral 

2. Having a tendency to devalue minority group 
members in order to maintain a "just world" 

3. Children reared in a prejudiced environment will 
adopt attitudes of prejudice 

4. Being conservative, enthnocentric , and dis- 
placing hostility onto outgroups 

5. Considering women as inherently passive, 
unstable and incapable of logical thought. 
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CHECK YOUR ANSWER BY TURNING TO THE NEXT PAGE 
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ANSWER TO EXERCISE FOR OBJECTIVE 16: 

Items 1 and 4 indicate a personality approach to 
prejudice . 



OBJECTIVE 17 



THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



OBJECTIVE 18 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 
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BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. It should be apparent from this unit that 
prejudice is a complex phenomena with multiple causes 
and wide-ranging effects. One purpose of analyzing and 
studying prejudice is to provide a basis for reducing 
or eliminating it. Each cause of prejudice carries the 
implication of change — we eliminate the cause, if possi- 
ble, and to that extent we eliminate prejudice. 

The column on the left below lists several basic 
causes of prejudice. Match each of these with the most 
appropriate method of reducing prejudice in the right- 
hand column. (Note that a method may be used more than 
once . ) 



1 . Authoritarianism 

2. Realistic group conflict 

3. Justification of 
exploitation 

4 . Phenomenological approach 

5. Socialization to a 
Prejudiced norm 



A. Social and economic 
reform 

B. Teaching awareness 
of self-fulfilling 
nature of roles 

C. Changing the norms 

D . Permissive , non- 
punitive child- 
rearing 



CHECK YOUR ANSWERS BY TURNING TO THE NEXT PAGE 
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ANSWERS TO EXERCISE FOk OBJECTIVE 19 



1 With D 

2 with A 

3 with A 

4 with B 

5 with D 



AFTER STUDYING THE RELEVANT TEXTBC^'-' AND STUDY GUIDE 
MATERIAL FOR EACH OBJECTIVE, TAKE THE 'Lt -DIAGNOSTIC TEST. 
CHECK YOUR ANSWERS AGAINST THE ANSWER KEY FOR THE SELF- 
DIAGNOSTIC TEST. FOR ANY ITEMS ANSWERED INCORRECTLY, 
CONSULT THE STUDY DIRECTORY FOR SPECIFIC PAGES OF THE TEXT 
AND/OR STUDY GUIDE WHICH ARE RELEVANT TO THE OBJECTIVES 
ASSESSED BY THOSE TEST ITEMS. DO NOT ATTEMPT THE FORMAL 
END-OF-UNIT POSTTEST UNTIL YOU ARE ABLE TO ANSWER ALL 
ITEMS ON THE SELF-DIAGNOSTIC TEST CORRECTLY. 
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SELF-DIAGNOSTIC TEST 

1. All of the following are considered to be basic com- 
ponents of attitudes except 

a. Affective component 

b . Organizational component 

c . Behavioral component 
D . Cognitive component 

2. In the construction of the Thurstone-type of attitude 
scale 

a. Items are chosen on the basis of internal consis- 
tency — the relationship between response to the 
item and other items in the scale 

b. The value of an item is determined by a judging 
procedure of sorting 

c. Only those items which represent extreme positions 
of pro or anti are used 

d. A strict criterion of unidimensionality is applied 
to all items 

3. The technique of measurement known as the semantic 
differential 

a. Asks the respondent to choose oT.")ng five categories 
of response from strongly approve to strongly 
disapprove 

b. Asks the respondent to indicate which of several 
relationships (e.g., close kinship by marriage) 
he would be willing to engage in with members of 
a particular group 

c. Asks the respondent to rate a concept on scales 
invo?.ving bipolar adjectives 

d. Involves a behavioral-type measure of attitudes 
rather than a paper-and-pencil measure 
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In a religious study, attitudes of people were assessed 
by observing how frequently they attended church and 
the amount of their contribution to a religious cause. 
This nrethod of measuring attitudes would be labeled 

a . Behavioroid 

b. Behavioral 

c. Semantic differential 

d. Social distance 

When a white with strong feelings of inferiority is 
threatened by the succpcs of &i)y black and develops a 
strong prejudice against blacV.^s, the attitude could 
best be understood 

a. As arising from classical conditioning 

b. As a case of inadvertent conditioning 

c. From a functional point of view 

d. Through the process of indirect learning 

You like your music teacher. Your music teacher dis- 
likes rock-and-roll. This would be an imbalanced 
attitude system if 

a. You disliked rock-and-roll 

b. You liked rock-and-roll 

c. You liked rock-and-roll and your teacher "saw the 
light" and began to like rock-and-roll 

d. You came to dislike your music teacher 

Research on the effect of varying the content of the 
message has shown that: 

a. Regardless of the type of audience, a communi- 
cation is more persuasive when conclusions are 
made explicit 

h. When trying to change an audience that disagrees 

with your point of view, it is better to use a two- 
sided argument than to present only one side 

c. When presenting two-sided arguments, those pre- 
sented last have the greatest persuasive effect 

d. In general, the use of strong fear arousal is not 
effective 
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8. Which of the following conclusions concerning the 
effect of role-playing on attitude change is best 
supported by the research? 

a. Those who actively participate in presenting a 
message are more objective and show less change 
than thc^ who simply hear the message 

b. Role-playing leads to greater attitude change 
than passive listening only when the issues 
are of little concern or importance to the 
subjects 

c. Role-playing is more effective than passive 
listening in producing attitude change whether 
the issues are emotionally involving or not 

d. Role-playing is equally effective in producing 
attitude change whether one is actively playing 
the role or simply observing someone else 
playing the role 

9. If you happen to be an ardent supporter of the 
President a:.\ you get involved in an argument with 
someone who is moderately critical of the President, 
you would tend to interpret that person's position 
as 

a. More favorable to the President than it actually 
was 

b. Moderately favorable to the President 

c. Moderately unfavorable to the President 

d. More critical of the President than it actually 
was 

10. Children are more likely to develop internalized 

controls or restraints when parents use mild rather 
than severe threats to prevent undesirable behaviors. 
According to dissonance theory this occurs because 

a. Severe threats ise the child to think twice 
before committ a forbidden act 

b. Mild threats ai^ inore love-oriented and lead the 
child to identify with the parents 

c. Mild threats provide little external justifi- 
cation, hence the child must provide his own 
internal reasons 

d. Mild threats create less conflict and the child 
is more likely to think about the consequences 
of the behavior 
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11. According to dissonance theory two cognitive elements 
are dissonant if 

a. They are irrelevant to one another 

b. Either one would follow from the other 

c. The obverse of (or something discrepant from) one 
element would follow from the other 

d. There is a relationship of consistency or con- 
gruency between the two elements 

12, A . jdification of Festinger's dissonance theory 
which has been supported in research by Aronson 
suggests that dissonance is most likely to be 
aroused when 

a. Two or more cognitions are discrepant 

b. A person's behavior is discrepant with his 
attitudes 

c. A person's behavior is discrepant with his self- 
concept 

d. Two attitudes that a person holds are discrepant 

13. Stereotypes involve 

a. Tendencies to respond positively or negatively 
toward members of a group 

b. Tendencies to respond only negatively toward 
members of a group 

c. Prejudgments which lead one to classify diverse 
people under a single category 

d. Classifying a group of people who are similar 
into many categories 

14, Research which supports certain elements of the 
Marxian theory of prejudice has shown that 

a. Slavery in South America did not lead to the 
systematic prejudice against blacks which 
developed in the U.S. 

b. People who are downward mobile are often highly 
prejudiced 

c. Accident or disaster victims are often derogated 
or blamed for their own misfortune by observers 

d. Children learn prejudice from parent., as part of* 
the socialization process 
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15. Prior to the Civil War, Americans had few negative 
feelings toward the Chinese, many of whom were 
laborers building the transcontinental railroad . 
After the war as jobs became scarce, especially with 
the influx of returning soldiers, the Chinese were 
seen as "crafty/* "conniving," and "stupid." This 
illustrates prejudice arising from 

a - Personality factors 

b. Group competition or conflict 

c . Socialization 

d - Phenomenological causes 

16. Of the following examples of prejudice which would 
best be explained as resulting from personality 
factors? 

a. Middle-class white prejudice toward lower-class 
blacks 

b. A young child's prejudice toward Chicanes and 
Mexicans 

c. The aggressive white policeman who sees all 
blacks as hostile and violence-prone 

d. People who have recently moved to New York City 
and been in contact with antisemitic individuals 
became antisemitic themselves 

17. That a minority group often accepts the prejudicial 
stereotypes of the dominant or majority group is 
best indicated by the finding that: 

a. Black children perform better with black rather 
than white teachers 

b . Rats considered "dull" by their experimenters 
performed less well than those considered "bright" 

c. People who are prejudiced devalue and derogate 
the victims of their prejudice 

d. Women judge articles written by a male as superior 
to the same articles attributed to a female 
author 
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Under which of the following conditions of intergroup 
contact would you expect the least reduction in 
prejudice? 

a. The groups are involved in cooperative activities 
to achieve shared goals 

b. The contacts involve situations in which members 
of one group have higher status 

c. There are opportunities for informal contacts 

d. The conditions of contact are pleasant 

Which of the following methods of reducing prejudice 
would best deal with that resulting from realistic 
group competition? 

a. Social and economic reform 

b. Modifying child- rearing practices 

c . Intergroup contact (under the competitive 
conditions) 

d . Consciousness raising 



CHECK YOUR ANSWERS BY TURNING TO SELF -DIAGNOSTIC 
TEST ANSWER KEY 
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SELF-DIAGNOSTK TEST ANSWER KEY 



1. 


b 


2. 


b 


3. 


c 


4. 


b 


5. 


c 


6. 


b 


7. 


b 


8. 


c 


9. 


d 


10. 


c 


11. 


c 


12. 


c 


13. 


c 


14. 


c 


15. 


b 


16. 


c 


17. 


d 


18. 


b 


19. 


a 



DO NOT REQUEST END-OF-tJNIT TEST UNTIL YOU CAN ANSWER 
ALL ITEMS ON SELF-DIAGNOSTIC TEST 
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OV!^RYiEW 

This unit deals with two somewhat distinct prob- 
lems or areas — social influence and altruistic behavior. 
The first chapter (Chapter 10) presents some of the iDasic 
research concerning the ways in which all of us are 
influenced through our interpersonal and group affil- 
iations. Sheriffs work utilizing the autokinetic effect 
(Objective 1) illustrates, in a concrete and operational 
manner, how two or more people mutually influence one 
another in arriving at norms or agreed upon standards, 
while social comparison theory (Objective 2) provides 
a framework for understanding this pervasive type of 
influence. Two important types of conformity pressures 
are then explained in the work of Asch and Milgram 
(Objective 3 and 4) . None of us is a consistent con- 
former, however, and the material for Objectives 5 and 
6 explores the conditions which promote nonconformity 
and some of the consequences . Finally some selected 
techniques of persuasion are reviewed (Objective 7). 
This material on social influence represents an area of 
long-standing interest in social psychology and several 
of the studies are considered classics in the field. 
You should pay particular attention to the work of Sherif, 
Asch and Milgram, since these are reference experiments 
which relate to a wide range of problems and issues not 
only in psychology but other social sciences as well. 
These are names you will encounter in other courses you 
might take and even in popular writing on social science 
topics. This section on social influence also provides 
basic concepts which will be useful in your study of Unit 
VI on groups and organizations. 

The second and final chapter of this unit (Chapter 
12) takes up an area of very recent interest in the field. 
The term "prosocial behavior" covers a wide range of 
phenomena concerned with behavior which appears selfless 
or altruistically motivated. The material begins 
(Objective 8) with a definition of the area and some 
factors in its current popularity , both in the field and 
more genereJ.ly in American society, followed by a con- 
sideration of whether altruism can be taught by parents 
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and other models (Objective 8) , The case of the apathetic 
bystander in emergency situations has been frequently 
discussed in the mass media. Contrary to popular opinion, 
research has shown this to be a complex issue with mul- 
tiple determinants (Objective 10) . The discussion of this 
is completed with a review of internal states, person- 
ality factors (Objectives 11 and 12), and a survey of the 
effects of altruistic behavior on both the benefactor 
and beneficiary (Objectives 13 and 14) - 



ERIC 



PERFORMANCE OBJECTIVES 



PERFORMANCE OBJECTIVES 



1- Identify characteristics of Sheriffs autokinetic 
study and its significance in research on norms. 

2. Given statements relative to social comparison theory, 
identify the conditions of the theory and the range 
of phenomena to which it applies. 

3. Identify results and significance of Asch-type 
conformity research. 

4. Distinguish between conditions which in the Milgram 
research appear to increase or decrease obedience 
levels . 

5. Differentiate patterns of group response to deviation 
from its norms , 

6. Identify and interpret conditions and/or processes 
which produce resistance to social influence. 

7. Given statements dealing with methods of persuasion, 
interpret their effectiveness and/or the processes 
involved in the persuasion. 

8. Identify what is meant by "prosocial behavior" and/ 
or factors to which its current emphasis in social 
psychology can be attributed. 

9. Given statements concerning the relationship between 
modeling and prosocial behavior, correctly identify 
research results . 

10. Identify conditions which either encourage or inhibit 
bystanders to intervene in an emergency. 

11. Given descriptions of appropriate research, 
identify the effects of internal psychological 
states on prosocial behavior. 

12. Interpret results of research relating personality 
characteristics to helping behavior. 

13. Identify conditions affecting the norm of reciprocity 
as it operates in prosocial behavior. 

14. Identify conditions which result in either failure to 
help those in need or create resentment or negative 
feelings in the recipient of help. 
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PRETEST 

1. The autokinetic phenomenon used by Sherif in his 
research of norms involved 

a. A moving light which subjects saw as stationary 

b. A series of lights which appear to move varying 
distances 

c. A stationary point of light which appears to move 

d. A line which appears to move with three other 
lines 

2. Social comparison theory was developed to account for 

a. The organization of societies and large groups 

b. Attitude change as a function of the mass media 

c. Pressures toward uniformity of opinion in groups 
Personality factors in prejudice 

3. The purpose of the Asch conformity studies was to 
determine the effect of 

a. The opinion of an influential person on the 
opinions of a group 

b. The influence of group opinion on that of an 
individual 

c . Ambiguous tasks in the area of perceptual research 

d. None of the above 

4. In the research on obedience, the situation which 
resulted in the lowest level of obedience involved 

a. Conducting the experiment in a rundown office 
building 

b. The experimenter giving instructions to the 
subject over the phone from another room 

c. The experimenter being seated close to the sub- 
ject 

d. The person receiving the shock being in another 
room unseen by the subject 
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5. Research on the pattern of a cohesive group's re- 
response to a deviant has shown that 

a. The deviant is first given the "silent treatment" 
and then rejected 

b. The deviant is generally accepted and given a 
special role of group "kook" 

c. Communication at first increases to the deviant 
but then falls when he fails to change 

d. Communication to the deviant graduilly increases 
for as long as the deviation exists 

6. Which of the following factors or conditions would 
least likely increase one's resistance to influence? 

a. Having the social support of at least one other 
person 

b. Holding beliefs that have never been challenged 

c. Reactance 

d. Membership or association with several groups 

7. A person is \yost likely to be influenced by another 
when 

a. He has been forced to observe the other being 
hurt 

b. The other has been responsible for the person's 
suffering 

c. The person was responsible for hurting the other 

d. The person feels sympathetic for the other's 
suffering 

8. The term "prosocial" is most similar to which of the 
following? 

a . Positive reactions to others 

b. Altruism 

c . Social facilitation 

d. Social exchange 
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9. When parents verbally endorse altruistic behavior 
without behaving altruistically, the child will 

a. Be unaffected by the verbalization 

b. Behave altruistically when around his parents but 
not otherwise 

c. Become cynical over the hypocrisy of the parents 

d. Verbally support altruistic behavior but not 
behave altruistically 

10. Which of the following appears least likely as an 
explanation for why people fail to intervene in 
emergencies? 

a. They do not perceive or interpret the situation 
as an emergency 

b. The responsibility for action is diffused among 
several bystanders 

c. They are apathetic and unconcerned 

d. They fear behaving inappropriately 

11. In prosocial research, subjects guilty of hurtin^^/ 
another person 

a . Were more likely than nonguilty subjects to 
help that person 

b. Were much less likely than nonguilty subjects 
to help that person 

c. Were more willing than the nonguilty subjects 
to help that person when they could avoid face- 
to- face encounters 

d. Were more willing than the nonguilty subjects to 
help that person when it involved a face-to- 
face encounter 

12. In the study relating helping behavior to various 
personality measures 

a. The trait of nurturance was related to willing- 
ness to help counsel high school students 

b. Females were found to be more helpful than males 

c. Males were found to be more helpful than females 

d. Personality seemed to shew no relationship to 
helping benavior 
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13. When you leave home for college, several relatives 
send you gifts to help with your first year's 
expenses. Based on the reciprocity research, which 
of the following gifts would result in the strongest 
tendency to reciprocate the favor? 

a. A favorite uncle who is wealthy sends you $100 

b. Your grandparents, of moderate means, send you 
$100 

c. An aunt, living entirely on her social security, 
sends you $100 

d. The research indicates that all of the above 
would result in equal tendencies to reciprocate 

14. Which of the following conditions would most likely 
lead one to avoid helping a person in need? 

a. One is constantly reminded of the person's need 

b. The tendency to perceive the world as a just and 
equitable place 

c. There are no readily availcible means to help the 
person 

d . All of the above 

e. None of the above 



CHECK YOUR ANSWERS BY TURNING TO PRETEST ANSWER KEY 
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PRETEST ANSWER KEY 

1. c 

2. c 

3. b 

4. b 

5. c 

6. b 

7. c 

8. b 

9. d 

10. c 

11. c 

12. a 

13. c 

14. d 



TURN TO STUDY DIRECTORY 
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STUDY DIRECTORY 

Textbook Reference: Social Psychology: Explorations in 

Understanding . CRM Books, 1974, 
Chapters 10 and 12 



Objective 
and 

Test Item No. 


Textbook 
Page (s) 


Study Guide 
Paae (s ) 


1 


321-323 


192 




2 


323-324 


193 


2 

A 




324-328 


194 


B 


4 


328-331 


194 


B 


5 


331-336 


195-196 


B 


6 


336-339 


196-199 


A 


7 


339-344 


200-201 


A 


8 


377-381 


202 


B 


9 


381-385 


203 


A 


10 


385-393 


204 


A 


11 


393-399 


205 


A 


12 


394-395 (Box) 


206 


13 


399-401 


206-207 


A 


14 


401-406 


None 



-■-Denotes supplemental material to be read before 
reading any of the textbook material for the objectives. 

^Denotes supplemental material to be read after 
reading all the textbook material for the objectives. 
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SUPPLEMENTAL MATERIALS 

The following supplemental materials are provided 
to enlarge upon the textbook treatr>ent of topics or to 
help clarify objectives or related issues. These 
materials are of two different types. The first type is 
designed to serve as an introduction to textbook material 
and therefore should be read prior to the textbook material 
for an objective (or objectives) . The second type is 
designed to be read after textbook sections relevant to 
an objective have been studied- Directions as to whether 
supplemental materials should be studied before or after 
the textbook are in upper case t\npe at the beginning of 
the Supplemental Materials. 



OBJECTIVE 1 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. The 
term autokinetic literally means "self-moving," but this 
is not very helpful in understanding the phenomena or 
its research use by Sherif . A tiny point of light in a 
totally dark room appears to move as we stare at it, 
and it seems to move even when we know the light is 
stationary. Since people vary considerably in the amount 
of movement they perceive, Sherif found this an excellent 
situation for studying social influence and the develop- 
ment of norms. Somewhat like the social environment 
which challenges us to find meaning as individuals and 
groups, the autokinetic situation is ambiguous — there 
are no simple or absolute answers. This ambiguity 
provides the impetus for structure, for creating a norm 
or standard. Sherif was able to demonstrate how much we 
rely on each other, albeit unconsciously, in setting 
norms and establishing social reality. 
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OBJECTIVE 2 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. After reading the material for this objective 
see if you can identify the two statements among the 
following which are concerned with social comparison 
theory. 

1. People have a need to achieve balance or 
consistency between their cognitions 

2. People have a need to check on the correctness 
of their opinions 

3. People resist social influence when it restricts 
their freedom 

4. Credibility of a communicator is more important 
in the short run than in the long run 

5. There exists in groups a pressure toward 
uniformity of opinion 



ANSWER TO THE ABOVE EXERCISE: 

Statements "2" and "5" deal with social comparison 
theory- 
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OBJECTIVES 3 AND 4 



THE FOLLOWING SUPPLF NTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MAT: LS FOR THIS OBJECTIVE. No 
supplemental materials a^ provided except to remind you 
to take note of the methods employed in these studies. 
Both experiments are well knovm and frequently cited in 
social science literature. Both have stimulated a great 
deal of additional research . 
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OBJECTIVE 5 

THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. Since 
the Schachter experiment provides basic data for under- 
standing deviant behavior in a group, some additional 
background may be helpful before you read the textbook 
material. Discussion groups were organized and given a 
a case study dealing with a delinquent child — Johnny Rocco. 
The case gave a history of Johnny and ended as he was 
awaiting sentence for a minor crime . The groups were 
asked to discuss and decide the question, "What should 
be done with this kid?" The discussion of how Johnny 
should be treated was oriented along a continuum from 
giving him all-love to all-punishment. Since the real 
group members (experimental subjects) generally took 
a love-oriented position, the confederate deviant 
always took the strong punishment side. Another con- 
federate of the experimenter started out taking the 
strong punishment position but gradually shifted to the 

roup norm. It was in this context that Schachter was 
able to observe the group response to one who deviates 
from the norm. It should also be noted, as mentioned 
in the text, that the group pattern was most apparent or 
strongest in cohesive groups. 

After reading the text material on deviance, in- 
dicate which statements are incorrect statements 
regarding the group response to a deviant. 

1. A deviant is always ignored 

2. A deviant receives a lot of attention at first 

3. A deviant who changes to the group norm is 
generally liked 

4. Deviants are usually well liked despite their 
lack of agreement 

5. Deviants may be expelled from the group, 
psychologically at least 
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ANSWER TO EXERCISE ON TrfE PRECEDING PAGE: 
Statements 1 and 4 are incorrect . 



OBJECTIVE 6 



THE FOLLOWING EXERCISE SHOULD BE COMPLETED AFTER 
TEXTBOOK MATERIAL IS READ. This objective deals with 
several important factors which create or support 
individual resistance to social influence. After study- 
ing the material check your understanding by answering 
questions 1-3 on the follov?ing three pages. Use the 
space following each question to write your answer. 

1. How does the availability of many different 
groups promote resistance to influence? 



QUESTIONS CONTINUED ON NEXT PAGE 
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According to reactance theory how would an 
audience likely respond to a speaker who 
begins by saying that he will convince 
them that they should adopt his position? 



QUESTIONS CONTINUED ON NEXT PAGE 
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3. According to the inoculation principle, 
what would be the most effective way 
for parents to build resistance to drug 
use in children? 
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ANSWERS TO EXERCISE 1-3 ON THE PRECEDING PAGES: 

1. Assuming that people seek to compare their 
opinions with others and require social 
support for their beliefs, having many possible 
alternatives for such comparisons and support 
means that people are more likely to find 
congenial groups whatever their views. A 
person could , in this situation , always leave 

a group whose influence is disagreeable and 
seek a more compatible one. 

2. According to reactance theory, this approach 
would be seen by the audience as depriving 
them of the freedom to make up their own 
minds, hence they should resist accepting the 
speaker's point of view. This could take 
different forms, such as moving in the 
opposite direction from the speaker, holding 
defiantly to their positions, etc. 

3. In McGuire's approach a refutational defense 
provides the best inoculation. This would 
involve attacking the antidrug position 
followed by counter- arguments which would, in 
effect, reinforce the original antidrug view. 
Presumably, attacking the antidrug position 
would stimulate thinking about this position. 
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OBJECTIVE 7 



THE FOLLOWING EXERCISES SHOULD BE COMPLETED AFTER 
THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE HAVE BEEN 
READ- Three different methods or processes of influence 
are discussed in the materials for this objective. 
Check your understanding of these methods by listing 
them in the following space - 



ANSWERS TO ABOVE EXERCISE: 

The three processes of influence are: (1) expres- 
sion of confidence, (2) getting compliance with a small 
request/ (3) arousal of guilt. 



EKLC 
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Apply the three processes listed on the preceding 
page to the following statements, and indicate which 
are correct applications of the processes. 



1. Ann was responsible for doing something 
which hurt Ellen. Afterward, Ann would 
be susceptible to Ellen's influence. 

2. Ann sees Ellen injured in an accident and 
feels sorry for her. Afterward, Ann would 
be susceptible to Ellen's influence. 

3. Bill tries to convince Tom of his views 
on world government. Bill sounds very 
confident of his position and grows more 
confident as he argues. Tom is likely 
to be convinced. 

4. Bill tries to convince Tom of his views on 
abortion. Bill sounds very confident at 
first, but later in the argument expresses 
some doubt about his position. Tom is 
likely to be convinced 

5. Jini convinces Ed that he should contribute 
to a disaster-relief fund. Later he 
persuades Ed to take a displaced family 
into his home for one year. 



ANSWERS TO THE ABOVE EXERCISES: 

The correct applications are statements "1," "4," 
and "5." 
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OBJECTIVE 8 

THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. In 
reading for this objective pay particular attention to 
the three aspects or characteristics which define pro- 
social behavior and the two types of factors which may 
account for its present popularity. 
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OBJECTiVE 9 



THE FOLLOWING EXERCISES SHOULD BE COMPLETED AFTER 
THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE HAVE BEEN READ. 
From the research on modeling and altruistic behavior 
indicate which of the following conclusions are 
supported by the evidence and which are not supported - 



1. Altrui tic ehavior of parents has little 
effect - c eir children . 

2. What a model says harr more influence than 
what he actually does. 

3. Childre wi^x actually behave more 
altr-^isri^ ^.lly if their parents also 
behave altruistically. 

4 . Parents who v-rhally support altruism but 
behavically do not , ter.d to have children 
who are extremely altruistic in their 
behavior . 

5- Similarity between a model and an observer 
seems to favor more altruistic behavior 
than dissimilarity. 
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ANSWER TO THE ABOVE EXERCISE: 



Statements "3" and *'5" are supported; "1," "2," and 
'M" are not supported. 
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OBJECTIVE 10 



THE FOLLOWING EXERCISES SHOULD BE COMPLETED AFTER 
THE TEXTBOOK MATERIAL FOR THIS OBJECTIVE HAS BEEN READ. 
The text explores the complexity of helping behavior 
in emergencies and the many conditions which influence 
it. After studying the material, look over the factors 
or conditions listed below and indicate for each whether 
it would encourage or inhibit intervention in an 
emergency . 

1. A bystander is alone ; no other people are 



around . 



encourage 



inhibit 



2. 



Responsibility is diffused over several 
bystanders . 



encourage 



inhibit 



3. 



The situation is ambiguous and bystanders 
appear noncommital . 



encourage 



inhibit 



ANSWERS TO THE ABOVE EXFRCISES: 



1. 
2. 

3. 



Encourage 

Inhibit 

Inhibit 
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OBJECTIVE 11 



THE FOLLOWING EXERCISES TO BE COMPLETED AFTER THE 
TEXTBOOK MATERIAL FOR THIS OBJECTIVE HAS BEEN READ. 
This objective deals with the effect of subjec \ve 
states such as moods or feelings on altruistic -shavior. 
The experience of success, simple positive or negative 
feelings, the deeper sense of guilt or sympathy — these 
are the subjective states explored in the research. After 
considering the findings in this area look at the pairs 
of conditions presented below. For each pair, select 
the condition which would result in the more altruistic 
response — circle the one which would lead to the stronger 
helping behavior. 



1. (A) Learning that one 
has performed well 
on a test 



(B) Learning that one has 
performed poorly on 
a test 



(A) Learning that one 
has performed 
poorly on a test 



(B) Not knowing how one 
performed on a 
test 



(A) Being in a bad (B) 
mood or having sad, 
negative feelings 



4. (A) Having hurt some- 
one you don't know 
and then having to 
meet them 



Being in a neutral 
mood--neither happy 
nor sad 



(B) Having hurt someone 
you don't know and 
not having to meet 
them 



5. (A) Having been ob- 
served in hurting 
someone 



(B) Not having been ob- 
served in hurting 
someone 



ANSWERS TO THE ABOVE EXERCISES: 

1. A; 2. No difference; 3. B; 4. B; 5. No difference. 
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OBJECTIVE 12 

Note that the reading for this objective is contained 
in the box on pages 394-395. 



OBJECTIVE 13 

THE FOLLOWING EXERCISES SHOULD BE COMPLETED AFTER 
THE TEXTBOOK MATERIAL FOR THIS OBJECTIVE HAS BEEN READ. 
After reading the text on this objective the following 
questions may be helpful in chec'- r.g your understanding 
of reciprocity. Check your answers by turning to the 
following page. 

1, Which of these statements best indicates 
what is meant by the reciprocity noun? 

a. He who does harm to another should 
make up for this with a positive act. 

b. He who receives help from another 
should give help in return- 
ee Help should be proportional to need; 

he who has the greatest need should 
receive the most help . 

2. Under which of the following conditions would 
reciprocity be least likely? 

a. A person does you a favor at great 
sacrifice to himself. 

b. A person does you a favor with "no 
strings attached." 

c. A person does you a favor because the 
situation requires it. 
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ANSWERS TO EXERCISES ON PRECEDING PAGE. 

The answer to Question 1 is "B," to Question 2 the 
answer is "C." 



0BJECT3VE 14 



THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS 
OBJECTIVE. 



AFTER STUDYING 'I'HE RELEVA1:T TEMTDOOK AND STUDY 
GUIDE MATERIAL FOR EAC" OBJECTPnE, TAKE VriZ SELF- 
DIAGNOSTIC tc.:;t. check your answers against the answer 

KEY FOR THxJ i.'ELF-DIAGNOSTlC TEST FOR ANY ITEMS ANSWERED 
INCORRECTLY. CONSULT THE STUDY DIRECTORY FOR SPECIFIC 
PAGES OF THE TEXT ATC/OR STUDY GUIDE WHICH ARE RELEVANT 
TO THE OBJECTIVES ASSESSED DY THOSE TEST ITEMS. DO NOT 
ATTEMPT THE FORMAL END-OF-UNIT TEST UNTIL YOU ARE 
ABLE TO ANSWER ALL ITEMS ON THE SELF-D': AGNOSTIC TEST 
CORRECTLY . 
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SELF-DIAGNOSTIC TEST 

1. In the Sherif research with the autokinetic phenom- 
enon, when subjects made judgments in a group after 
first judging alone 

a. They retained their original estimates 

b. They became less certain of their judgments 

c. Their judgments became more variable and unstable 

d. Their judgments converged toward a common value 

2. According to social comparison theory, in attempting 
to evaluate our opinions we are most likely to com- 
pare ourselves with 

a. Those we consider superior and hence good models 

b. People who hold quite different attitudes and 
challenge us 

c. People we consider inferior who thus make us 
seem good by comparison 

d. People who are similar 

3. In the classic Asch studies in which a single sub- 
ject was faced with a unanimous majority, conformity 
occurred 

a. Nearly 100% of the time 

b. About one-third of the time 

c. Only when the stimulus being juc^jed was 
ambiguous 

d. Less than one percent of the time 



EKLC 



253 



SELF-DIAGNOSTIC TEST 



In the basic, or initial, study dealing with obedience, 
Milgram found that 

a. About 10% followed the experimenter's orders 
until the end 

b. Fewer than one percent followed the experimenter's 
orders until the end 

c. About 65% followed the experimenter's orders 
until the end 

d. Only those subjects with strong needs for 
approval followed orders until the end 

In a cohesive group a deviant who refuses to cl. ^e 

a. Is liked more than a deviant who gradually 
comes to agree with the group 

b. Tends to be ignored but still liked by the 
group 

c. Is disliked and psychologically expelled from 
the group 

d. Is treated the same as the deviant who gradually 
changes to the group point of view 

According to the theory of reactance, laws or edicts 
which prohibit smoking in public places are likely 
to cause confirmed smokers to 

a. Give up smoking in disgust over the restrictions 

b. Want to smoke even more in such places 

c. Want to smoke less than usual under these 
conditions 

d. React against the law but not change their 
smoking behavior 

One is most likely to comply with a request when 

a. The person making the request has been extremely 
confident and demanding 

b. He has already complied with a smaller request 

c. He has previously turned down another request 
from the same person 

d. He feels sympathetic toward the person making 
the request 
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8. Which of the following would be generally viewed as 
a characteristic of prosocial behavior? 

a. It is not voluntary but rather results from 
social pressure in the situation 

b. It does not serve any ulterior personal motive 
but is an end in itself 

c. It always involves considerable sacrifice 

d. It is always directed toward those of lower 
status 

9. Research with college students has shown that 
altruism was most consistently related to 

a . A strong religious background 

b. The amount of reinforcement actually received 
for altruistic behavior 

c- The degree to which parents engaged in altruistic 
behavior 

d. How liberal politically the student was 

10. Under which of the followinCj conditions were sub- 
jects most helpful or most likely to intervene in 
emergency situations? 

a . When subjects were alone 

b. When subjects were with a friend 

c. When subjects were with a stranger 

d. When there were groups of four subjects together 

11. One who has observed arT'in justice is most likely to 
come to the victim ' s aid if 

a. The observer has strong nurturant needs 

b. The person who caused the injustice refused 
to help or apologize 

c. The guilty person also offers assistance 

d. The guilty person was someone with whom the 
observer could identify 
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Research on the traits or personality characteristics 
of helpful-type persons has found that 

a. Helping types show high self-esteem 

b. Helping types are generally somewhat author- 
itarian 

c. Females tend to give more help than males 

d. Female and male helpers, if they exist, must 
have quite different personalities. 

On a particular day you received four favors from 
four different people. Person A, an elderly man, 
helps you push your car out of a snowbank; person B, 
who has ignored you for years, gives you some much- 
needed help in a difficult physics course; person C 
lends you $10 and asks you to join a discussion group 
he is forming; person D, a close friend, lends you a 
textbook to study when you find you have lost yours. 
According to the reciprocity research, you would 
feel least like returning the favor to 

a. Person A 

b. Person B 

c. Person C 

d. Person D 

People on welfare would be more likely to react 
positively or feel a sense of gratitude for their 
assistance if 

a. The amount they received were less than it is 

b. They were made to r^el more dependent on the 
welfare system for their existence 

c. The program provided methods for earning their 
assistance 

d. They were expected to vote for and support certain 
candidates and programs 



CHECK YOUR ANSWERS BY TORNING TO SELF-DIAGNOSTIC 
TEST ANSWER KEY 
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SELF-DIAGNOSTIC TEST ANSWER KEY 
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DO NOT REQUEST END-OF-UNIT TEST UNTIL YOU CAN 
ANSWER ALL ITEMS ON SELF -DIAGNOSTIC TEST 
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OVERVIEW 

This unit considers some basic properties of what 
are probably the strongest influences on our lives and 
behavior — groups and organizations. Since groups begin 
with two or more people and organizations include vast 
bureaucracies and collections of groups, much of ^social 
psychology coifld be included within this area. Next to 
attitudes the group dynamics area has probably been most 
popular among social psychologists over the past half 
century. Much of the material in this unit should be of 
practical value in understanding and modifying the social 
forces which shape our behavior. 

The first two chapters (Chapters 14 and 15) focus 
on the characteristics and dynamics of groups. in order 
to organize and provide a framework for this material, 
we offer a set of five propositions about groups. Each 
proposition relates to one or more objectives, and all 
of them together cover the major themes of the material. 
We have also found that keeping these propositions in 
mind as you part te in groups can help in understand- 

ing the process : place and in improving group 

functioning . 

1 . Groups are more than collections of individuals . 
(Objective 1) This covers the meaning of 
"group" and also suggests that the interdepen- 
dence of people in interaction produces new 
elements and relationships which are more than 
the sum of the individual characteristics 
involved . 

2. Groups provide satisfaction of basic needs. 
(Objective 2) The social nature of humans is 
assumed, and the reasons for affiliating with 
others and joining groups are considered. 
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3 . Groups develop norms which influence the behavior 
of members . (Objectives 3 and 4) Awareness of 
the norms is an important step toward under- 
standing our own group behavior and being able 
to do something about it. The nature of norms 
and their consequences in membership and 
reference groups are included in these objectives. 

4^ Groups develop structures — various ways in which 
members are differentiated from one another. 
(Objectives 5, 6, 10, 12, 13) Much of our 
behavior in groups is influenced by our position 
or role. We often tend to get locked into a 
particular structure. These five objectives 
take up the meaning of structure and consider 
several important types of structure which 
develop in a group, 

5. Cohesiveness is a variable property of groups 
with important consequences . (Objectives 7 ajid 
14) Feelings about each other and the group as 
a whole result in a quality of cohesiveness with 
broad influence on the functioning of the group. 
The objectives are concerned with the meaning 
of cohesiveness, factors which influence it, and 
its consequences. Since high and low cohesiveness 
have both positive and negative effects on the 
group, awareness of this factor can be critically 
important . 

In addition to the basic processes covered in the 
propositions, the group chapters also review several 
other important areas of research. Sheriffs famous 
summer camp study (Objective 8) and the major conflict 
models (Objective 16) point up some of the issues and 
answers to intergroup relations. The popular encounter 
group movement and the role of the intensive group are 
assessed (Objective 9) , and finally some recent work on 
the riskiness of group decisions is discussed (Objective 
15) . 

The third chapter (Chapter 16) moves from the group 
to the organizational level. The increasing influence of 
the complex organization in Western societies has led to 
much critical analysis and research on its role and 
internal dynamics . This section examines some of the 
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major trends in organizational research and management. 
Beginning with the well-known Hawthorne Studies, tradi- 
tional viGWG of management have been questioned , and the 
human relations approach has had considerable impact on 
industrial organization (Objectives 17 and 18). Maslow's 
views on hi»7her-order needs and self-actualization have 
also reinforced the human-relations orientation in recenL 
;^ aars (Objective 20) and provided additional ammunition 
for its proponents. Katz and Kahn have extended and 
developed some of these deas to better hano ■ the com- 
plexity cf the modern organization (Objective 19) . The 
effect of different leadership styles at the group level 
was considered earlier in the unit. Here the same var- 
iable is applied to organizational settings (Objective 21) 
with a summary of Lewin * s classical experiment on demo- 
cratic, authoritarian and laisse-faire leadership. As 
research on the organization has grown, the knowledge 
obtained has led to some promising methods for intro- 
ducing change and increasing its effectiveness. ivo well- 
known approaches to organizational development are dis- 
cussed in this context (Objectivvi 22) . Despite the 
attempts to promote better organizations, many critics 
are questioning the basic values and structures of con- 
temporary organi zations . Some see revolution , not evo- 
lution, as the only effective response to the dehuman- 
ization of an institutionalized society. The unit ends 
with a summary of the views of Ivan Illich on the in- 
adequacies of our present system (Objective 23) . 
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PERFORMANCE OBJECTIVES 

1. Distinguish between those characteristics which 
separate groups (informal as well as formal) from 
aggregates . 

2. Identify basic needs involved in affiliation with 
others or interpret reseai relevant to these needs. 

3. Identify characteristics of group norms / consequences / 
or factors involved in their development. 

4. Distinguish between reference and membership groi;ps 
and the effect of each on behavior. 

5. Differentiate among aspects of a group which comprise 
its structure or identify conditions which influence 
this structure . 

6. Distinguish among various approaches to leadership or 
identify related research findings. 

7. Identify characteristics of cohesive groups or con- 
ditions which foster cohesiveness . 

8. Given instances of research on intergroup conflict, 
interpret causes or consequences. 

9 . Identify coraiion features of various types of 
intensive groups, the nature of the learning in such 
groups, ai ':he effect of leader style. 

10. Distinguif nong types of tasks, and t:!'.e relation- 
ship between task, size of group, and group 
effectiveness . 

11. Given instances or conditions involving performance 
in the presence of others, distinguish between 
those producing social facilitation and those pro- 
ducing social interference . 

12. Interpret the effects of the following leadership 
styles on group performance: authoritarian vs. 
democratic and task-oriented vs. relationship- 
oriented . 



PERFORMANCE OBJECTIVES 



Distinguish between types of structure, such as for- 
mal- informal or central ized-dec en tral ized , and the 
effects on group performance. 

Identify conditions conducive to "groupthink" and the 
symptoms which characterize it. 

Distinguish between risky and cautious shifts and 
differentiate among the various explanations of the 
phenomena . 

Identify has ic assumptions on disadvantages of 
three conflict models ; aggressor~de fender; con- 
f lict-spiral; and structural change. 

Contrast scientific management and human relations 
approaches to organizations . 

Identify research findings or implications of the 
Hawthorne Studies. 

Distinguish among the four dimensions of the work 

situation in the Katz and Kahn model and the 

relationships between dimensions at each level. 

Identify components of Maslow's need hierarchy or 
interpret its application to relevant research. 

Utilizing the relevant res-: irch , distinguish among 
characteristics or consequeiic^r. of the various 
leadership styles . 

Identify or contrast major characteristics or 
purposes of the managerial grid and contingency 
management approaches to organizational development. 

Identify elements of Illich's basic criticisms of 
contemporary organizations { institutions ) or his 
prescription for change. 
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PRETEST 

1. All of the following characteristics distinguish a 
group from an aggregate or random collection of 
people except : 

a- The behavior of each person influences the others 

b . There are formal structures and norms 

c. There is interaction between the people involved 

d. The people involved are aware of the group's 
existence 

2. You sometimes feel that your life could be more ful- 
filling. You join an encounter group to see how other 
people feel about this. In this example your group 
affiliation would be a response to the need for 

a. Cognitive clarity in a confusing situacion 

b. Social comparison to define personal reality 

c. Reducing anxiety in a fearful situation 

d. Close relationships resulting from loneliness 

3. Which of the following is not characteristic of group 
norms? 

a. Nc ms may be implicit or explicit 

b. Norms may involve expected behavior 

c. Norms are present only in formal groups 

Norms exert a degree of control over the behavior 
of group members 

4. Reference groups differ from membership groups in that 

a. Reference group norms affect our behavior while 
membership group norms do not 

b. Ore is more likely to deviate from reference 
group norms than from membership group norms 

c. One may or may not ba a member of a reference 
group 

d. Reference groups are more accepting of deviation 
than membership groups 
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A group's structure consists of 

a. The positions people occupy within the group, 
such as deviant or scapegoat 

b. The pattern of relationships between members 

c. The ranking of members on such dimensions as 
power or status 

d. All of the above 



Which of the following statements best represents 
the structural approach to leadership? 

a. Leaders are people with certain traits or person- 
ality characteristics 

b. Some people are born leaders while others are 
born followers 

Leadership involves certain roles which may be 
filled by any group member 
d. Leadership involves a complex interaction between 
leader, followers; and the situation 

Members of highly cohesive groups are not 

a. Highly attracted to one another 

b. Likely to interact a great deal with one another 

c. Likely to allow a great deal of deviation from 
group norms 

d. Highly satisfied with the group 

Experimentation with groups in a boy's summer camp, 
described in the text, showed that intergroup conflict 
was most effectively reduced by 

a. Joint experiences in pleasant activities such as 
a party 

b. Working toward a common goal requiring cooper- 
ation 

c. Arranging competitive sports to work off 
aggressive feelings 

d. Appealing to members about the desirability of 
cooperation 
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9. Which of the follow:; ng would not be one of the features 
common to most intensive groups? 

a. Interpersonal relationships of short duration 

b. Confrontation between members 

c. A norm of openness 

d. Giving of feedback 

10. A task which has several possible solutions rather 
than a specific correct answer is referred to as 

a. A determinate task 

b. One involving a problem-solving situation 

c . An indeterminate task 

d. A multiple-stage task 

11. Three roommates who have found repeatedly that they 
can prepare more effectively for exams when they 
study together rather than working alone is an ex- 
ample of the effects of 

a . Social in t erf erence 

b . Social facilitation 

c. An audience on performance 

d. An indeterminate task on performance 

12 . Research on leadership styles has found that the 
task-oriented leader 

a. Is likely to spend too much time on interpersonal 
problems in the group 

b. Is likely to be effective when the group situation 
is either very favorable or very unfavorable from 
the leaders point of view 

c . Is always more effective than a relationship- 
oriented leader 

d. Is likely to be most effective when the group 
situation is moderately structured and relations 
between the leader and members are only fair 
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13. When a group or organization clearly specifies each 
person's role, the status levels involved and who 
reports to whom, it is said to have 

a. A table of organization 

b. An authoritarian leadership pattern 

c . A formal structure 

d. A communication net 

14. When a highly cohesive, decision-making group 
becomes focused on maintaining espr it-de~corps and 
consensus to the extent that critical considerations 
and rationality are downgraded , we have an instance 
of : 

a. The risky shift 

b. Groupthink 

c. The pattern of invulnerability 

d. The collective mind 

15. Assume that during the Vietnam war the President's 
inner circle of decision-makers were polled individ- 
ually about bombing the major cities in the North. 
On the average they felt t\at ii the chances were 
greater than five out of ten that China would enter 
the war then we should not bomb the cities. If 
later these same officials met to arrive at a group 
decision, which of the following outcomes would 
involve ^ risky shift? 

a. The group decides that if the risk of bringing 

China into the war were greater than three out 

of ten we should not bomb 
b- The group decides that if the risk of bringing 

China into the war were greater than seven oat 

of ten we should not bomb 

c. The group decides that if the risk of bringing 
China into the war were greater than one out of 
ten we should not bomb 

d. The group decides that if there were any chance 
at all of China entering the war we should not 
bomb 
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16. The conflict model which assigns no specific begin- 
ning point but rather traces events back to precon- 
flict exchanges between the parties is the 

a. Aggressor-defender model 

b. Structural-change model 

c. Conflict-spiral model 

d . Asymmetrical model 

17. Which of the following was not a characteristic of 
the scientific management approach to organizations? 

a. Concern with maximizing efficiency 

b. Attention to informal organization 

c . Time-and-motion study 

d. Piecework incentive systems 

L8. The famous Hawthorne Studies laid the groundwork 
for which emphasis in organizational psychology? 

a. The human relations approach 

b. The self-actualization approach to worker needs 

c. Scientific management 

d. The formal organizational structure approach 

.9. The Katz and Kahn model indicates that the best pro- 
cedure for increasing worker productivity and satis- 
faction is to 

a. Encourage maximum involvement witn the job and 
the organization as a whole 

b. Create a uniform incentive system for all workers 

c. Match types of incentives to types or levels of 
j obs 

d. Incr-^ase satisfaction in any way possible and 
hope that it will contribute to productivity 
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20. Abraham iMaslow*s view that man lives by bread alone 
when there is no bread means that 

a. Basic needs such as hunger and thirst are the 
principle motivators of human behavior 

b. All human motivation ultimately goes back to 
the basic deficiency needs 

c. Until basic deficiency needs are met, other 
kinds of motivation are not important 

d. Growth needs and self-actualization are major 
concerns even while deficiency needs are 
unsatisfied 

21. In the classic research on leadership, a style 
which emphasized almost total freedom for the 
individual and a passive or nondirective leader 
was the 

a . Democratic style 

b. Laissez-faire style 

c . Autocratic style 

d. Organic style 

22. The purpose of Blake and Mouton's managerial grid 
is to 

a. Improve cost-efficiency analysis 

b. Help managers understand th -^rr^ings of their 
organizations by mapping -.mc^^rn for 
production against its coj Jin foj people 

c. Help managers analyze the -.f f ectiveness of 
their techniques of production 

d. Help managers identify the managerial techniques 
that will be most effective in specific situations 
with specific types of groups 

23. According to Illich a basic characteristic of a 
manipulative institution is 

a. High differentiation within the subgroups 

b. The necessity to create artificial needs then 
served by the institution 

c. High level of integration between parts of the 
system 

d. The control of a resource which everyone wants 
and uses 



CHECK ANSWERS BY TURNING TO PRETEST ANSWER KEY 
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PRETEST ANSWER 

1. b 

2. b 
3 . c 

4. c 

5. d 

6 . c 

7 . c 

8. b 

9. b 

10. c 

11. b 

12. b 



KEY 

13. c 

14. b 

15. b 

16. c 

17 . b 

18. a 

19. c 

20. c 

21. b 

22. b 

23. b 
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STUDY DIRECTORY 

Textbook Reference: Social Psychology: Explorations in 

Understanding , Del Mar (California) : 
CRM Books, 1974. Chapters 14, 15," 
and 16. 



Objective 








and 


Textbook 


Study Guide 


Test Item No. 


Page (s) 


Page (s) 




1 


454-455 


228-229 


a1 


2 


455-458 


229-230 


A 


3 


458-461 


230-231 


A 


4 


461-462 


230-231 


^2 


5 


462-466 


232 


B 


6 


466-471 


233-234 


A 


7 


471-477 


235-236 


B 


8 


477-480 


None 


9 


480-486 


None 


10 


490-494 


237-238 


B 


11 


494-496 


239 


A 


12 


499-501 


240-242 


A 


13 


501-503 


242 


B 


14 


503-506 


None 


15 


506-509 


243-244 


A 


16 


513-518 


245 


A 


17 


530-532 


246-247 


A 


18 


531-532 


247 


A 


19 


533-535 


248-249 


A 


20 


535-537 


249-250 


A 


21 


540-543 


251 


A 


22 


549-556 


252-253 


B 


23 


556-561 


None 



1 

Denotes supplemental material to be read after 
reading all textbook material for this objective. 

2 

Deno*:^s supplemental material to be read before 
reading any of the textbook material for this objective . 
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SUPPLEMENTAL MATERIALS 

The following supplemental materials are provided 
to enlarge upon the textbook treatment of topics or to 
help clarify objectives or related issues. These 
materials are of two different types . The first type 
is designed to serve as an introduction to textbook 
material and therefore should be read prior to the text- 
book material for an objective (or objectives) . The 
second type is designed to be read after textbook 
sections relevant to an objective have been studied. 
Directions as to whether supplemental materials should 
be studied before or after the textbook, are in upper 
case type at the beginning of the Supplemental Materials. 



OBJECTIVE 1 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. As indicated in the introduction to this unit, 
groups are not simply collections of people who happen to 
be in the same place. The formation of a group involves 
certain processes and influences which are described by 
the term interdependence . In a group, members interact 
and influence one another — each person's behavior is 
affected by the behavior of others. The following terms 
are important in understanding the nature of groups: 
group, aggregate , interdependence, formal, informal . 
Using these, fill in the appropriate term in the blanks. 

1. When the behavior of each person influences 
the others we have a condition known as 



2. When several people are standing on a corner 
waiting for a bus but not responding to one 
another we have air.) 



3. When a group has a great deal of structure it 
is known as a (n) group. 

4. Interdependence and perceiving each other as 
members are characteristics of a(n) 



CHECK YOUR ANSWERS BY TURNING TO THE TOP OF 
THE FOLLOWING PAGE 
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ANSWERS TO EXERCISES FOR OBJECTIVE 1: 

1 . Interdependence 

2. Aggreg, . 

3 . Formal 

4 . Group 



OBJECTIVE 2 



BEFORE rO-ADlNG THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAV^ READ THE TEXTBOOK :4ATERIALS FOR THIS 
OBJECTIVE. There are no doubt many reasons why people 
choose to join groups or affiliate with others. The 
text emphasizes three types of needs — social comparison, 
cognitive clarity, and fear or an/^ ety. Note how these 
differ. Which of these needs is involved in each of the 
following situations. Check your answers by turning to 
the top of the following page. 

1. Which of these needs is involved when someone 
joins a group to find out what transcendental 
meditation i5 11 about? 



2. Which need .is involved when someone joins a 
group to find out how others perceive him? 



What seem to be the most important factors in 
seeking out others when a frightening situation 
is encountered? 
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ANSWERS TO THE EXERCISE FOR 0BJEC7IVZ 2: 

1. Cognitive clarity 

2. Need for social compariscr. 

3 . Involves social compariscr. and reducing fear 
through social support 



OBJECTIVES 3 AND 4 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. Probably the most important things to look 
for to understand the dynamics of any group are its norms. 
Norms involve the agreed upon standards or ways of 
behaving and thinking which are more or less binding 
on m'^mbers. They represent the rules of the group game. 
In Unit V, the Sherif study, with the autckir.etic effect, 
illustrated the rather subtle way in which people 
influence each other in establishing norms. For most 
groups, norms are the badge of membership — those who 
live by the norms are respected as members ir. good stand- 
ing; while those who violate the norms may be ignored 
or even rejected. The Schachter study in 'Jr.ir V provided 
experimental evidence of how deviants are dealt with by 
a group. The nature of group norms also provides us 
with a key to understanding individual and stciai change. 
Social psychologists (Kurt Lewin, for example, have 
found that it is often easier to change attitudes by 
dealing with people in groups than by dealir.g vith 
individuals. There are two reasons for this. First, 
many of our attitudes develop because of the r.orms of 
the groups to which we belong. The group cr- / ^ies power- 
ful support for these attitudes and we are ,-likely to 
change them as long as we value the group. rrejudice 
often operates this way. Second, if group r.trr.s can 
be changed, then all those who value the grt^t may be 
expected to change individually in line with these new 
norms. These same factors may, under other tcnditions, 
operate in reverse to provide resistance tc tr.ange. 
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Witness the strong resistance to busing tc achieve 
racial integration which has developed as antibusing 
groups have organized around the country. Note, too, 
in the Bennington study how knowing reference group 
i:orms helped to understand why some girls became 
liberal while others rentained conservative. 

In this connection, how would you answer the 
followi:ig? 

In Newcomb's Bennington study, the girls who were most 
influenced by the liberal norms of the college 

1. Accepted the college as a membership group 
but not as a reference group 

2. Adopted the college both as a membership group 
and a reference group 

3. Maintained close ties with their families 
and home communities 

Were the caripus deviants 



ANSWER TO ABOVE EXERCISE: "2" 
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OBJECTJVS 5 



THE F0LL0V7i::>IG SUPPLEMEN . aI.. MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERi;a.;-5 FOR THIS OBJECTIVE. The 
term "group structure." sounds forbidding and a bit 
academic. Aclualiy it refers to something we all 
recognize v;itl)cut using the label. The dictionary 
defines structure -is "something made up of inter- 
depender. _ parts in a definite pattern of organization" 
( ster ' s New Co llcgia te Dictionary . Springfield'/ 
Mass.: G. ^^nd C. Merriam Cc . , 1973.) Any group which 
exists; lor a perioc. J cirne develops structure. As 
people interr.ctr the^j become differentiated in various 
v'ays . Everv'one dors no*: behave in the same way. Pecple 
take different roi--:s, perform different functions, are 
nerceived Tind responded to in different ways. Whenever 
T,he differentiation takes on some degree .. stability 
we describe the groap as having structur.:. Social 
ps^ cliolog j-ot s are not yet certain just how many important 
types of 5. -iructuros exist in groups, but, as the text 
points out:, there are undoubtedly quite a few. Several 
objectives in tnis unit deal with various kinds of struc- 
ture; for example, the next objective is concerned with 
leadership structure. 
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OBJECTIVE 6 

BEFORE READING THE FOLLOWING SUPPLEMENTAL .MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. This objective asks you, in part, to distin- 
guish between several approaches to leadership . The text 
takes up three ways in which social psychologists have 
look at the issue. Before going on, see if you can 
indicate these three approaches. If you had difficulty 
doing this, the materia?! below may be helpful, 

'.ost of the early work tried to find the qualities 
or : -sonality traits which were characteristic of all 
leaders as opposed to non leaders or followers . The 
assumption was made tl\at leaders are somehow different 
from other arcap r^rinbers^ and the basic problem is to 
discover ho* crey are different. This "trait approach" 
was net particularly fruitful. There were iew, if any, 
characteristics which were consistently true o.' leaders. 
This research pointed to the importance of the situa- 
tion. Who becomes a leader is not so much a function 
of personality as it is the nature of the situation 
whicl. faces the yroup. Dif.^r.rent abilities and traits 
will be needed depending c .!ie nature of the group 
and its goal^. or tasks . 

From this insight a second view enierged^-what the 
text calls the "structural approach." Instead of 
focusing on the individual leader the emphasis shifted 
to leadership behavior which varied with the situation 
and might be perforned by any member of the group. The 
rituation or group structure became the key to under- 
standing leadership. Although this approach has led 
to some important findings , it has been criticized by 
a number of social psychologists in recent years . Per- 
haps the foremost criticism has been that the structural 
/iew (or situational approach, as it has also been called) 
aas neglected the complex interaction between le, lers , 
followe/s, and the situation. Leadership is not just 
a case of one-way influence, but involves as well the 
influence of the followers the leader and the 
influence of the situation oii both. Thus the third 
approach is sometimes referred to as interactional or 
transactional , emphasizing the complexity of the 
phenomenon. The notion of idiosyncrasy credits 
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illustrates this point of view. A group member may 
accumulate credits through helping the group achieve 
its goals and by following its norms. Such credits 
in turn may enable the holder to influence the group in 
oLiier ways and even deviate from its norms, up to a 
point. Thus the leader earns his influence njirough a 
complex transaction with other group members. The work 
of Fiedler on leadership effectiveness also tits this 
interactional approach and is discussed in the next 
chapter of this unit. 

In addition to the three approaches there are 
several other important findings included in this 
mater' ^1. In particular, pay attention to the two types 
of leadership behavior (Halpin and Winer) , the "mouse- 
that roared" study, and the concept of idiosyncrasy 
credits . 



278 



SUPPLEMENTAL MATERIALS 



osject:ve 7 



THE FOIiOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOi-. MATERIALS FOR THIS OBJECTIVE. An 
important quality of any group is the degree of cohesive- 
ness it c-:hieves. There are three things to note in 
reading for this objective: (1) the meaning of cohesive- 
ness: (2) the consequences of cohesiveness in gr-vups; 
(3) the sources or causes of cohesiveness. One additional 
consequence of cohesiveness — the feature known a::; group- 
think- — is taken up in the next chapter (objective ^.'J,] . 

After studying the material check your comprehension 
wi th the following : 

1. Which of the following would not be 

characteristic of a highly cohesive group? 

a . Greater interpersonal sensitivity 

b. Greater tolerance of deviant members 

c. High level of interaction 

d. Strong conformity pressure 

h conc^i ,ion which dor;s not foster cohesiveness 
q»'-^ups is; 

>\. a . Working tog>^ clier on a cooperative task 

b. Similar status among members 

c . Competing aqaJ nst other groups 

A threat vhirh results from group 
incorii^ ^tence 



CHECK YOUR ANSWER BY 'r JRNINC TO THE TOP OF 
THE FOLLOWING PAGE 
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ANSWERS TO EXERCISES FOR OBJECTIVE 7: 



Question 1: b 
Question 2 : d 



OBJECTIVE 8 

THERE ARE NO SUPPLEMENTAL NU^TERIALS FOR THIS OBJECTIVE. 



OBJECTIV!? 9 

THERE ARE NO SUPPLEMEf'TAL MATERIALS FOR THIS OBJECTIVE. 
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OBJECTIVE 10 



• THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. This 
objective involves two somewhat distinct issues : first , 
the nature of the task and its relation:?'nir to group 
effectiveness; secona, the different con:?oquencGS c)f 
small vs. large groups. You may want to ^^L-parate these 
in yorr study . 

-c^.fter reading the text material, answer the 
fol loving questions. 

O''. the ^ciok issue : 

.1 . ■, hat is the difference between a 

' -cermi: ^te and an indeterminate task? 
■-: '/hichi type of task is the group 
bolntion likely to reflect the ability 
of th^^ .nost cc jetent member? 

On the group size ^i^su _ : 

3. How does group size effect cohes iveness? 

4. What task characteristics favor small 
groups? 



CHECK YOUR ANSWERS BY 'i i-. ' TO .:iE TOP 0 

THE Following pag^. 
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ANSWERS TO EXERCISE FOR OBJECTIVE IQ: 



1- A determinate task has one or more correct 

solutions while an indeterminate task involves 
many possible solu tions , and a uocision must 
be made as to the most adequate solution. 

2. In a determinate task . .:g solution is more 
likely to reflect the al^ility of the most 

"mpetent member. 

3. Small groups are general^ more cohesive than 
large groui.s (keep in mi:.^ the consequence of 
cohesiv-^ness) . 

4. When groi.p efforts must be closely coordinated 
with various alternatives inteyrated into 

a single answer, small gi are favored. 
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OBiECTiVE Vj 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JBr'TI'/K. Social facilitation or interference is concerned 
w:.u^ t :ic ^" ..p effect of working or performing in the 
pro.'itr.ic;,. ::f other people. Zajonc found that the key 
to i.indei.-s tandinq the effe.;t:s of others (whether as 
obseivers or participators) lies in the notion of 
arousal. Arousal is a physiological state similar to 
tension or excitement. eeping or quietly reading 
wc !.d involve relative ' / low levels of arousal while 
ii.'^-mse concentration on a problem or engaging in 
corr etitive sports would typically involve high levels 
of arousal. High arousal tends to stimulate or activate 
behavior which is well learned or dominant (high ir. 
or. . s response hierarchy) . Since the presence of others 
(in contrast: to being alone) has been shown to 
increase arousal level, the effect may facilitate or 
interfere with performance depending on how appropriate 
or correct the dominant behavior is in the situation. 
Thus, if you have learned the material in this unit 
wo ^ I (dominant behavior is correct), taking a '.mit 
exam v/itl; other people around wou^ ' facilitate or 
improve your performance. If, on che other hand, the 
material were not well ^earned (many incorrect responses 
are dominant) , having others arov^ i would interfere 
with or lower your performance . 
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OBJECTIVE 12 



BEKOI^ READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 0B~ 
JECTIV::. Two approaches to styles of leadersiiip are 
include in this objective. One involves the democratic 
vs. authoritarian distinction. The origij.. . ^.^esearch on 
this V. s done by Kurt Lewin and his assoc::i ^es and is 
r-^viewed in the last chapter in this unit. The discussion 
here summarizes some of the more recent work. 

The second approach concerns Fiedler's research on 
task-oriented and relationship-oriented styles. You may 
recall that this was mentioned in the study guide materials 
for objective 6 as fittinr; the current interaction al vi- -.v 
of leadership. Fiedler's: work has been influential and 
has led to a number of practical applications. Since 
the approach is rather complex and the text dj..-cussion 
brief, we are including some additional comment, at this 
point . 

Fiedler, throuQh extensive research, has identified 
two rather distinct styles of leadership. The relation- 
ship-oriented leader is primarily motivated establ h 
close and frier:dly in! orpersonal relations wh.i.le the 
task-oriented leader has the primary goal of doing a good 
job and getting the job done. This, however, is only 
part r-c : iiG picture. When the group is going well and 
it ap;.. \.is the task is being ■ ::compl ished , each of these- 
^ypes has a secondary style motivation. For the 
relationship-oriented lead- ; .his involves seeking 
approval and qa ining prominence or recognition , while 
for he task-oriented le ler the tendency is to seek 
good interpersonal relations in th .jroup . Note that 
when the climate or situation in the group is favoiabie 
these types behave one way, but if the situation is not 
so favorable they bo' in a different manner. 

Iiedler n-'xt . .lat neither style was consis- 

tently more ef recti; . Rather, one must look at the 
situation in the group. He measured three asx^ects of 
the situation which wer* criti; he nature of the 

leader's reiatioi .hips with mcrr rs ' amount of 
s .tcture in the group; the leao: '. ^.'er or ability to 
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reward and i 'inii.h. The situation is most favorable (to 
the leader) wher- he has good relationships, there is a 
high degree of structure, and the leader has a position 
of power. K ..;ore these conditions are reversed, the 
less favorable the situation. By relating the two leader 
styles to grou] with different degrfjes of favorability 
(situation) , he found that - '^la tionship-or iented leaders 
were most effective when cc itions were moderately 
favorabl'. or moderately unfavorable. The text refers 
to this as the leader having moderate influence. In 
this situation the relationship-oriented leader tr ies 
to develop better interpersonal relations and this keeps 
the group intact. The task-oriented leaders, on the 
other hand, were most effective when the situation was 
eitner very favorable or very unfavorable (high or low 
influence) . This was apparently due to the fact that 
under very favorable conditions, task-oriented leaders 
could relax and take- care of interpersonal relations ; 
while with very unfavorable conditions their "getting 
the job done'* approach would still get something accom- 
pi ' shed d'-^spite the poor climate in the gr -up. 

With this background try the following: 

Research on leadership stylos- has found that 
relationship-oriented lead ■ l s 

a. Get too involved persona.lly with group inciT±)er : 
Will be most effective w'r n the orcnc s "! r 'Jd t ion 
is either very favorable or very ' -if avoi 

c. Devote ^oo much time to getting the cask 
under unfavorable conditions 

d. WijJ h'j most effective -;hen the situation or 
lee^oGr's influence is only moderately good 



CHECK YOUR ANSWFP BY TURNING iL .lE TC'P OF 
THE FOr.LOWING PA';E 
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ANSWER TO EXERCISE I'Ok OBJECTIVE 12: 



OBJECTIVE 13 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE f^Ap 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. 'fj^is 
objective is a logical follow~ur> of objective 5 on g/^^p 
structure. Two further aspects of structure are eypj-^^c^ 
— the formal-infor^ial distinct j on and con-ununlca t ion 
patterns in groups. For the first, you should note p'^^ 
formal structure differs from ir.formal; for the secor^^ ' 
note how centralized communication affects morale ax\c^ 
efficiency in nroups. 
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OBJECTIVE 15 



THE FOLLOWING EXERCISE SHOUL. mK COMPLETED AFTER THE 
TEXTBOOK MATERIAL FOR THIS OBJECTIVE HAS BEEN READ. The 
fc.MvOwing problem has been used to study risk-takinq in 
groups. Read the problem (inside the Lox) and then go 
on to the exercises. You need not make a decision about 
Mr. F. yourself. This is merely the problem given to a 
hypothetical group (see p. 507 of the text if you don't 
remember the research) . 



Mr. F. is 

(jr'ci'^J'-Jt- te Study 
He has I'^-on ac( 
X has a worl'.l-, 
d.'yi'OL' f roil] [}r\- 
field, the st: 
degree candi ■! < \ 
other hafid , nr. 
e/oryone a^'mitl 
the dGgft:0 ha'^ 
University x, 



currently ^ col lege senior who is ver'y c^i- 
in chenii'^tr lodding to tfie Hijctor of f'^:i 
epted i-y t^■-'l University X cind llii i ver^, i i v 
,ide reputation for excellence m cnei:.i'>t'' 
.'orsity X woiil,! signify outstanding trci i ' 
, ..irds arc so v-ry rigorous th.Tt only a 

actu.illy receive the degrop. University Y, on the 
. -^ijch Ic'iS of a reputation in chemistry, hut a];v.o*">; 
.e ! is awarded the Doctor of Philosophy degree, tho'j':;h 
i-uch less pre^>tige than Ihe corres :''.>nd i fig ::?gree from 



r t'j pur"^ue 
■.'j-r:.y dt' iree. 
u[) i ver'S i t.y 
i-,'hi 1 e a 
: -in this 
tion of the 



Imagine that you are advising Kr . '^ "''n this situacion, List 
br-'ov/ are several probabilities or odd: 0\m :]r, F. would he awarded a 
de^r'ee at Unv/ersity X. tfio one with lir: Greater prestige. Check the 
lowest prob. : ility that >'cu would ccf.'jidei^ acceptable to r'ake it worth- 
while for y , r. to enroll in University X rather than University Y. 

Mr. F. sliould not cnr'oll in University X, no natter what the pro- 
babilities 

The c! i-c£S are 9 1 ri 10 that Mt". ■ ■ ■'•^^'-'1 receive a degree trcni 
[iVi i vl- 1 Si I J X 

The chances are 7 in 10 that Mr, r. woaid receive a degree ' - ■r^ 
University X 

The f- nee: re 5 in 10 that Mr. F. would receive a degree from 
Lini versi ty X 

The chances are 3 in 10 that r. r .ould receive a degree fron 
^University X 

The chance: are 1 in 10 that Mr. F. w^uld r -ive a degree from 
Um'versi ty X 
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Assume that the problem of Mr. F. v;as .;iven to r^. 
group. Before discussing it, indi^nrlual nienii:)^^rs , on the 

average, felt that Mr, F. should ei > :. mi University X 

if the chances were 5 in 10 that ■ fOul" qet his degree. 

Now indicate whether tho decxtiion ascribed in Exercise-^ 
1, 2, and 3 involve cither a c.^-' ^ i isky shift. 

The answers are given at the bo^ .his page. 



After discussion, a grou_^ ''ilecLive deciRu> 

that Mr. F. should enrolJ ju\ '-r-ity x it his 

changes of being awarded .ic-.u^-f^ are 7 in 10 



After discussion, a grou akes a collective decision 
that Mr. F. should enrc : : in Uni\''3rsity x if his 
chances of being awarded a degree are 3 in 10 



After discussion, a group makes a collective decision 
that Mr. F. si:ould enroll in University x if his 
chances or being awarded a degree are 9 in 10 



'TllL. Ai30Vi.: EXERCIS:-:: 
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OBJECTIVE 16 

BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. The textbook described the following conflict 
models: 

a . Aggressor-defender 

b . Conflict-spiral 

c . structural-change 

Classify each of the following as characteristic of 
one of the above models by placing the appropriate letter 
in the blank before the characteristic. The answers are 
given at the bottom of the page. 

1. Neither party by itself is considered respon- 
sible for the conflict 

2. Takes into account the effect of the con- 
flict itself on each side's view of the 
other side 

3. Takes a hero-villain point of view 



4. Takes a static view, ignoring changes that 
occur as the conflict progresses 

5. Often more descriptive than predictive 



6. Assumes that conflict can only end when one 
side de-escalates 



ANSWERS TO THE ABOVE EXERCISES: 
1-b, 2-c, 3-a, 4-a, 5-c , 6-b 
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OBJECTIVE 17 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. This objective asks you to distinguish between 
the older scientific management approach to organizations 
and the human relations point of view. Below are listed 
several organizational characteristics. Indicate for each 
whether it should be classified under scientific manage- 
ment or human relations. 



1. Job standardization with time and 
motion study 

2. Attention to informal 
organization 

3. Concern with maximizing 
efficiency 

4. Research on job analysis and 
the effect of incentives 

5. Increasing productivity by 
increasing job satisfaction 



CHECK YOUR ANSWERS BY TURNING TO THE TOP OF 
THE FOLLOWING PAGE 
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ANSV/ERS TO EXERCISES FOR OBJECTIVE 17: 

1, 3, and 4 are scientific management; 2 and 5 are 
human relations . 



OBJECTIVE 18 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. Probably no research in industrial and 
organizational psychology has been quoted as much as the 
famous Hawthorne Studies. The Hawthorne work was actually 
a long-term research project consisting of several dis- 
tinct studies carried out over a decade. The illumination 
study in the initial phase of the program is a good 
example of serendipity in research. The investigators 
discovered by accident that employees were more affected 
by the fact that someone was interested in their working 
conditions than by the physical changes themselves. This 
finding was followed-up by further studies on the social 
and psychological aspects of the working environment, and 
a new perspective on the world of work was born. As the 
te'ct points out, the unpredicted result of being studied — 
investigated — has come to be known as the Hawthorne effect . 
In the terms of research methodology discussed in the 
first unit of this course, the Hawthorne effect is an 
artifact — an unintended outcome of the research procedure. 
The Hawthorne scientists were actually interested in 
lighting (at first) , but their results were due to some- 
thing else. The Hawthorne effect is often important in 
social and psychological research when investigations 
attempt to evaluate the results of a new program, a 
method of education, a type of therapy, etc. Not infre- 
quently, educators will introduce what appears to be a 
promising new method. Tnit results will be highly 
positive and exciting, only uo find as the novelty wears 
off, that the high expectations were unwarranted. 
Students were responding to the interest shown them and 
the enthusiasm of the researchers rather than the method 
itself. 
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OBJECTIVE 19 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. The Katz and Kahn model considered in this ob- 
jective categorizes different types of jobs in an organi- 
zation according to the kinds of skills of performances 
required. This results in a four-level classification 
from menial, rather perfunctory performances, through in- 
tellectual, creative activities. At each level different 
motivations are required for adequate performance, and 
this in turn means that the organization must set policies 
and performance criteria which will support the appro- 
priate motivation. The same rewards and working condi- 
tions are not effective at all levels. Table 16.1 (p. 535) 
in the text provides a good summary of the approach. 
After you have the scheme in mind try the following. 

Three different jobs or occupations are listed below. 
Match each job with an element in the Katz and Kahn model 
by placing the appropriate letter in the blank before each 
job. Check your answers by turning to the following page. 

^1 . A job on an assembly line requiring simple, 

repetitive actions 

2. A skilled tool and die worker in a machine shop 



3 . A research scientist in a chemical company 



a. An approach encouraging internalization of 
values through meaningful work providing self- 
expression 

b . An approach stressing compl iance with company 
regulations and fair and consistent enforcement 
of minimum standards 

c . An approach stressing personal rewards for qua- 
lity performance 
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ANSWERS TO EXERCISE FOR OBJECTIVE 19: 

1- c 

2- a 

3- b 



OBJECTIVE 20 



BEFORE READING THE FOLLOWING SUPPLEMENTAL i^TERIALS , 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. Maslow's need hierarchy, reviewed in this ob- 
jective, has bepn popular with organization psychologists 
having a human re..acions orientation, while t-he 
hierarchy notion and the concept of needs have not 
been thoroughly studied, the scheme does provide a 
convenient way of thinking about human motivation in 
complex everyday life. The full hierarchy, as presented 
by Maslow, is shown in the figure belov;. 



aesthetic needs 



rNeeds to know, understands^ growth needs 
Self -actualization 



Esteem needs 



Belongingness and love needs 



Safety needs 



Physiological needs 




ef iciency 
needs 



In Maslow 's view a lower need in the hierarchy is 
prepotent — it must be satisfied before a higher need 
becomes operative. Thus the need for self -actualization 
is considered unlikely to emerge or become important in 
one's life if love needs or esteem needs are chronically 
unfulfilled. Furthermore, even when the lower needs are 
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readily satisfied, Maslow claims that a person may become 
psychologically ill if higher growth needs (such as 
self-actualization) remain unfulfilled. When applied to 
the work situation , organizational theorists have 
argued that jobs which fail to provide higher satisfactions 
may leave workers bored and alienated from their jobs. 
Considerations such as these have resulted in attempts to 
reorganize work (for example, in the British Coal Industry 
and certain auto assembly plants) in order to provide a 
greater range of satisfactions. 

To check your understanding of this objective, answer 
the following question. The correct answer is given at 
the bottom of the page. 

According to the textbook and study guide materials for 
objective 20 , the most effective technique for increasing 
the satisfaction of menial workers such as assembly-line 
workers and miners, v/hile increasing productivity/ is to 

a. Specialize their jobs as much as possible 
so they are not confused by the complexity 
of the process 

b. Expand the range of their operations — 

job enlargement 

c. Encourage them to internalize the values 
of the organization 

d. Promote them, since no method exists for 
increasing satisfaction in such jobs 



ANSWER TO THE ?VBOVE EXERCISE: "b" 

2 0 4 
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OBJECTIVE 21 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 
OBJECTIVE. Leadership style has been considered earlier 
in this unit (see objective 12) , You may recall that 
one approach compared the effects of democratic versus 
authoritarian styles in groups. The first attempt to 
systematically study this dimension of leadership was 
initiated by Kurt Lewin around the time of the second 
world war- Over the years this experiment has become one 
of the most famous social-psychological studies ever 
conducted- Historically, this experiment was a landmark 
in the development of the group dynamics area and, in 
fact, the term "group dynamics" was first used in report- 
ing "he results- The research is summarized in this 
section of the unit and then extended to the climate of 
organizations . 
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OBJECTIVE 22 



READ THE FIRST PARAGRAPH BEFORE READING THE TEXTBOOK 
MATERIAL FOR THIS OBJECTIVE. COMPLETE THE EXERCISES AFTER 
READING THE TEXTBOOK MATERIAL FOR THIS OBJECTIVE. In 
studying for this objective, keep in mind the goal or 
purpose of the organizational development approaches, and 
then note how each scheme attempts to further this goal. 
The following questions will check your comprehension of 
this objective. 

1. The purpose of such programs as the managerial 
grid and the contingency management model is to 

a. Change the goals of organizations away 
from the profit motiv^'e 

b. Bring back "scientific management" 

c. Revolutionize the organization so that 
it meets the human needs of society 

d. Help the organization eliminate dysfunctions 
and plan a more integrated system 

2. The Lawrence-Lorsch contingency management 
model utilizes concepts which are most closely 
related to which of the following approaches 
studied in this unit? 

a. Lewin's democratic-authoritarian leader- 
ship styles 

b. The Katz and Kahn model of the work 
situation 

c. Fiedler's work on leadership styles and 
group effectiveness 

d. Newcomb*s work on reference and member- 
ship groups 
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3. The type of managerial style recomitiended by 
Blake and Mouton ' s managerial grid is 

a. A moderate concern for both production 
and people 

b. A moderate concern for production and 
a high concern for people 

c. A high concern for both production and 
people 

d. Dependent on the situation 

4. According to the contingency management 
approach, the organizations that must operate 
in highly complex and unstable environments 
are most successful when they are 

a. Highly differentiated 

b. Highly integrated 

c. Both highly differentiated and highly 
integrated 

d. Well integrated but only moderately 
differentiated 



ANSWERS TO EXERCISES FOR OBJECTIVE 22: 

1- d 

2- c 

3- c 

4- c 
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OBJECTIVE 23 

THERE ARE NO SUPPLEMENTAL MATERIALS ^'OR THIS OBJECTIVE. 
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1. InterdepcndencG, an important criterion for distin- 
guishing a group from a mere aggregate of people, 

i nvolves : 

a. Awareness of being a group 

b . Formal structure and rules 

c. Each person's behavior influencing the others 

d. All members having a common goal 

2. IVlien one is in a situation involving strong fear, 
one is most likely to 

a. Try to avoid other people as much as possible 

b. Seek out anyone who is available to talk to 

c. Try to find someone else in the same boat 

d. Sit quietly and try to concentrate on reading 

3. The two most important factors responsible for the 
development of group norms are 

a. To satisfy a need for structure and provide 
opportunities for deviation 

b. The need to validate beliefs and maintain the 
group 

c. The need to validate beliefs and provide oppor- 
tunities for deviation 

d. 7'he pressure toward conformity and the need for 
structure 

4. Mary enrolls in a church-supported college, well- 
known for its conservative and fundamentalist beliefs. 
Under which of the following conditions would you 
predict that Mary will adopt most enthusiastically 
the conservative views of the college? 

a. The college becomes a positive reference group 
for Mary 

b. The college becomes a negative reference group 
for Mary 

c. Mary does not adopt the college as a reference 
group and comes to admire a small sect of Jesus 
freaks 

d. Mary is unhappy and leaves the college at the end 
of her freshman year 
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5. When groups composed of insecure, Siifet.y-or i ont:(?cl 
people tend to develop a hierarchical structure wUli 
responsibility concentrated in a few memberi:;, we see 
the effect of which of the followinq factors on group 
structure? 

a. Cohesiveness 

b. Personality 

c. Situations 

d . Efficiency 

6. Research attempts to modify the leadership position 
of low-status group members found that 

a. If a person's status was too low it was impossible 
to change it 

b. The status of such people could be raised through 
systematically reinforcing their participation 
attempts 

c. The status of these people could be raised by 
giving the group a task for which they were 
highly qualified 

d. Their status could be improved only after they 
became more committed to the group 

7. The relationship between group cohesiveness and 
conformity is 

a. Positive, since cohesive groups are more capable 
of providing members with rewards, and members 
are more willing to be influenced in return 

b. Positive, since in cohesive groups members are 
more similar to each other before joining the 
group 

c. Negati^'e, since members of cohesive groups are 
more accepting of one another 

d. Negative, since the security of a cohesive group 
allows members to drop their inhibitions and 
behave more freely 

3 0 0 
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When two highly cohesive groups are involved in 
competitive dCtivity which of the following effects 
would be least likely? 

a. The development of hostility between the groups 

b. An exaggeration of differences between the groups 

c. A tendency on the part of the losing group to 
identify with and appreciate the competence of 
the winners 

d. A tendency to distort or misunderstand the other 
group's position 

Research on the leader's style in the intensive group 
has found that 

a. The people who participate in groups with the 
energizer- type leader report few positive out- 
comes or learnings 

b. While participants may enjoy the experience, -their 
friends and colleagues can see no effect 

c. Groups led by provider- type leaders report more 
long-range benefits over a six-month follow-up 

d. The people who participate in groups with the 
provider- type leader report few positive out- 
comes or learnings 

A collective solution is most likely to reflect the 
ability of the group's most competent member in 

a. A determinate task 

b . An indeterminate task 

c . A task of some complexity 

d. A multiple-stage task 
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11. According to the research on the effects of the 
presence of others on performance, an audience 
would hav3 a facilitating effect 

a. When the performance involved behavior in the 
process of being learned 

b. When the performance involved dominant or well- 
iearned behavior 

c. Whatever the nature of the behavior involved 

d. Under no condition — an audience always has an 
inhibiting effect 

12. When the effectiveness of relationship-oriented and 
task-oriented leaders was compared it was found 
that a task group will be best served by a style 
that is 

a. Relationship oriented 

b. Task oriented 

c. About half relationship oriented and half task 
oriented 

d. Variable depending upon the situation 

13. Several of the communications patterns studied in 
the research on group structure are shown below. 
Which of these patterns would be the most decentral- 
ized in structure? 




SELF-DIAGNOSTIC TEST 



During the decision making which led to the Bay of 
PigS/ several special conditions wore present. Of 
those given below which one was most important in 
creating the climate of g^oupthink? 

a . Because of the total i tar i an features of Cuban 
society an issue of morality was involved 

b. Maximum secrecy was involved due to the possibi- 
lity of intervention by other powers 

c- The decision-making group consisted of men who 
were good friends, respected each other, and 
were committed to the Kennedy administration 

d. Commitment to the underground and the large number 
of lives involved gave the decision a special 
Urgency 

The theory or explanation of choice shifts in <^ 
group which argues that people compare themselves with 
others and change toward or beyond what they consider 
the group mean is known as 

a . release theory 

b. diffusion of responsibility theory 

c . value theory 

d. consistency theory 

The most frequently encountered and most simplistic 
explanation of conflict is the 

a. aggressor-defender model 

b. structural-change model 

c. conflict-spiral model 

d. phenomenological model 



303 



GROUPS AND ORGANIZATIONS 



17. The approach to organizational problems which 

emphasizes rationality and maximizing efficiency 
through job standardization is that known as 



a. Scientific management 

b. Human relations approach 

c. Hawthorne approach 

d. Maslow need-hierarchy approach 

18. The Hawthorne research on the effect of plant illu- 
mination found that 

a. Productivity increased as the level of lighting 
increased 

b. Productivity increased when the levol of ^t-- 
i n g r ema i ne d the s ame 

c. Productivity increased when the level of li.. 
ing decreased 

d. All of the above 

e. None of the above 



19. According to the Katz and Kahn model, skilled 

workers and supervisors such as foremen function 
most effectively 

a. Under a compliance system where standards and 
regulations are clear and consistently enforced 

b. Under an internalization approach which emphasizes 
self-expression and intrinsic job satisfaction 

c. Under a system stressing instrumental involve- 
ment with personal rewards clearly linked to 
superior performance 

d. Under a system which combines compliance, in- 
strumental involvement, and internalization/ 
depending upon the situation 



20. According to Maslow' s need hierarchy, a worker 

a. Is primarily motivated by basic deficiency needs 

b. Should show high job satisfaction when his or 
her salary is adequate to satisfy basic needs 

c. Should be more effective and happy when a job 
satisfies both deficiency 'and growth needs 

d. Will become most alienated by jobs requiring 
a wide range of skills and involvements 
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21- Based on the classic study of boys' cJ.ubs involving 
different leadership styles 

a. Both productivity and independence were highest 
in the autocratic groups 

b. Highest satisfaction and individual productivity 
were found in the laissez-faire groups 

c- A sense of discouragement and poor quality and 
quantity of work were found in the laissez- 
faire groups 

d. Dependence on the leader was highest in the 
democratic groups 

22. The contingency-management approach to organizational 
development is concerned with matching the appro- 
priate 

a. Interpersonal style and level of productivity 

b. Authority system, control system, and level of 
productivity 

c. Managerial style, organizational structure and 
environmental circums tances 

d. Concern for production with concern for people 

23. In his critique of contemporary schools, Illich 
maintains that education or learning 

a. Should be organized along more formal lines 

b. Should take place in natural situations through- 
out the community rather than in schools 

c - Should involve more expression of feelings and 

less con c ept ua 1 1 ea rn i ng 
d. Should take place in open classrooms where 

children ha^''e greater freedom to choose and 

interact 



CHECK ANSWERS BY TURNING TO SELF-DIAGNOSTIC TEST ANSWER 

KEY 
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SELF-DIAGNOSTIC 

1. c 

2. c 

3. b 

4. a 

5. b 

6. b 

7. a 

8 . c 

9. c 

10. a 

11. b 

12. d 



TEST ANSWER KEY 

13 . c 

14. c 

15. c 

16. a 

17 . a 

18. d 
19 . c 

20. c 

21. c 

22. c 
23 . b 




DO NOT REQUEST END-OF-UNIT TEST UNTIL YOU CAN ANSWER ALL 
ITEMS ON THE SELF-DIAGNOSTIC TEST 
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OVERVIEW 



The last unit in tne course pertair.s zo Z'^-c j^roas 
which have special relevance in our preser.t era-- 
aggression and collective behavior. Alrhcugh acgrassion 
and collective behavior are somewhat distinct areas of 
investigation, you will find some connecting links apart 
from their mutual social relevance. 

Among other labels, ours has been called an aggressive 
society. In the aftermath of the assassinations in the 
1960 's, many social commentators claimed that violence 
and aggression were as American as apple pie. As recent 
history has shown, we are not alone, however. As is 
evident from the material of this chapter (Chapter 11) 
we are only beginning to understand the nature of human 
aggression. One problem which concerns the scientist 
interested in aggression is deciding what to study. 
Therefore, the chapter begins by defining the term 
(Objective 1) . Assuming some agreement on our subject 
matter, the question of origins is considered next 
(Objectives 2 and 3). While most social scientists 
favor an environmental interpretation, there are many 
adherents of the biological view. Lorenz and Ardrey 
are two who have been popularized in the mass media in 
recent years. Freud also came to the view that aggres- 
sion is innate in humans. The issue is far from 
settled, and it need not be viewed as an either-or 
question. Both learning and biological components may 
function together. There is, however, little question 
that society has powerful effects, both on our per- 
ception of aggression (Objective 4) and its instigation 
(Objective 5) . The material for the latter objective 
reviews a recent study involving a simulated prison 
environment (Stanford Prison Experiment) which has 
already become a classic in the field. The study has 
broad implications beyond the prison system. 

In this unit, two additional factors in the develop- 
ment of aggression are considered: rewards and punishment 
(Objective 6) , and the effects of models (Objective 7) . 
This last topic relates to a widely debated current issue — 
the role of television in encouraging violence in the 
society. The chapter closes with an evaluation of possible 
methods for reducing aggression (Objective 8) . 
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The final chapter (Chapter 17) looks at a variety 
of mass behaviors such as panics, riots, and protest 
movements — generally considered under the rubric of 
collective behavior. Sociologists have been more active 
in this area than psychologists and the kinds of concepts 
discussed give an indication of this. Again the problems 
of definition and delimiting the topic are important 
(Objectives 9 and 10), and in this case it tells us 
something about the phenomenon. Smelser (a sociologist) 
has presented one of the most ambitious attempts to 
account for collective behavior , and this is reviewed 
next and applied to the racial situation in South Africa 
(Objective 11 and 12). We need not go to another 
continent, however, for the theory has obvious implications 
for understanding much of our own recent history. 
Smelser's approach paints with a broad stroke, leaving 
out the more individually-oriented concepts that have 
dominated this course. The last part of the chapter 
relates specific aspects of collective behavior to more 
familiar concepts. Relative deprivation deals with the 
basis of individual perceptions of social conditions 
such as poverty and racism (Objectives 13). In today's 
jargon, it involves the "frustration of rising 
expectations . " 

The complexities and enigmas of crowd behavior have 
fascinated observers for centuries. The last three 
objectives provide a potential basis for understanding 
some aspects of this phenomena (Objectives 14, 15, and 
16), particularly the uniformity, emotionality, and 
spread of rumor which often characterize the crowd. 

This unit provides a fitting end for the course. 
Beginning wich relatively simple behaviors and aspects 
of the individual in Unit II, we have moved now to some 
of the most complex behaviors of the collectivity. This 
is also an area of deep personal concern to many, 
involving as it does the fundamental issue of social 
change and its consequences for all human beings. 
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PERFORMANCE OBJECTIVES 

1- Identify instances of behavior which would be 
considered aggressive according to the textbook 
de finition . 

2. Identify potential biological factors in aggression. 

3. Identify the major elements of the frustration- 
aggression hypothesis or the types of evidence 
which support it . 

4. Identify conditions influencing aggression in 
situations where it is legitimized by institutions 
or authorities. 

5. Given statements involving de individuation research, 
identify results and/or implications. 

6. Given statements regarding the effects of rewards 
and punishment on aggression, identify relevant 
research findings . 

7. Given statements concerning the effects of modeling 
on aggressive behavior, identify the relevant 
research findings . 

8. Identify methods of reducing aggression and 
evaluate their effectiveness. 

9. Identify the two dimensions relevant to defining 
collective behavior and differentiate instances 
of collective behavior from other forms of social 
activity . 

10. Distinguish between types of collective behavior 
on the basis of goals and actions. 

11. Identify reasons why Smelser*s theory of collective 
behavior is a value-added approach. 

12. Given conditions or reactions involved in a case 
of collective behavior, identify the relevant 
determinant from Smelser's theory. 
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13 Identify the concept of relative deprivation or 
interpret its relevance to collective behavior. 

14. Identify the major elements of the three models 
or approaches to crowd behavior (i.e., Bon, 
Freud, emergent-norm) 

15. Interpret the processes of contagion and anonymity 
as they function in crowd behavior. 

16. Identify the role of rumor in collective behavior, 
the conditions which give rise to rumors, and the 
changes which occur in their tran?"iission , in 
oarticular, leveling and sharpening . 
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1. Which of the following is not a necessary condition 
for behavior to be considered aggressive? 

a. The behavior has a target 

b. The behavior is intentional 

c. The behavior causes actual harm 

d . The behavior is abusive 

2. In contrast to lower animals, aggression in humans 

a. Has no biological factors involved in its 
instigation 

b. Is more often directed toward other members 
of the species 

c. Commonly involves a defense of territorial 
invasion 

d. Seldom results in serious damage or death 

3. According to the f rustration-agression hypothesis, 
frustration results from 



a. Any attack or abuse from another person 

b. Interference with behavior directed toward a 
goal 

c. Inappropriate behavior in a situation involving 
strong motivation 

d. Threat in situations involving self-esteem 

4. During periods of conflict and upheaval, soldiers 
and policemen who display excessive aggression are 
often regarded as heroes; at other times similar 
behavior is commonly deplored. This illustrates 



a. The lack of moral judgment in society 

b. The role of threat in our reactions to aggression 

c. The role of legitimacy in our reactions to 
aggression 

d. The role of deindividuation in our reactions to 
aggression 
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5. When a researcher randomly assigns young, psycho- 
logically normal American males to either a prisoner 
or a guard group and finds that after five days the 
prisoners are withdrawn and unsympathetic and the 
guards brutal and sadistic, it indicates that 

a . American society is basically aggressive and 
V Lole nee -prone 

b . Personal ity is the most important eleraent in 
understanding aggression 

c . The situation and related expectations are 
primarily responsible for the behavior 

d. The veneer of civilization is thin-~man's 
true nature is hostile and unfeeling 

6. A developmental study of aggressive behavior in 
nursery school children found that 

a . vVhen children were rewarded for aggression they 
were less likely to use it in the future 

b. VThen aggression was met with counteraggression 
a child would aggress even more toward the 
counteraggressor 

c. Children who were originally passive became less 
so when their counteraggression met with success 

d. Only children who were basically hostile showed 
any effect from rewards or punishment 

7 . Recent research in which several different types of 
films were shown to adult subjects found that 

a. Any type of film produced aggressive behavior 

b. Only aggressive or violent films produced 
aggressive behavior 

c. Aggressive behavior could be elicited by an excit 
ing, erotic film as well as an aggressive one 

d. Aggressive behavior was related more to the 
personality of the viewer than to the content of 
the film 
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On the basis of the research evidence, which of the 
following methods of reducing aggression appears 
least effective? 

a. Modeling 

b- Catharsis 

c- Reward and punishment 

d , Knowledge of the consequences 

According to the definition, which of the following 
would be considered an instance of collective 
behavior? 

a, A labor union strike against General Motors 

b, A convention held by the Socialist Labor Party 

c, A crowd at a rock festival 

d- A group protesting against interracial busing 
Panic behavior in a nightclub fire 

a. Would not be considered a case of collective 
behavior 

b. Involves collective behavior with an escape goal 

c. Involves collective behavior with a change goal 

d. Involves collective behavior which is highly 
organized and normative 

Smelser's value-added process refers to the fact that 

a. Each instance of collective behavior increases 
the probability of future instances 

b. The momentum of collective behavior increases 
with the number and the enthusiasm of participants 

c. Each of his six determinants is shaped by pre- 
ceding determinants and shapes the determinants 
that follow 

d. The more of his six determinants that occur in 
whatever sequence, the more likely that 
collective behavior will occur 



314 



AGGRESSION AND COLLECTIVE BEHAVIOR 



12. One value in the American cul ;:ure involves sympathy 
and aid for the underdog. In Vietnam the wide- 
spread destruction of the country and the apparent 
ruthless killing of civilians by American forces 
conflicted with this value and was probably an 
important factor in the success of the peace 
movement. In Smelser's approach this conflict 
would be called 

a. Operation of the mechanisms of social control 

b. Structural conduciveness 

c. Structural strain 

d. Precipitating event 

13. The fact that blacks developed their most militant 
protest movement at a time when many whites felt 
"they never had it so good" can best be interpreted 
by 

a . The concept of relative deprivation 

b. Emergent-norm theory 

c. Smelser's concept of structural conduciveness 

d. Smelser's concept of a precipitating event 

14. In the area of crowd behavior , Le Bon 

a. Wrote a classic book entitled The Crowd 

b. Postulated anonymity and contagion as basic 
crowd mechanisms 

c. Argued that people behave in crowds quite 
differently than as individuals 

d. All of these 

15. Which of the following concepts would be most 
applicable to an understanding of crowd contagion? 

a . Classical conditioning 

b. Attitude change 

c. iModeling 

d . Locus of control 



315 



EKLC 



PRETEST 



16- A common element of many crowd situations is 
circulation of rumors . In Smelser ' s theory 
this phenomena could best be classified under 



a. Structural strain 

b. Structural conduciveness 

c. Precipitating event 
Spread of a belief 



CHECK YOUR ANSWERS BY TURNING TO PRETEST ANSTOR KEY 
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PRETEST ANSWER KEY 



1. 


c 


2. 


b 


3 . 


b 


4. 


c 


5. 


c 


6. 


c 


7. 


c 


8. 


b 


9. 


d 


10. 


b 


11. 


c 


12. 


c 


13. 


a 


14. 


d 


15. 


c 


16. 


d 
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STUD7 DIRECTORY 

Textbook Reference: Social Psychology; Exploration s 

Understanding , CRM Books, 1974^ 
Chapters 11 and 17. 



Objective 
and 

Test Item No. 


Textbook 
Page (s) 


Study Guide 
Page (s) 


1 


347-349 


277 A 


2 


349-353 


278-279 A 


3 


353-357 


280-281 A 


4 


357-361 


2 

282-284 B 




J bl- J b4 


285-286 B 


6 


364-368 


287 B 


7 


368-371 


None 


8 


371-374 


288-289 B 


9 


566-568 


289-290 A 


10 


568-570 


None 


11 


570 


291 A 


12 


570-575 


292-294 B 


13 


575-577 


294-295 A 


14 


585- 0 


296-297 ^ 


15 


590~jy4 


297-299 ^ 


16 


594-596 


None 



Denotes supplemental material be read after 
reading all textbook material for this objective. o 1 o 

2 

Denotes supplemental material to be read before 
^j^^, reading any of the textbook material for this objective. 
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SUPPLEMENTAL MATERIALS 



The following supplemental materials are provided 
to enlarge upon the textbook treatment of topics or to 
help clarify objectives or related issues. These 
materials are of two different types. The first type 
is designed to serve as an introduction to textbook 
material and, therefore, should be read prior to the text- 
book material for an objective (or objectives) . The 
s ond type consists of reading material and/or '2>:ercises 
for use after the relevant textbook materials for an 
objective have been read. Directions as to whether 
supplemental materials should be studied before or after 
the textbook are in upper case type at the beginning of 
the supplemental materials for each objective. 
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OBJECTIVE 1 



EXERCISES TO BE COMPLETED AFTER TEXTBOOK MATERIALS 
HAVE BEEN READ. One of the problems facing the social 
psychologist dealing with terms used in everyday language 
is imprecision or ambiguity. When we begin to study a 
topic scientifically, it is often necessary to clarify what 
the terms will mean. Not all that passes for aggression 
can be so considered. 



Note the generally agreed upon definition of 
aggression and then decide whether the actions listed 
below should be considered instances of aggression: 

1. A lineman on a football team blocks an 
opposing lineman so that the fullback can 
make a first down 

2. An angry husband refrains from speaking to 
his wife in order to punish her 

3. An aggressive insurance salesman makes a sale 
by being "pushy" with a client 

4. A two-year-old child slaps at his father and 
misses after being frustrated 



ANSWERS TO EXERCISE FOR OBJECTIVE 1: 

"2" and "4" would involve aggression, "1" and "3" 
would not. Note that ••2" is an interesting case. This 
so-called "passive aggression" would not readily fit 
the definition since it is neither verbal nor physical; 
yet it is clearly aggressive in intent. it would seem' 
to be a case of nonverbal aggression. This indicates 
some of the problems in developing clear-cut definition 
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OBJECTIVE 2 



EXERCISES TO BE COMPLETED AFTER TEXTBOOK MATERIALS 
liAVE BEEN READ. Some of the strongest evidence supporting 
the biological basis of aggression has come from physio- 
logical research and ethology. The questions below touch 
on these areas. How would you answer them? 



1. Work with rats has found that peaceful animals 
become aggressive killers when (a) 

while normally aggressive rats become peaceful 
when (b) 



2. According to Lorenz , species of animals equipped 
with powerful weapons (fangs, claws, etc.) have 
survived through evolution because 



CHECK YOUR ANSWERS TO THIS EXERCISE BY TURNING TO THE 

FOLLOWING PAGE 
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ANSWERS TO EXERCISE FOR OBJECTIVE 2: 

1. a) When an ^tivating drug was injected into 

the area of the hypothalamus 

b) Injected with inhibitory drugs in the area 
of the hypothalamus 

2. They have developed inhibitions against killing 
members of their own species (as in ritualized 
surrender, etc. ) . 
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OBJECTIVE 3 



BEFORE READING THE FOLLOWING SUPPIoEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR TO IS 
OBJECTIVE. The original formulation of the "frustration- 
aggression" hypothesis postulated an invariant connection 
bet ;een these two states — one always involved the other. 
This turned out to be an oversimplification which was 
later modified to a statement that frustration leads to 
several possible responses, one of which is aggression. 
According to this approach , frustration results when 
goal-directed behavior is blocked or interfered with. 
This blocking of behavior may then have one or more 
consequences, two of which could be direct aggression 
(toward the source of frustration) or displaced aggression 
(toward any convenient target) . The following diagram 
illustrates a situation involving frustration. 




The above illustration shows an organism (0) moving (A) 
toward a goal but meeting a barrier which produces frus- 
tration. This leads to several possible responses: 
direct aggression (B) ; displaced aggression (C) ; a pro- 
blem-solving response which removes or gets around the 
barrier (D) ; withdrawal from the situation (E) . 

After reviewing the research on the frustration-aggres- 
sion hypothesis, answer the questions on the following 
page. 
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1. Which of the following would be the most accurate 
statement of the current view regarding the rela- 
tionship between frustration and aggress.i on? 



a- Frustration always leads to aggression 

b. Aggression is one common response to frustration 

c. Verbal attack results in the greatest degree of 
f rus tration 

d. Aggression alv^;ays follows from frustration 



2. Which of the following findings would support the 
f rust rat ioA -aggress ion hypothesis? 

a. Subjects show high aggression when verbally 
insulted 

b. Subjects show high aggression when physically 
attacked 

c. After viewing a model reinforced for aggression, 
children show increased aggressiveness 

d- Subjects displayed increased prejudice following 
social frustration 



ANSWERS TO THE ABOVE EXERCISES: 



1- b 

2- d 
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OBJECTIVE 4 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. Note 
that there are several themes included in this objective. 
Look for the following as you read: the role of legiti- 
macy; reactions to the concentration camp; resistance to 
obedience in the Milgram study; the effect of having 
weapons of aggression available (research on this is dis- 
cussed in the box on p. 359). Check your understanding 
of this objective by answering the following questions 
as you study the material. Use the remainder of this page 
and the following page to write answers to these questions. 



1. How does legitimacy effect our perceptions of 
aggression? 

2. What, behavior showed identification with the 
aggressor in the concentration camp? 

3. What condition made it possible for subjects 
to resist authority in the Milgram study? 

4. How did the possibility of using strong punish- 
ment affect the level of a^jressive behavior? 
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TO BE USED IN ANSWERING QUESTIONS ON PRECEDING PAGE 
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ANSWERS TO EXERCISE FOR OBJECTIVE 4: 

1. When excessive aggression is considered legiti- 
mate, as when police quell a riot, the aggressor 
is rewarded, perceived as hero, etc., (p. 358) . 

2. Identification with the aggressor was shovm 
by prisoners who tried to dress like guards, 
play aggressive games copied from guards, etc., 
(p. 360) . 

3. Subjects were able to resist the commands 

of authority when social support for disobedience 
was present, (p. 361) . (Note the power of 
social support in counteracting the power of 
authority . Massive resistance to the Vietnam 
War was possible only as those opposed to the 
war were able to band together. Note, too, the 
similarity here to the Asch experiment in 
Unit V in which a subject could stand up to the 
majority if one other person supported her * 
judgments) . 

4 . In the Harrison and Pepitone study subjects 
who had the more severe punishments available 
were likely to behave more aggressively, (p. 358). 
(This may help explain why the British bobbies 
appear less aggressive than police in the U.S. 

In the U.S., police carry guns and clubs; while 
those in England have traditionally carried 
no weapons) . 
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OBJECTIVE 5 

BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. The material for this objective includes a 
discussion of a recent study with profound implications 
for understanding the psychological consequences of 
institutional environments. This is the Stanford Prison 
Experiment conducted by Zimbardo and his associates. 
(This was briefly considered in Unit I as well.) The 
prison study is important ;not only for its demonstration 
of deindividuation , but also because it shows how 
aggression may result more from situational roles than 
from individual personality tendencies or traits. Prison 
guards, police, and soldiers may become aggressive and 
brutal not because they are hostile people but because 
of the constraints and influences of the roles and 
situations in which they function. If true, this holds 
immense implications not only in the understanding of 
aggression but also for the broader problem of social 
change . 

It is particularly important to recognize that in 
the Stanford Prison Experiment only well-adjusted, per- 
fectly normal subjects were selected, and that these 
normal males were randomly assigned to either the "guard 
group" or the "prisoner group." Thus, both groups 
were composed of essentially the same kinds of people. 
Had the groups been reversed, the results would have 
been the same. These controls effectively rule cut par- 
sonality differences as a significant factor in the 
results . 
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The following questions will assess your understanding 
of the process of de individuation . 

1. According to Zimbardo, the two conditions necessary 
for deindividuation are: 

a. Contagion and anonymity 

b. Suggestion and sense of identity 

c. Personal anonymity and diffuse responsibility 

d. Sense of personal identity and group pressure 



2. In Zimbardo's deindividuation research, when subjects 
were anonymous and wore hoods and overcoats they 
tended to be 

a . Less aggressive than control subjects 

b . More aggressive than control subjects 

c . More aggressive than controls only when provoked 
d . More aggressive than controls only when the ^.ar- 

get of aggression was appropriate 



a:;sv.^p^ to the above exercises: 
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OBJECUVi 6 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. Several 
experiments are discussed in which the influences of re- 
wards and punishments are tested. Note especially the 
procedures which were effective in reducing or increasing 
aggression, producing counteraggression, and creating 
aggressive patterns which were resistent to extinction. 



OBJECTIVE 7 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 
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OBJECTIVE 8 

THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE. Under 
this objective, four methods of reducing aggressive be- 
havior are considered: catharsis, modeling, reward and 
punishment, and knowledge of consequences on the victim. 
Note how each of these function:. , and with what results. 

Answer the following after reading the textbook material 

1. The best conclusion to be drawn about the effective- 
ness of catharsis in reducing aggression is that 

a. Catharsis is the most effective way yet devised 
for reducing aggression 

b. Catharsis has been consistently successful in 
reducing aggression to some degree, although it 
is not necessarily the most effective means 

c. The catharsis hypothesis has received rather poo 
support — in some instances it has even increased 
aggression 

d. The catharsis hypothesis has been totally unsup- 
ported 

2. In the experiment in which aggressive actions were 
met with pacificism, matching the aggression, or 
consistent severe punishment, the most counter - 
productive technique in trying to reduce aggression 
was 

a. The pacifist response 

b. The matching response 

c. The punishment response 

d. A combination of reward and punishment 



CHECK YOUR ANSWERS BY TURNING TO THE FOLLOWING PAGE 
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ANSWERS TO EXERCISES FOR OBJECTIVE 8 



1- C 

2- c 



OBJECTfVE 9 



EXERCISES TO BE COMPLETED AFTER TEXTBOOK MATERIALS 
HAVE BEEN READ. Keeping in mind the two dimensions which 
enable one to distinguish between collective behavior and 
other forms of social conduct, indicate which of the 
activities in zhe following list would most likely be 
viewed as collective behavior. 

1. A nominating convention of the Republican party 

2. The American Revolution 

3. An Israeli invasion of Egypt 

4. A group of teachers striking for a new contract 

5. A crowd of students waiting to get into a rock 
concert 

6. A group of women protesting job discrimination 

7. The Indian occupation of Wounded Knee 



CHECK YOUR ANSWERS BY TURNING TO THE FOLLOWING PAGE 
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ANSWERS TO EXERCISE FOR OBJECTIVE 9: 

"2," "6," and "7" represent examples of collective 
behavior, the others do not. 



OBJECTIVE 10 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS 
OBJECTIVE 
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OBJECTIVE 11 

EXERCISE TO BE COMPLETED AFTER TEXTBOOK MATERIAL HAS 
BEEN READ. In Smelser*s value-added approach to the 
development of collective behavior, each stage or factor 
must occur in a particular sequence. The six factors 
which together determine the occurrence of collective 
behavior are listed below. Indicate the proper order 
in which these must take place according to the theory. 

a. Growth and spread of a belief 

b. Mobilization for action 

c. Mechanisms of social control 

d. Structural strain 

e. Structural conduciveness 

f. Precipitating event 



ANSWERS TO THE ABO\^ EXERCISE: 

The proper sequence is: 1-e, 2-d, 3-a, 4-f, 5~b/ 
and 6-c. 
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OBJECTIVE 12 

THE SUPPLEMENTAL MATERIALS SHOULD BE READ BEFORE THE 
TEXTBOOK MATERIALS FOR ^ "S OBJECTIVE. While there have 
been a number of critic. of Smelser's approach, it 
represents the most deta_ attempt yet to account for 
the various forms of collective behavior. Perhaps the 
most important value of the theory is that it sensitizes 
us to the conditions and events that lead to social pro- 
test and collective action. To the outsider, a riot or 
protest movement often appears to materialize out of thin 
air — they just seem to happen. By applying Smelser*s six 
factors, one can begin to understand the complexity and 
events behind such actions and can begin to appreciate 
the cause and effect relationships in a scientific sense. 
Social behavior does not just happen or spring up spon- 
taneously. It is the outcome of antecedent conditions 
as is any other event in nature. 

After studying the factors in Smelser*s theory, see 
if you can apply them to recent events in the U.S. On 
the following page is a brief selection which describes, 
in a general way, some of the conditions in the campus 
protests of the 1960's. Certain passages are underlined, 
and numbered in parentheses (from 1 to 6) . Decide, for 
each underlined passage, which of Smelser's six factors 
is involved . 
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In the late 1960 's a great deal of collective 
behavior erupted on college campuses throughout the U.S. 
in the form of riots and violent protest. Very often a 
particular riot or outbreak would be set off by an 
arbitrary action or show of force by the college admini- 
stration (1). Each specific incident was usually only 
the tip of the iceberg, for, underneath, students were 
unhappy and disturbed by a number of concerns. Opposition 
to U.S. policy in Southeast Asia, lack of a voice~^n 
determining university policy , and ge n e ra l"~d i scon t en"t 
o^^r the alienation, dehumanization, and rule by tech- 
nology which characterize American society were^ 
some of the underlying problems ( 2 ) . 

Sometimes protest would organize around accusations 
against an impersonal college administration or the 
apparent inhumanity of a large corporation (3)T liany 
times during these years, angry, milling students would 
gather briefly and then, failing to get it together, 
would break up. Occasionally however, someone would 
j ump up , grab a_ microphone , and sound the call f^^ 
action, as Mario Savio did at Berkeley in 1964 JTV- 
There were also times when leaders would organize 
willing protesters only to find that hordes of police 
0£ National Guardsmen were blocking the march or sepa- 
rating the crowd (5) , and the action died before" it was 
born . 

Why were the campuses such a popular spawning 
ground for protest during those turbulent years? 
Actually, the seeds of protest were widespread in the 
society but the college environment was ideal for their 
growth. Large numbers of energetic youths were packed 
together , communication was easy — rumors spread in 
minutes . Furthermore, college was supposed to b~a 
place where the established order could be questToned — 
critical thinking was supposed to be encouraged (6) . 
Thus the colleges became a sounding board for the 
discontents of a nation. It could happen again — all 
it takes is the right mix. 



CHECK YOUR ANSWERS BY TURNING TO THE FOLLOWING PAGE 
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AT^SWERS TO EXERCISES FOR OBJECTIVE 12: 

1 . precipitating event 

2. Structural strain 

3. Growth and spread of a belief 

4. Mobilization for action 

5. Mechanism of social control 

6. Structural conduciveness 



OBJECTIVE 13 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS 0B~ 
JECTIVE. One of the early studies which found evidence 
of relative deprivation was done by Stouffer and his 
colleagues on American soldiers in World War II. They 
compared attitudes toward promotion in various branches 
of the service. In some branches such as the Air Corps, 
for example, the chances for promotion were quite good, 
while in others such as the Military Police, promotions 
were very uncommon. 

From your study of relative deprivation. Which of 
these branches would you say had the more favorable 
attitudes toward promotion--that is, saw their chances of 
promotion as better? Use the following space to explain 
why you answered as you did. Check your answer by 
turning to the following page. 
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ANSWER TO EXERCISE FOR OBJECTIVE 13: 

The Military Police had the more favorable attitudes 
toward promotion. Explanation: Consistent with the con- 
cept of relative deprivation. Air Force men who were not 
promoted would experience greater frustration since many 
of those around them were getting promoted. MP's, on the 
other hand, had low expectations of promotion since very 
few were given out and thus the MP's did not feel bad 
about their chances . 

Note the parallol here with disadvantaged or down- 
trodden people. They are likely to feel their 
deprivations most keenly when conditions, for some, are 
improving. This creates rising expectations which if 
not met, result in great frustration. In the Air Force, 
promotion was generally expected since it was rather 
common. Those not promoted felt the frustration much 
more than their counterparts in the Miltary Police where 
promotion was rare, hence not expected. 
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OBJECTIVE 14 



BEFORE READING THE FOLLOWING SUPPLEMENTAL MATERIALS, 
YOU SHOULD HAVE READ THE TEXTBOOK MATERIALS FOR THIS OB- 
JECTIVE. Note that the three approaches (Le Bon, Freud, 
and emergent-norm) are different attempts to account for 
some of the commonly observed features of crowd 
behavior — such as its apparent uniformity, emotionality, 
and extreme forms of behavior. Each approach emphasizes 
different concepts, and no single approach is adequate 
for explaining all aspects of crowds. In your reading 
select the major concepts of each approach and check 
your understanding by completing the matching questions 
below- Indicate which theory is the most appropriate 
match for the statements about crowd behavior. 

A. Emphasized the anonymity 1. Le Bon 
of the crowd 2. Freud 

B. Crowds seen as having prop- 3. Emergent-norm 
erties of groups 

C. Identification with and 
dependence on leader 

D. Uniformity in crowd results 
from developing norms 

E. Feelings seen as contagious 
and spreading through crowd 

F. Crowd members identify with each 
other 



CHECK YOUR ANSWERS BY TURNING TO THE FOLLOWING PAGE 



339 



SUPPLEMENTAL MATERIALS 



ANSWERS TO EXERCISE FOR OBJECTIVE 14: 

A-Le Bon 

B-Emergent-norm 

C-Freud 

D-Emergent-norm 
E-Le Bon 
F -Freud 



OSJECTIVE 15 



THE FOLLOWING SUPPLEMENTAL MATERIALS SHOULD BE READ 
BEFORE THE TEXTBOOK MATERIALS FOR THIS OBJECTIVE Two 
conditions of the crowd are explored in this objective- 
contagion and anonymity. m the contagion material pay 
particular attention to the application of the modeling 
concept and the Kerckhoff and Back study in the textile 
mill. The anonymity work relates to the deindividuation 

aggression section of this unit. 
Note the findings on the effect of anonymity on aggressive 
sSiUty." ^''^ diffusion ofrespon! 

The questions on the following page provide a check 
of your study for this objective. 
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1. Research has shown that contagion in a group is 
facilitated when 

a- Strong social constraints are operating 

b. People are relatively free of stress 

c. Models are rewarded or allowed to get away with 
nonnormative behavior 

d. Models are punished for nonnormative behavior 

2, Which of the following seems least likely to occur 
as a consequence of anonymity? 

a. Nonnormative behavior such as looting 
b - Increased aggressiveness 
c- Diffusion of responsibility 

d. Acceptance of social constraints and controls 
from outside the group 



CHECK YOUR ANSWERS BY TURNING TO THE FOLLOWING PAGE 
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ANSWERS TO EXERCISES ON PRECEDING PAGE : 

1. c 

2. d 



OBJECTIVE 16 

THERE ARE NO SUPPLEMENTAL MATERIALS FOR THIS OBJECTIVE. 



AFTER STUDYING THE RELEVANT TEXTBOOK AND STUDY 
GUIDE MATERIAL FOR EACH OBJECTIVE, TAKE THE SELF- 
DIAGNOSTIC TEST. CHECK YOUR ANSWERS AGAINST THE ANSWER 
KEY FOR THE SELF-DIAGNOSTIC TEST FOR ANY ITEMS ANSWERED 
INCORRECTLY. CONSULT THE STUDY DIRECTORY FOR SPECIFIC 
PAGES OF THE TEXT AND/OR STUDY GUIDE WHICH ARE RELEVANT 
TO THE OBJECTIVES ASSESSED BY THOSE TEST ITEMS. DO NOT 
ATTEMPT THE FORMAL EtJD-OF-UNIT TEST UNTIL YOU ARE ABLE 
TO ANSWER ALL ITEMS ON THE SELF-DIAGNOSTIC TEST CORRECTLY. 
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SELF-DIAGNOSTIC TEST 

1. Which of the following would most likely not involve 
aggression? 

a. A person injured while fighting with another 

b. A soldier is killed by the enemy while attacking 
a position 

c. A thief breaks into a closed filling station ajid 
empties the cash register 

d. An umpire is verbally assaulted followirig a close 
play 

2. Research on aggressive behavior in rats has shown 
that 

a. Chemical agents delivered to the brain can 
instigate aggression but not inhibit it 

b. Chemical agents delivered to the brain can in- 
hibit aggressive behavior but not produce it 

c. The hypothalamus is the critical area of the 
brain involved in aggression 

d. Biological factors ar^^^- unrelated to aggression — 
learning is all-important 

3. I^hich of the following has been viewed as support 
for the frustration-aggression hypothesis? 

a. Peact=ful rats will become aggressive v;ith 
hypothalamic stimulation 

b. Human subjects exhibit high aggression when 
verbally insulted 

c. The r'iilationship between economic conditions and 
the number of lynch ings in the South 

d. After viewing a model reinforced for aggression, 
children show increased aggressiveness 
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Keijoarch on tli':; h'in(\t: of v/ac.ipoiis v;iii.cli arc availnblc 
to a person in a situation of: potential ar^qr(?-sioii 
i.ndic'f^tc:!^; tha t 

a, Tlio ir.or«.: j^.^ilzont tho v/oapons avail^^blc■, Lho 

nn Idoi: tlic a(jfjro:.'s iva bcbavior 
jj. WhcM'i potoni:. v;aa];rDni3 arc availabJc Lb.-y Lond tcj 

b.'' used c^ven proliibilred 

c. Having a pov;-arful weajjon at hand laako.^-; one rcluc 
tant to '^t ■ any acjqro.T.s i on , oven \vh-n juoLiCi.Md 

d. Those v. h ^ ruK^d: potent \.'eapons are ].i}:oly 
to be il cruel and acj^jrcsr-ivo in lihoir 
behav j.or 

Tho j^risoi] -i-,;* ■ ■-r\i in " ■ i v;.:ll-ad jusliod , ina [:nre 
malc^j: vei: hi: ly .. , ; c; . v-d Lo eitlier "pri.sc^ner" 

or "cjaarc - .. i ;. -| [J. - the brntallLy of 

cjnardr. ir. modo ^'i-.iao: ; va ly .. .irqo.ly be a function 
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' ) r 1 ! t \ \ a [■. o r ] c: o u r a c j o 



bru lial.i i. , i n {-.h ' cjir i ■.■([-; 

b. Tiie sadi.s. ' and atj(j>'rr; .Vf.i i^a lure oT paople 
<n t t:7:;iC: (. ed - ' -le 'o]-^ . . p^r i r;on cjuard 

c, Tb.e acj^^r. -;:;.). ■/ ..■ .mi I .iljairive nal.ure of pr isorK.nas 
vdricli <n'(.');j.''-ci;;es rel:.-.l i.a tory behavior on t]\ci 
part of tii- vjij'irds 

(i . V t: c V • 1 i. ). :i n f ; c n c : 1 1 [\ ions o !: the pr .i s ( > n -q u : t r d 
sitnev i i;;-;, v/h i.cdi luay (■!l:ic:.il sindj./ir j:)0. ..;iv:i 
froiR air/ ii.rii.v Idn.i 1 :■; in th'il- s.ituatj. on 

An ii,ipo:;i: jnt j.i'ardje^il result LWh. use oC punl'dr 

mcnU: .in e L J • , i.na tJ. na aqa ress i.ve i-ehavior was th.it 

a. V?:ie2i tin i.ehaviur was cor-alshnntly -awarded at 
first, pun:i shi:rs^t ha(.! nc) eLfec:t 

b. }'nnish:>.-n!: trsided to J ncre:ise aqq-,,-;-: i ve J.ahavJo: 
e. ]:el\-xv." rr ;.hie]i v,\is l'Ot}i r ■■■sa rd^d and r-unisli^d a 1. 

d 1 (■ f cris ■: a tai M-s ^<^"I.s i:k)s I }*L*s ' s t/t]it to ex tine t ic" ^ 
^^n-w'^le o.:tia.a inn v-S:; aUa:ys ji^orc- efftj-tLVe thcSi 
T'un.i sji:i!'-:n( 
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AGGRESSION AND COLLECTIVE BEHAVIOR 



7. According to research on modeling, when a child sees 
another person punished for an act of aggression 

a. He will imitate the aggres^>ive behavior immedi- 
ately 

b. He will probably never try the aggressive act 
because he fears similar punishment 

c. He will not imitate the aggressive act immediately 
but may do so later in another situation 

d. His behavior will not be affected 

8. According to the catharsis hypothesis, which of the 
following situations should reduce aggressive be- 
havior? 

a. Witnessing a film in which an aggressive model 
is punished for his behavior 

b. Being threatened with severe punishment if one 
commits an aggressive act 

c. Frequent participation in contact sports 

d. Receiving feedback which encourages empathy 
with the victim of one's aggression 

9. The two dimensions which provide a basis for defin- 
ing collective behavior are 

a. Types of goals and forms of action 

b. Degree of organization and normative vs. non- 
normative 

c. Level of interaction and degree of organization 

d. Range of values and types of norms 

10 . A social movement such as women ' s liberation 

a. Involves an escape goal with violent action 

b. Is primarily concerned with changing the power 
structure of society 

c . Involves a change goal directed toward cultural 
norms and their implementation 

d. Would be classified as a political movement 
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SUPPLEMENTAL MATCRIALS 



11. 



12. 



13. 



In Smelser's value-added approach to the determinants 
of collective behavior 



b. 



No single determinant is absolutely necessary 
although all add a certain value 
Each stage or determinant must be accomplished 
before the next one is possible 

c. The several determinants may occur in any 
sequence so long as all are present 

d. Only the final determinant is critical— the 
others simply add to its effect 

The crowding together of blacks in the central city, 
black newspapers and radio stations were all factors 
in the development of a strong protest movement in 
the 60 's. These conditions would best fit the 
determinant of collective behavior in Smelser's 
theory known as 

a. Precipitating event 

b. Growth and spread of a belief 

c. Structural strain 

d. Structural conduciveness 

According to the concept of relative deprivation, 
a deprived group or class is most likely to experi- 
ence the strain of their low position in the society 

a. When conditions have been very bad, since the 
contrast becomes evident 

b. When the dominant group is relatively well-off, 
since the contrast becomes evident 

c. During a period when conditions are improving 
and expectations rising 

d. When there is a relative improvement in communi- 
cations leading to a spread of beliefs about the 
causes of their problems 
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AGGRESSION AND COLLECTIVE LE\\A'/\OR 



14. In the emergent-norm approach to crowd behavior 

a . Crowd behavior is seen as an irrational reaction 
to mass anonymity 

b. Crowds are viewed as created by strong leaders 
who mold the masses 

c. Crowd behavior is seen as a unique phenomenon 
unrelated to everyday social behavior 

d. Crowd behavior is viewed as having many of the 
same properties as other forms of group be- 
havior 

15. Which of the following conclusions has not been 
found in research on contagion? 

a. Contagion does not occur in a group when a 
model is punished for his behavior 

b. The spread of a contagious belief or reaction 
follows the pattern of social interaction 

c. Contagion spreads through the direct trans- 
mission of feelings through receptors in the 
lower brain centers 

d. Those under greatest strain appear most suscep- 
tible to contagion 

16 . Rumors are likely to arise and be transmitted in 
situations involving what two conditions? 

a. Positive and negative feelings 

b. Large numbers of people and poor channels of 
communication 

c. Situations important to the individuals and 
having a high degree of ambiguity 

d. Poor channels of communication and relatively 
email numbers of people 



:heck your answers by turning to the self-diagnostic 
test answer key 
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AGGRESSION AND COLLECTIVE BEHAVIOR 



SELF-DIAGNOSTIC TEST ANSWER KEY 



1. 


c 


2. 


c 


3. 


c 


4. 


d 


5. 


d 


6. 


c 


7. 


c 


8. 


c 


9. 


b 


10. 


c 


11. 


b 


12. 


d 


1? . 


c 


14. 


d 


15. 




16. 


n 



DO NOT ATTEMPT THE END-OF-UNIT TEST UNTIL YOU CAN ANSV7ER 
ALL QUESTIONS ON THE SELF-DIAGNOSTIC TEST 
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